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EDITORIAL MESSAGE

The International Journal of Pedagogical Studies - (1JPS), ISSN: 2321-2306
is an international academic journal that examines the intersection of teacher education
and its related pedagogical studies. It strivesto maintain its standard as a scholarly, peer-
reviewed international journal dedicated to education, and its goal to publish the advance
knowledge and research in the field of education. The journal was initiated by
Dr.A.Sengottaiah, the Correspondent of Avinasi Gounder Mariammal College of
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August. It maintains rigorous peer-reviewed standards and our expedited review process
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the emerging areas in teacher education and social sciences.

This is the 6™ issue of the journal and | wholeheartedly express my gratitude to
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IJPS encourages and welcomes unpublished original cum good quality
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fit the publication guidelines and if you have a submission that you believe meets our
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EFFECT OF BLENDED LEARNING IN DEVELOPING SOCIAL SKI LLS
AMONG HIGHER SECONDARY STUDENTS

* K. Suprabha & ** Dr. G. Subramonian

Abstract

At present, classroom instruction should be self-regulated process taking
place through the learner who is motivated to explore problems and situations. For
learning, the students are learn through web as a source of knowledge, the learning
environment should be shifted to a learner centered rather than teacher centered
environment. The advantage of social skills approach to treat children with problems
isthat it is essentially a positive approach, which assumes that children can be taught
the skills necessary to behave in different life situations in more acceptable manner.
The objective of the study was to study the effect of blended learning instructional
strategy in developing social skills among higher secondary students. The study
employs pre-test, post-test control group design under the quasi-experimental
method. The sample includes 80 students of standard XlI, 40 students each in
experimental group and control group. Satistical techniques of descriptive analysis,
t-test and ANCOVA were used for comparing the pre-test, post-test and gain scores of
social skills between the groups. The results of the revealed that experimental group
taught through blended learning strategy scored more on their post- test and gain
scores on social skills after the experimental intervention, when compared to control

group.
Key Words:Computer Technology, Blended Learning, Social Skills, Constructivist
Teaching and Higher Secondary Sudents.

* Assistant Professor, NSS Training College, Ottdaia, Palakkad, Kerala, India.
**Principal, Sri Ramakrishna Mission Vidyalaya Colilge of Education, Coimbatore,
Tamilnadu, India.
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INTRODUCTION

With the rapid growth in computer technology and ltmedia, classroom
instructions should be designed in a way that makesibject to a quick tryout and
revision cycles (Abdelaziz, 2012). So the instrutsi should be self-regulated process
taking place through the learner who is motivate@tplore problems and situations, in
order for students to learn through the web asretoactivist learning environment, the
learning environment should be shifted to a leanesitered rather than teacher-centered
environment. Students and teachers must enter ancmllaboration or partnership with
technology and multimedia to create a virtual comityuthat supports the learning
process. Thus, computer technology and multimeddp hn developing multiple
perspectives through learners’ exposure to mulppiat of view or resources.

Social behaviors, broadly considered as skillsdadught, and the emphasis is
placed on building adaptive and new behaviors rathen on eliminating problem
behaviors. The advantage of a social skills apgréadreating children with problems is
that it is essentially a positive approach, whissummes that children can be taught the
skills necessary to behave in different life siiias in more acceptable manner. We have
convinced that social behaviors can and shouldpeeially taught as part of a school
curriculum, and that the skills of such teachingugtl be in the repertories of all teachers.
Teachers have an important role in the maintenancegeneralization of social skills
taught to children and should be knowledgeable abacial skills training carried out in
schools.

SIGNIFICANCE OF THE STUDY

Social skills as seen as socially acceptable |elabehaviors that enable the
person to interact with others in a way that efidsitive responses and assist in avoiding
negative responses from them. The cultural cortéxocial behaviors is an important
consideration for the selection of social skilldgach a given child. Skill selection can be
based on an assessment of individual deficits ciabskills. Training in social skills
related to cognitive, affective and psychomotomedats that affect the internal process
of social behaviors. Children most often identified needing such training are
characterized as lacking self-control, being impelsand aggressive, possessing negative
self-evaluations and having poor peer relationships
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Blended learning is a mix of pedagogical approatiat tcombines the
effectiveness and the socialization opportunitiethe classroom with the technological
enhancement of online learning. Blended learninga ifundamental redesign of the
instructional model with a shift from lecture-cem@® to student-centered instruction
where students are active and interactive learf@rsteachers, social skills interventions
involves assessment, the use of blended learnmgleat prompt feedback as it involves
interaction which can facilitate feedback. Indetttt researcher anticipate that blended
learning approach will change the social behavia develop the social skills in which
students are actively involved in the learning psst So the present investigation
analysed the ‘Effect of Blended Learning in DevabgpSocial Skills among Higher
Secondary Students’.

OBJECTIVES
* To study the effect of blended learning instrucdilostrategy in developing social
skills among higher secondary students.
* To compare the mean pre-test, post-test and gaiesof social skills between
experimental group and control group.
« To compare the adjusted mean scores of socia dleween experimental group
and control group by controlling the pre-test ssaresocial skills as co-variate.

HYPOTHESES

* There is no significant difference in the pre-testres of social skills between
experimental group and control group.

* There is significant difference in the post-tesbres of social skills between
experimental group and control group.

» There is significant difference in the gain scoms social skills between
experimental group and control group.

* There is significant difference in the adjusted mseores of social skills between
experimental group and control group by controllihg pre-test scores of social
skills as co-variate.

International Journal of Pedagogical Studies (IJPSj)ol:7/Issue:1/Aug-2019/ISSN:2321-2306 ~ 3 ~
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METHODOLOGY

Experimental method was used for the study. Thdysamploys pre-test, post-
test control group design under the quasi expetiahenethod. The sample includes 80
students of standard Xll, 40 students each in éxgertal group and control group. The
two intact group of 40 students were matched oir fhrevious scores of social skills.
Statistical techniques of descriptive analysist tdssignificance of difference between
mean (t-test), and Analysis of Co-variance (ANCOW¥ere used for comparing the pre-
test, post-test and gain scores of social skillsvéen experimental group and control

group.

TOOLS USED
The following tools were used in the study
= The investigator developed digital lesson trangsrifor teaching through
‘Blended learning strategy’.
» The investigator developed lesson transcriptsdaching through ‘Constructivist
teaching strategy’.
= Social skill scale developed and standardized byrthestigator.

ANALYSIS AND INTERPRETATION OF DATA

I. Test of significance of difference in the meanceres of social skills before
intervention

The objective was to compare the mean scores ofalsakills between
experimental group and control group before theegrpental intervention. The data
were analyzed with the help of two-tailed testighgicance of difference and the results
are given in Table 1.

Table -1
Comparison of Mean Pre-Test Scores of Social Skilfer
the Experimental and Control Groups

Groups Mean SD Critical Ratio
Experimental Group 96.10 5.20 7
Control Group 95.10 6.22 '

International Journal of Pedagogical Studies (IJPS)ol:7/Issue:1/Aug-2019/ISSN:2321-2306 ~ 4 ~
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Table 1 shows that before intervention, there isigaificant difference between
the mean pre-test scores on social skills of thEeemental group (M=96.10, SD=5.20)
and control group (M=95.10, SD=6.22) [t=.7{#>0.05]. Hence, before intervention,
experimental and control groups are equal on fireitest scores of social skills.

II. Test of significance of difference in the meanscores of social skills after
intervention

The objective was to compare the mean scores ofalsa&ills between
experimental group and control group after the arpental intervention. The data were
analyzed with the help of two-tailed test of sigrahce of difference and the results are
given in Table 2.

Table - 2
Comparison of Mean Post-Test Scores of Social Skilfor
the Experimental and Control Groups

Groups Mean SD | Critical Ratio | Effect size (Cohen’sl)
Experimental Group 116.78 441
8.24 1.84
Control Group 104.63 8.21

Table 2 shows that after intervention, there isi§icant difference between the
mean post-test scores of social skills of the arpertal group (M=116.78, SD= 4.41)
and control groups (M=104.63, SD=8.21) [t=8.p40.05]. The effect size (Cohents
1.84) indicates that effect of blended learningtstyy on social skills is large.

[ll. Test of significance of difference in the meargain scores of social skills between
experimental and control groups
Table - 3
Comparison of Mean Gain Scores of Social Skills for
the Experimental and Control Groups

» _ Effect size
Groups Mean SD Critical Ratio
(Cohen’sd)
Experimental Group 20.68 6.54
6.04 1.35
Control Group 9.53 9.67
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Table 3 shows that the t-value obtained for themggan scores of social skills of
the experimental group (M=20.68, SD= 6.54) and mdngroup (M=9.53, SD=9.67)
[t=6.04, p<0.05]. The effect size (Cohends1.35) revealed that the experimental group
which was taught using blended learning strategy ian advantageous position when
compared to control group taught using construsttiteaching strategy in enhancing the
mean gain scores of social skills.

IV. Test the Genuiness of difference in the adjuste mean scores of social skills
between experimental and control groups
Table - 4
Data and Result of Adjusted Mean Scores of Sociaklls: Summary of ANCOVA

_ Source of Sum of Mean
Variable _ DF F
Variance Squares Squares
Between 5.16 1 516
Social Skills Within 753.81 38 ' 69.72
753.81
Total 758.97 39

As per table 4, the obtained F (1, 38) =69.1p0.05, supports that the
effectiveness of blended learning strategy in dgyMeg social skills among higher
secondary students after controlling their pre$estes of social skills.

FINDINGS

* There is no significant difference in the mean te®- scores of social skills
(t=.77,p>0.05) between experimental group and control group

* There is significant difference mean post-test egoof social skills (t=8.24,
p<0.05) between experimental group and control gadtgr the intervention.

e Mean gain scores of social skills after blendedneg instructional strategy
(intervention) is significantly higher than that tamt constructive teaching
strategy (t=6.04p<0.05) among higher secondary students.

« Significant difference in the adjusted mean scafesocial skills associated with
experimental group taught through blended learrstrgtegy over the control
group [F (1,38)=69.72p<0.05] after controlling the effect of pre-test seE of
social skills.
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EDUCATIONAL IMPLICATIONS
The specific contribution of this study providedmrtal evidences to show that
blended learning strategy is a good teaching lagrsirategy at higher secondary level.
» Blended learning strategy is a learner centredegjya so the learners at higher
secondary level refresh their cognitive structuré ap to date their knowledge on
their space.
» Blended learning strategy develops the communicatialls among the learners.
During the instruction in groups, exchange of ideeisveen peers can take place.
» School authorities start initiative to give awarem@bout e-learning and different
e-learning environment at higher secondary classsoo
» This is the era of technology. Thus the teachedslearners can start to develop
their own blogs and e-content for sharing informmtio the community.

CONCLUSION

In the present study, students with blended legretrategy is more effective for
enhancing social skills than students with consitracteaching strategy. Students with
blended learning environment are actively engageléarning process with the help of
computers in a synchronised and asychronised muadeigh discussion, sharing and
interpretation of ideas between peers. Blendediegrsupports teachers and students to
their personal understanding about the specificzkadge, and application abilities of the
concepts learned. Blended learning strategy cawmesas the basis for a variety of
strategies like e-learning, M-learning etc. thahamce the teaching learning process.
Thus, based on the findings, it can be concluded blended learning is an effective
strategy for developing social skills among higbecondary students.
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PERSONALITY TRAITS OF PROSPECTIVE TEACHERSIN
KONGUMANDALAM REGION

* Dr.A.Naveen

Abstract

The present study is made on “Personality Trait$adspective Teachers ip
Kongu Mandalam Region”. A simple survey has beemgoted to a sample of eight
hundred and fourty seven prospective teachers wé@ wandomly selected frof

-

forty one B.Ed Colleges in nine districts which esnunder the Kongu Mandalam
region in Tamilnadu state, India. This will consté 71.65 (847/1182) percentage |of
sample from the total population. The modified mersof the tool developed and
standardized by the Sathiyagirirajan’s (2010) Pewality Traits inventory wag
utilized by the investigator to collect the dataeafensuring the reliability and
validity of the research tool once again througlhopstudy. It was found that thie
prospective teachers belonging to Coimbatore aisi175.98) had high personalit
traits when compared to other districts in the Kom@ndalam region. Among th
total respondents, only 15.58 percentages (132profpective teachers had hig
personality traits (183.47) and for the whole sammphe level of personality traits ¢f

> O <

prospective teachers was average.

Key Words:Personality Traits and Prospective Teachers.

PERSONALITY TRAITS

Personality is a dynamic and organized set of ciaratics possessed by a
person that uniquely influences his or her cogngjomotivations, and behaviours in
various situations. The term personality in the eradusage of the term means the real

*British Council Trained Faculty, Educational Consltant and Soft Skill Trainer,
Voice Training Solutions, Coimbatore, Tamilnadu, ¢ha.
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individual and not the disguised individual. Pe@dy is not made up of one trait or the
other. It includes physical, mental, emotional, isb@nd moral behaviours both at
conscious and unconscious levels of mind. Hence tese can't justify the whole
personality. Personality refers to the total gqyatit a person and it refers to the unique
way to adjust the individual to the outside worldt. covers the physical, intellectual,
emotional and social aspects of the individualrs@®ality gains meaning only in social
situations (Muhammad Irfan Arif , 2012).

Traits are the means to understand and predictvimireof the individual. Traits
theory grew out of attempts individuals in suchrelteristics. It represents a systematic
effort to identify and measure common personalibaracteristics or traits which
underline and determine individual behaviour. Traia mode of behaviour. There are
some psychologists who try to explain the perstnak the basis of this theory of traits.
Trait is a mode of behaviour. A trait is particulguality of behaviour such as
cheerfulness or self — reliance which charactesdtie individual in a wide range of his
activities and is fairly consistent over periodtiofie. It is a constant directing psychic
force which determines the active and reactive Weha of the individual'.

There are two major approaches to assessmentsinaity — trait approach and
Holistic approach. In Holistic approach one’s pedity is assessed as a ‘whole’.
Personality is operationally defined as constiytseveral fairly consistent traits which
are identified and the individuals are assesseshth of the traits. The individual can
identify his plus points and minus points. He/sha make the best use of his plus points
and employ measures of rectifying his minus points.

Personality depends on the psychophysical developaiea person. It includes a
person’s nature, character, intelligence, inteistude, aptitude, expectation, ideals etc.
Personality of an individual is strongly detned by the genetic factors. The
personality pattern is the specific traits orgeoup of related or consistent reactions
which characterize the individual's typical mann of personal and social
adjustment. Each cultural group has estalligledavioural patterns appropriate for
the members of two sexes. Since personaditya product of cultural influences and
is shaped by pressures from the social graie individual normally comes to

International Journal of Pedagogical Studies (IJPSj)ol:7/Issue:1/Aug-2019/ISSN:2321-2306 ~ 10 ~
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think of himself as a member of a particular graand his confirming behaviour
becomes habitual (Ramesh , Reddy, Rao, and Dhand&®17).

RATIONALE OF THE STUDY

The personality trait plays an eminent role in beais’ and students’ life to know
the social changes mode of every individual to attaparious behaviours. The students
at the school level are experiencing various gfroognitive changes with respect to
time, hence proper guidance at this crucial phdsifeois all the more important for
enhancing their positive self-concept, enrichingirttknowledge and skills in decision-
making, conflict resolution and management of eorati Personality of a teacher is an
eminent factor that distinguishes one teacher femother which in turn influence and
shape the personality of the students. Therefasekihown that personality of the teacher
is the basis for students’ personality and it imfemed through the many research
outcomes. Many researchers have proved that pdityamnaits play a vital role and it is
the most impressionable period of one’s life and during this time the vital foundation
is laid for optimum development of an individuakrganality. The factor which gives the
individual a scope of living worthy is personality personality and its traits are well
balanced, the adjustment and sociability of thespeative teacher will also increases
which in turn induce the personality of students, & is need to study whether the
personality traits of the prospective teachersadexjuate to the present scenario.

OPERATIONAL DEFINITION OF THE TERMS

Personality Traits: It refers to particular quality of group of behaviour which
characteristics the individual in a wide range wftier activities and is fairly consistent
over period of time.

Prospective Teachers. It refers tothe teachers who undergone two-year pre-service
B.Ed teacher training programmes in Teacher Edodtistitutions in Kongumandalam
region.

OBJECTIVE
* To find out the level of personality traits of ppestive teachers with respect to
District wise in Kongumandalam region and to theolgrsample.
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HYPOTHESIS
» The overall level of personality traits of prospeetteachers is average with
respect to District wise in Kongumandalam regiod emthe whole sample.

METHOD AND TECHNIQUE
Normative method and Survey technique has been ol for the present
study.

LOCATION AND POPULATION

Tamilnadu is the one of the 32 states in IndianodniThe present investigation
was conducted in districts comes under the Kongaddam region in Tamilnadu state,
India.

The population for the present study is prospecte&chers in selected 41
Colleges of education. From these 41 collegesdted humbers of prospective teachers
studying are 1182 during the academic year 201%-20@ constitute the population.

SAMPLE AND SAMPLING TECHNIQUE

A sample of eight hundred and fourty seven prospeteachers was selected by
using simple random sampling technique from foune colleges of education in nine
districts of Kongu Mandalam region.

TOOL AND NORMS

Personality traits inventory developed and standadd by Sathiyagirirajan
(2010) has been adopted. The personality traits inventonsisted of forty eight items
with twelve traits. The total score for the perdapdraits was two hundred and forty and
the minimum score was forty eight. Higher the sdodBcates higher be the personality
traits and lower the score indicates lower be #rsgnality traits taken for interpretation.
After getting discussion with the subject expertsd gurie opinion, the level of
personality traits score was segregated into heglerage and low level based on the
Mt+lc (MeantlxStandard Deviation) distribution propestief the normal probability
curve which contributes 68.26 percentages of arés total distribution.
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ANALYSIS

The mean and standard deviation values of perspnihits of prospective
teachers with respect to district wise were cateuland are given in Table.1.1.

Table-1.1
M and SD Values of Personality Traits of Prospective Teacherswith
Respect to District Wise

- Personality Traits
S.No Name of the Districts N
Mean SD
1 Coimbatore 75 175.98 6.178
2 The Nilgiris 20 152.70 14.701
3 Tirupur 100 162.95 15.847
4 Erode 105 159.96 12.696
5 Namakkal 105 160.88 9.336
6 Salem 97 165.22 11.161
7 Karur 90 164.44 11.094
8 Dharmapuri 135 168.30 10.008
9 Krishnagiri 120 167.07 7.868

It is clear from Table 1.1, among the total ningtretts in the Kongumandalam
region, the prospective teachers belonging to Catore district (175.98) have high and

Nilgiris district prospective teachers (152.70) &édow personality traits when compared
to other districts.

LEVELSOF PERSONALITY TRAITS

The various levels of Personality Traits of prospecteachers are presented in
Table.1.2.
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Various L evels of Personality Traits of Prospective Teachers

S.No | ScoreRange N Mean SD % Level
1 178-240 132 183.47 5.408 15.58  High
2 153-177 581 165.57 6.860 68.59  Average
3 48-152 134 144.73 8.946 1583 Low
Whose Sample 847 165.06 12.957 100.00 Average

Among the total 847 respondents, 15.58 percenthd®) (of prospective teachers
have high personality traits (183.47), 68.59 per¢®B81) of prospective teachers have
average personality traits (165.57), and 15.83quer134) of prospective teachers have
low personality traits (144.73)The mean value of whole sample is 165.06. The mean
score indicates that the personality traits meamwesof whole sample is found to be
average. Therefore it is interpreted that the lesfepersonality traits of prospective
teachers is average in nature.

RECOMMENDATIONS

* The present study revealed that the majority of phespective teachers had
average personality traits but this is not enougth iashould be improved during
their pre-service teacher training programme.

* Prospective teachers should be trained to imprbed& tommunication skills
especially verbal, nonverbal, and visual, which oirre speaking, writing,
imagery, body language, and the organization ohsdeto understandable
structures.

* Prospective teachers should be given orientatiopréatice as a good listener
over the student’s questions, vows and worries vetjard to subject contents.

* Prospective teachers should develop strong teashitlg, school and community
relations, interpersonal relationship, work ethicprofessional attitude,

friendliness, approachability, good preparation arghnizational skills with the

educand.
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CONCLUSION

Teachers are the creator of the society and regperfer the students all round
character development. The personality traits eftéachers are the group of set of active
and reactive behaviour that influences quality tafdents’ in terms of behavioural

aspects. A good personality of the teachers alhgeimces the personality of the students
too.
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ACHIEVEMENT GOAL ORIENTATIONSAMONG
COLLEGIATE ATHLETES

* M.Selvanathan & ** Dr.J.Parameswari

Abstract

The aim of the study is to find out the difference between achievement goal
orientation on certain variables such as gender, type of sport, representation, and
area of residence. Three hundred intercollegiate athletes (male, n=153 and female,
n=147) from various individual and team sports completed the questionnaire: Task
and Ego Orientation in Sport Questionnaire (TEOSQ) by Duda & Nicholls, (1992).A
sample of 300 athletes of various colleges located primarily in Coimbatore city was
chosen for the study using table of random numbers. The result shows that thereis no
significant difference on gender, type of sport and area of residence among athletesin
achievement goal orientation. It has been found that international athletes have
scored less in ego orientation when compared to other athletes. It indicates that there
is a significant difference in ego orientation among athletes in reference to
representation.

Key Words ‘Achievement Goal Orientations and College Athletes.

INTRODUCTION

Throughout the athlete’s career, difficulties wik faced while achieving end
goals. Overcoming those difficulties takes morentphysical endurance; a great amount
of inner psychological strength also has neededldiad &Losier, 1999). Motivation

*Research Student, Department of Psychology, Periyiversity, Salem, Tamilnadu,
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has been a common topic in psychology and recredtio several decades and more
recently an integral part of research related tortspas it influences determination,
learning, and performance (Duda, 1989). Motivatisrone of important variables in

envisaging the outcomes of sports participationiléier et al., 2001). When athletes’

participation in sports has a positive experieatieletes will have positive motivation. A

positive state of mind in sports can lead to aiguaf health (Duda, 2001).

The theoretical framework for understanding stustambtivation in achievement
related activities such as sport stems from achieve goal theory developed in the field
of education by Nicholls (1984, 1989), Ames (198992). Achievement goal theory
(AGT) has been a powerful and practical theorydnsider enhancement of motivation
in physical education and sport contexts (Robe2¥)1). In the last two decades,
researchers have been trying to develop stratégiesd on AGT to enhance motivation
in sport and physical education settings.

ACHIEVEMENT GOAL ORIENTATION

Achievement goal theory centers on two distinct svaf/judging competence or
defining success in sport. These two conceptionabdfty manifest themselves in the
goals individuals pursue when engaging in achievesredated activity (Duda, 1989;
Nicholls, 1992). Individuals have a tendency to tise undifferentiated conception of
ability when they are task oriented that are charaed by giving less importance to
social evaluation and emphasis on competition, givithg more importance to learning
processes. When this type of ability is inducedlivilduals are in a situation of task
involvement. On the other hand, the more diffesati conception of ability as capacity
Is used when the situation is characterized byngiwmportance to high evaluation, such
as a test, events that increase public self-awsserfe.g. presence of others), or
interpersonal competition or comparison (Nicholl889). When a state of differentiated
conception of ability is induced, individuals areids to be ego-involved. Both goal
orientations have been found to be independentdyee thus it is possible to be high or
low in both, or high in one and low in the otheoxFet al. (1994) found that it is the
young people, who are both highly task and egonte that appear to be more
motivated in sport. It could be that they were watiéd because they had high task
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orientation to fall back on in the face of challen@uda, 1997). The aim of the study is
to find out the difference between achievement gointation on certain demographic
variables such as gender, type of sport, represemtand area of residence.

ACHIEVEMENT GOAL ORIENTATION STUDIESIN SPORT

Concurrent with classroom research, achievement gsearch in sport and
physical education settings has demonstrated Hek orientation is associated with
adaptive achievement behaviors whereas ego ori@mtet associated with maladaptive
motivational patterns (Duda, 1992; Roberts, 200bpdrts & Ommundsen, 1996;
Roberts, Treasure, & Kavussanu, 1997). Achievergeat orientations are orthogonal,
that is, a person can be high and/or low in bothl gdentations at the same time (Chi &
Duda, 1995). Additionally, Batiet al., (2014) found that perceived competence was
important for goal orientation the athlete possess®l the joy they feel for the activity.
Task oriented athletes are driven by internal natiton; they want to feel competent and
find joy through participating in sports. Ego otieth athletes are driven by external
motivation, for example results and rewards. Olgeuths have shown to be more
motivated to participate in physical education &mthe more ego and task oriented then
younger youths. Young athletes who were more tasnited did perceive them self as
more competent than ego oriented athletes.

In a study Rottensteiner et al., (2015) found filayers' task orientation and ego
orientation strengthened players' perception ofpgetence. Players with higher perceived
competence showed higher levels of relative autamusmmotivation toward team sports
than the players with lower competence. In addjtitimee findings underline that
achievement goals were essential prerequisithéodévelopment of a young athlete, and
it is crucial to keep young athletes motivatedustain participation in sports. Jaakkola et
al., (2016) investigated the relations among sibnal motivational climate, dispositional
approach and avoidance achievement goals, percspat ability, and enjoyment with
Finnish male junior ice hockey players. The analysvealed that an indirect path from
task-involving motivational climate via task-apptbagoal to enjoyment. The results also
reveal that motivational climate highlighting efforpersonal development and
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improvement, and achievement goal mastering tagks significant elements of
enjoyment in junior ice hockey.

OBJECTIVE
* To find out the difference in the achievement goaéntation amongCollege
Athletes based on their gender, type of sport, afeasidence ancepresentation.

HYPOTHESIS
» There is no significant difference in the achievatngoal orientation among
College Athletes based on their gender, type ofrts@oea of residence and
representation.

METHODS

In this study, survey method was adopted, whicHescriptive in nature. Each
athlete completed a brief demographic questionntiressess the participants’ age,
gender, and college, area of residence, type at,s@presentation, course, and type of
institute. The most widely used measurement to@lobievement goal orientations is the
Task and Ego Orientation in Sport Questionnaired¥B); Duda, 1989; Duda& Nicholls,
1992) is utilized in this study. TEOSQ has beendatd and it has acceptable internal
consistency oft =0.83 (task) and = 0.76 (ego). Duda and Whitehead (1998) examined
confirmatory factor analysis on TEOSQ showed a@&@ptgoodness-of-fit indices. The
sample of the study was comprised of 300 male anthle athletes of various colleges
located primarily in Coimbatore city. Student atbfewho represent at least their district
form the population of this study.

300 male and female student athletes from majdege$ in Coimbatore city,
participating in various competitive sports, wesked to complete the TESOQ. Athletes’
data were collected in group sessions whereverilgessn a particular day. Each
participant took approximately, 20-30 minutes tonptete the questionnaires. The data
collected were consolidated for analysis. The mesath standard deviation of the scores
of each questionnaire were found out through SR&&gge. A preliminary analysis was
done to find out the differences between goal daigons.
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RESULTSAND DISCUSSION

Table-1
Gender Differencein Achievement Goal Orientation
: _ Female (n=147) Male (n=153)
Goal Orientation v ) v =) t
Task 26.27 5.48 26.85 5.10 0.935
Ego 16.97 4.56 17.75 4.80 1.0242

NS-Not significant at 0.05 level

The above table results reveal that the't’ valuesret significant for both task
and ego goal orientation. Thus hypothesis “Thereaisignificant gender difference in
achievement goal orientations” is accepted. loisctuded that the both female and male
athletes do not differ significantly in their ach#nent goal orientations. Previous
researches have been inconclusive considering relifites in achievement goal
orientation between male and female. This studyarip that male and female athletes
may not differ in their levels of goal orientationden it comes to sport activitieshe
presenfinding is supported by the work abrahamsen et al (2008) and Omar Fauzee et
al (2008).They identified no gender difference oalgorientation. The reason could be
that the athletes have more control over their Wenhawhich ultimately discover
themselves without the reference of their gender.

Table- 2
Differencein Achievement Goal Orientation Based on Type of Sport
Goal Orientation Individual (n=135) Team (n=165) ¢
M SD M SD
Task 25.90 4.97 27.11 5.50 1597
Ego 16.61 4.64 17.99 4.65 257

S-significant at 0.05 level

From table-2, it is found that the ‘t’ values argnsficant for both task and ego
goal orientation among athletes from individual aedm sport. Thus the hypothesis
“There is no significant difference in achievemgaal orientation of athletes with regard
to their type of sport” is not accepted. In supgortthis result, Paulson (1999) found that
there was no significant difference in task and egentations among individual and
team athletes. However, Kumar and Deepla (201 tydtave found that individual team
players were scored high in achievement motivatiam team players.
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Table-3
Differencein Achievement Goal Orientation Based on Area of Residence

_ _ Urban (n=185) Rural (n=115)
Goal Orientation t
M SD M SD
Task 26.64 4.97 26.44 5.77 0.3%8
Ego 17.43 4.97 17.27 421 0.262

NS-Not significant at 0.05 level

From table-3, it is clear that the't’ values aré significant for both task and ego
goal orientation with regard to athletes’ areaesidence. Thus the hypothesis “There is
no significant difference in achievement goal atétion of athletes with regard to their
area of residence” is accepted. It is concludet dttdetes from rural and urban area do
not differ significantly in their achievement goalientations. In contrastChin et
al(2009) argued that rural athletes showed higbgeragientation than urban athletes. In
the present scenario, sport participation is morapetitive and easily accessible to both
urban and rural areas. Area of residence doesaldtdhmajor hurdle for athletes these
days, therefore there is no significant differencachievement goal orientation of rural

and urban athletes.

Table- 4
Differencein Achievement Goal Orientation Based on Representation
Goal :
_ _ Representation N Mean SD F
Orientation
District 71 25.82 4.72
State 106 26.68 4.80 s
Task , 1.13
National 93 27.23 5.92
International 30 25.90 6.07
District 71 17.52 4.21
State 106 18.11 4.21
Ego i 5.65*
National 93 17.42 4.70
International 30 14.23 6.06

NS-Not significant at 0.05 level

* significaatt 0.05 level
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The above table shows that there is a significaffikrdnce in ego orientation
among athletes representing district, state, nadod internation. But there is no
significant difference in task orientation. Thus thypothesis is not accepted as far as ego
orientation is concerned. Comparing to other aglsletithletes representing internation
are less ego oriented and those representing atatsore ego oriented. Participants at
district, state, and national level were likelyagree that they can do better than other
players. Participants representing internationfardéess likely to emphasize that they are
the only one who can play well. The study agreeth Wiotgieter and Steyn’s (2010)
finding that concludes local athletes are more@gmted than international athletes.

CONCLUSION

It has been found that international athletes hsoared less in ego orientation
when compared to other athletes. It indicates ttherte is a significant difference in ego
orientation among athletes in reference to reptasien. It is observed that low score in
ego orientation of international athletes are dudhe experience at the highest level
which helps them to give less emphasize for egented attributes. But there are no
significant differences in gender, type of sport docation among athletes. This study
has several limitations. This study consists ofeadis from one part of Southern India.
Future studies should concentrate on differenttiooavithin India. In future, researchers
must focus on specific samples and experimentdiestu
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READING AND WRITING ASSESSMENT IN LANGUAGE AMONG
PRIMARY SCHOOL STUDENTS

* Mrs. K.Prema & ** Dr. V.Nareshkumar

Abstract

Reading and writing are two extremely importantasibnes in our child’s lifg
that ultimately determine the extent of his or bbility to communicate with others
and succeed in the world of academia. The investigavant to identify theeading

and writing skills in language (Tamil & English) amg government primary scho

students. Among 1003 primary school students, 88 assessed from 32 schools|in

Erode district, TamilNadu. From the findings it che stated that primary scho@
students were better in Tamil reading than writifichey were not good in both
reading and writing in English.

Key Words: Reading, WritingAssessment and Primary School Students.

INTRODUCTION

Literacy is a person's ability to read and writeaBing and writing are important
to help function in school, on the job, and in sbgi In school, children with
communication disorders are more likely to struggliéh literacy skills. They often
perform poorly in school, have problems readingl have difficulty understanding and
expressing language. Adults may also have litemaoplems. Some adults continue to
struggle with reading and writing from childhoodth@rs have trouble reading and
writing after a stroke or brain injurjReading and writing are two of the most important
milestones that occur in child’s life, since botlow him or her to interact with the
surrounding world and communicate with others difety. Reading instruction is most
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effective when intertwined with writing instructicand vice versa. Reading a variety of
genres helps children learn text structures anguage that they can then transfer to their
own writing.

One of the most effective ways to use the relatign between reading and
writing to foster literacy development is by immagschildren in a specific genre. For
many years reading and writing were taught sepgrafdough the two have almost
always been taught by the same person during thguaaye period/hour educators rarely
made explicit connections between the two for theiidents. Research has shown that
reading and writing are more interdependent thartheaght and also found that when
children read extensively they become better vgitdhe relationship between reading
and writing is a bit like that of the chicken arghaevhich came first is not as important as
the fact that without one the other cannot existclild’s literacy development is
dependent on this interconnection between readidgaiting.

OPERATIONAL TERMSUSED

Reading Reading is a cognitive process of understandiwgtéen linguistic message.
Writing: Writing is the activity of putting something inriiten form.
AssessmentAssessment is an act of judging or assessing armerssituation or event.

OBJECTIVE
e To study the reading and writing skills in langugd@amil & English) among
government primary school students.

POPULATION AND SAMPLE

The target population of the present study corgigie government primary
school students in Nambiyur Block, Erode distriztgbvernment primary schools were
selected. Among 1003 primary school students, 8f6@ests were assessed. Data
collected from the concerned teachers and BRTEshwvinere used for this study.
Percentage (%) of Children who can read and wiitan{l& English) without mistakes
were given.
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ANALYSISAND RESULTS

Table-1
Showsthe Details of Sample, Assessed Sample, Percentage (%) of Children who can

Read and Write (Tamil & English) without Mistakes were Given Below

Children | Children | Children | Children
whocan | whocan | whocan | whocan
Total No of : :
Name of the Read Write Read Write
S.No Students |Students . : : .
School Tamil Tamil English | English
(N) Assessed| | : . :
without | without | without | without
Mistakes | Mistakes | Mistakes | Mistakes
1 PUPS 133 126 63 35 20 12
P.Karattupalayam
PUPS Onankuttai 025 23 83 39 35 18
GPS Nagaranai 17 13 85 38 15 10
4 PUPS 18 17 65 53 41 24
L.Mettupalayam
5 | PUPS Mettukkadu 11 10 100 90 90 90
6 PUPS 16 14 100 86 86 86
Kannankattupalaym
7 PUPS 30 22 96 91 91 91
Neelampalayam
8 PPPS 22 11 82 73 64 55
Nichampalayam
9 PUPS 25 20 100 95 90 60
Polavapalayam
10 | PUPS Kedarai 30 28 89 86 71 57
11 PU_PS 12 11 82 73 73 73
Chinnapeelamedu
12 PUPS 34 29 72 59 66 66
Palayaayyampalaym
13 | PUPS Mottanam 94 72 92 83 86 83
14 PUPS 80 54 81 69 65 61
Malayapalayam
15 | PUPS Nambiyur 08 05 100 80 100 80
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16 PUPS 56 53 96 88 88 79
E.Varapalayam

17 PUPS _ 14 13 92 76 69 76
Pudusooripalayam

18 PUPS 18 17 94 94 70 88
K.Alampalayam

19 PUPS 94 88 89 84 63 64
K.Alampalayam

20 | PUPS Getticheviyur 17 17 76 53 76 59

21 PUPS _ 19 18 100 87 100 59
Lakshmipudur

22 PUPS 16 15 93 73 67 70
Thottipalayam

23 PUPS _ 15 15 73 60 80 80
G. Chettipalayam

24 PUP_S 13 11 100 100 100 73
Maniyakaranpalayni

25 PUPS 07 06 83 33 50 13
Kolathupalayam

26 PUPS 29 21 48 14 05 05
E.Karattupalayam

27 PUPS . 54 44 77 55 27 20
Sengalipalayam

28 PUPS_ 35 29 79 75 37 20
Vettaiyampalayam

29 | PUPS Molapalayan 25 24 87 75 66 50

30 PUPS 11 10 100 70 50 40
Theethampalayam

31 PUPS _ 13 100 100 100 100 100
Akkaraipalayam

32 PUPS . 12 11 82 73 64 55
Arasankuttaipudur
Total students 1003 0869 86.21 70.63 70.25 54.

(Sources from SSA Nambiyur Block-Reading and WrRieriodical Assessment)
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Table- 2
Shows the Distribution of Sample and its Percentage
Total No of Reading | Writing | Reading | Writing
SNo | Students | Students | Skillsin Skillsin Skillsin Skillsin
(N) Assessed Tamil Tamil English English
1003 0869
Primary Primary
1 86.21 70.63 70.25 54.93
School School
Students | Students

The above table showed that primary school studar@shaving more reading
skills in Tamil than English. Likewise, their wngy skills in Tamil were better when
compared to English. Due to various reasons theynable to know the value of these
skills. Parents and teachers should first identify writskgls that a particular child or
group of children need support in developing. Reseahows that reading and writing
skills are two of the most important developmersialls in young children and it is
extremely important that you play a significanterah teaching your child how to read
and write properly. Reading and writing are impottaot only because they enable your
child to enter the world of academia, but also heeathey also allow him or her to
communicate with other people; become both mordabte; and achievea more
interactive lifestyle.

ACTIVITIES TO
FOLLOWING:
« Talk to our child and name objects, people, andnisven the everyday

IMPROVE THE SKILLS OF STUDENTS INCLUDE THE

environment.

« Repeat child's strings of sounds and add to them.

« Talk to our child during daily routine activitiesich as bath or mealtime and
respond to his or her questions.

- Draw child's attention to print in everyday setSnguch as traffic signs, store
logos, and food containers.
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Introduce new vocabulary words during holidays apeécial activities such as
outings to the zoo, the park, and so on.

Engage child in singing, rhyming games, and nurgeyynes.

Read picture and story books that focus on sourtdgnes, and alliteration
(words that start with the same sound, as fouriarirSeuss books).

Reread child's favorite book(s).

Focus child's attention on books by pointing todgoand pictures as you read.
Provide a variety of materials to encourage draveing scribbling (e.g., crayons,
paper, markers, finger paints).

Encourage child to describe or tell a story abasithler drawing and write down
the words.
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SPIRITUAL INTELLIGENCE AND EMOTIONAL INTELLIGENCE OF
SCHOOL TEACHERS

* Dr.C.Shankar & ** VV.Nallamuthu

Abstract

The study is intended to study about “Spiritualelijence and Emotional
Intelligence of School Teachers in Salem Distribyy adopting normative survey

methodology and simple random sampling techniquesaple of ninety schog
teachers was selected in three higher secondamyatshin Salem District. Vadivelu’

V)

Spiritual Intelligence Scale (2009) and Anukool Elydnd Sanjyot Pethe’s Emotiongl
Intelligence Scale (2001) were used to measuratsgirintelligence and emotionJTl
intelligence of school teachers. To arrive at megful conclusions the obtained
scores has been treated to descriptive, differéraiad correlational statistical

analysis. The findings revealed that school teaghéiad average spiritu
intelligence. Gender has significant influence twe spiritual intelligence and n
significant in the emotional intelligence of schdehchers. There was significapt
relationship between the spiritual intelligence aewhotional intelligence of schogl
teachers. As far as the teachers are concernedy thw spiritual intelligence an
emotional intelligence becomes more imperative them to persistently evaluale
their competencies in order to perform their maads in their best.

Key Words:Spiritual Intelligence, Emotional Intelligence aBdhool Teachers.

SPIRITUAL INTELLIGENCE
Spiritual intelligence is one of several types otelligence and it can be
developed relatively independently. Spiritual ihggince calls for multiple ways of

*Associate Professor, K.R.P.College of EducationanBari West, Namakkal Dt,
Tamilnadu, India.
*M.Ed Scholar, K.R.P.College of Education, Sankariwest, Namakkal Dt,
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knowing and for the integration of the inner liferoind and spirit with the outer life of
work in the world. It can be cultivated through gtieg, inquiry, and practice. Spiritual
experiences may also contribute to its developnaagending on the context and means
of integration. Spiritual maturity is expressedotigh wisdom and compassionate action
in the world (Deepa,S.K., 2016). Spiritual intgdihce is necessary for discernment in
making spiritual choices that contributes to psyepizal well-being and overall healthy
spiritual development.

EMOTIONAL INTELLIGENCE

Emotional Intelligence is a type of social intedligce that involves the ability to
monitor one’s own and other's emotions to discraménamong them and to use the
information to guide one’s thinking and actiongsla degree of emotional intelligence in
which awareness of one’s own and other peoplelgfipgsuch as sympathy, compassion,
motivation and the ability to respond to pain ardapure appropriately. Emotional
intelligence includes qualities such as self -awaess, ability to manage mood,
motivation, empathy and social skills like co-opena and leadership. Emotional
intelligenceis a group of personal and emotive abilities thfiect the individual's
overall abilities so that he/she can adopt withgtessures of life.

SIGNIFICANCE

In today’s classroom, the teachers get irritateh@nsmall issues which results in
an uncontrolled flow of emotions which is unavoigabhd uncontrollable that destroy
the regular process of school. The reason behisdgiithe heavy work load on teachers.
Modern classrooms are full of responsibilities. Té&chers not only have to prepare their
teaching and related activities but also have otkeponsibilities like organizing co
curricular activities, maintaining discipline andnainistrative tasks of the school. In
addition to this their personal problems have alsampact on their profession. A teacher
can do justice with his profession only when hab$e to understand his emotions and
emotions of his students. Intelligence is definedree individual potential to adapt and
adjust the normal and critical situation that batmthe life without harming others.
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Intelligence in terms of emotional as well as $pai helps the teachers to overcome from
all the problems that are facing everyday by teadnethe light of the above discussion
the investigator decided to carry out research mot®nal intelligence and spiritual
intelligence of school teachers.

OPERATIONAL DEFINITION OF THE TERMS

Spiritual Intelligence: According to the investigator, Spiritual Intelligenis our access
to and use of meaning, vision and value in the thay we think and the decision that we
make.

Emotional Intelligence: According to the investigator, Emotional Intelligenis the
ability to perceive, to integrate, to understand smreflectively manage one’s own and
other people’s feelings.

School Teachers. According to the investigator, school teacher wh® \aorking in the
primary, secondary and higher secondary level dshoo

OBJECTIVES

The followings are the important objectives of shedy.

* To study the level of spiritual intelligence and atimnal intelligence of school
teachers.

e To find out whether there is any significant diffiece between spiritual
intelligence and emotional intelligence of scha@dhers with reference to select
sub sample- gender.

« To find out whether there is any significant redagship between spiritual
intelligence and emotional intelligence of schaadhers.

HYPOTHESES
The followings are the important hypotheses ofstiugly.
* The level of spiritual intelligence and emotionatielligence of school teachers is
low.
« There is no significant difference between spititudelligence and emotional
intelligence of school teachers with referenceeled sub sample- gender.
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* There is no significant relationship between spalitintelligence and emotional
intelligence of school teachers.

LOCATION, SAMPLE AND SAMPLING TECHNIQUE

The present investigation was conducted in Salestribi. The population of the
present study is the school teachers who are wgrikirselected three higher secondary
schools in Salem District. Only 52.32 Percent (9@)lof sample selected from the total
population. The sample was selected accordinghéoptinciple of stratified random
sampling technique.

TOOLSAND NORMS

Spiritual intelligence scale was developed by Valliv(2009). It consists of
thirty statements with four point rating scale (eevarely, frequently, and always) based
on Likert's scale type with respect to frequendycdnsisted of thirty statements The
maximum score of the research tool was 120 andnihenum score was 30. The Split
half reliability and intrinsic validity of the vaés for the research tool spiritual
intelligence tool were 0.7977 and 0.8931.

Emotional intelligence scale was developed by Amlikdyde and Sanjyot Pethe
(2001). It consists of thirty statements with fipeint rating scale (Strongly Agree,
Agree, Neutral, Disagree and Strongly Disagree)ethasn Likert's scale type with
respect to agreement. It consisted of thirty state#gmand all statements were positive in
nature. The maximum score of the research toolMisand the minimum score was 30.
The Split half reliability and intrinsic validity fothe values for the research tool
emotional intelligence tool were 0.6494 and 0.8058

After getting discussion with the subject expemsl gurie opinion, the level of
spiritual intelligence and emotional intelligencale were segregated into high, average
and low levels based on the M¥{MeantStandard Deviation) distribution propertidés o
the normal probability curve which contributes @B.2ercentages of area in its total
distribution.
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DESCRIPTIVE ANALYSIS
Table-1.1
Showing the Mean, S.D Valuesof the Entire Sample with Respect to Spiritual
Intelligence and Emotional Intelligence of Teachers

Main Variables N Mean SD Leve
Spiritual Intelligence 90 77.18 13.15 Average
Emotional Intelligence 90 101.72 16.16 Average

The above Table.1.1 shows that mean (77.18) antiatd deviation (13.15)
values of spiritual intelligence of school teachefferefore the result reveals that for the
whole sample, the school teachers have averagguapiintelligence.The above table
shows that mean (101.72) and standard deviatiod§)&alues of emotional intelligence
of school teachers. Therefore the result revess for the whole sample, the school
teachers have average emotional intelligence.

DIFFERNTIAL ANALYSIS
Table-12
Showingt -Test Valuesfor the Spiritual Intelligence and Emotional Intelligence
Scores of Male and Female Teachers

Variables Gender N Mean SD t-Test
Spiritual Male 45 74.13 11.157

. 2.245
Intelligence Female 45 80.22 14.375
Emotional Male 45 98.58 13.954

, 1.871
Intelligence Female 45 104.87 17.716

df=88, Table t- Value -1.96 @d®levels
From the above Table.1.2, in the case of spiritualligence, the t-value is found
to be 2.245 and it is greater than the table valug.96. Hence it is significant at 0.05
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levels. Hence, null hypothesis is rejected andaresehypothesis is accepted. To sum up
male and female teachers differ significantly ieithspiritual intelligence. From the
above Table 1.2, in the case of emotional intefiagge the t-value is found to be 1.871
and it is lesser than the table value of 1.96. ldeihds not significant at 0.05 levels.
Hence, null hypothesis is accepted and researcbtihggis is rejected. To sum up male
and female teachers do not differ significantlyhiair emotional intelligence.

Gender has significant influence on the spirituatelligence. In the case of
gender, female teachers (80.22) scored higher maae than male teachers (74.13) in
their spiritual intelligence score. So, femalecteaxs have high spiritual intelligence than
male teachers. Gender has no significant influemcéhe emotional intelligence. In the
case of gender, female teachers (104.87) scordteihigean value than male teachers
(98.58) in their emotional intelligence score. $&omale teachers have high emotional
intelligence than male teachers.

CORRELATION ANALYSIS
Table-1.3
Correlation Coefficient for Spiritual Intelligence and
Emotional Intelligence Scores of Whole Sample

R R Level of
Calculated value | Tabulated value | Significance

Main Variables N

Spiritual
Intelligence Significant
_ 90 0.316** 0.081
Emotional at 0.01 Level
Intelligence

From the Table.1.3, it is evident that the obtaine@lue 0.316 is found to be
greater than the table value of 0.081 at 0.01 le¥dignificance. Therefore, the null
hypothesis is rejected. It reveals that thereigsificant relationship exists between
spiritual intelligence and emotional intelligendesohool teachers.
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RECOMMENDATIONS

Based on the findings, the following are the intant recommendations by the
investigator to improve spiritual and emotionakihgence of school teachers. Teachers
must keep the inner peace and self-control in advesituation at workplace and
classroom. Yoga is physical technique that can tedphers’ improve spiritual wellness
by reducing emotional and physical strains on naind body. Yoga helps to lower stress,
boost the immune system and lower blood pressuneetisis reduce anxiety, depression,
fatigue, and insomnia. Regular yogic practicesroup health promotion and lifestyle
wellness of the individual. Self-awareness is thiitg to managing stress and the first
step to building emotional intelligence. The sceemd attachment indicates that current
emotional experience is likely a reflection of aearly life experience. Our ability to
manage core feelings such as anger, sadnessafehjpy often depends on the quality
and consistency of your early life emotional expeces. Apart from the teaching
effectiveness, the school management also constessional intelligence and maturity
for the teachers at the time of appointment.

CONCLUSIONS

Teachers with high spiritual intelligence have dnility to reframe, and to see
things in a wider context. So, the teachers sheuldance their holistic thinking and
engages the whole person - teaching students t tvitically and creatively for
themselves. High spiritual intelligence increafes effectiveness of teachers. It can be
enhanced and that will enable them to teach wiéingelarger patterns and relationships
in their personal and professional life. Workingliweéth others is a process that begins
with emotional awareness and emotional intelligerscean ability to recognize and
understand what other individuals are experienc®gce emotional intelligence is in
play, teacher can effectively develop additionatigléemotional skills that will make
relationships more effective, fruitful, and fulfiig.

REFERENCES
Anukool, H., & Sanjyot, P. (2001Manual for Emotional Intelligence Scaleucknow:
Vedant.

International Journal of Pedagogical Studies (IJPSj)ol:7/Issue:1/Aug-2019/ISSN:2321-2306 ~ 36 ~



Research Paper

Deepa, S.K. (2016). Spiritual intelligence of temshand teacher interns in relation to
their socioeconomic statudIER Journal of Educational Studies, Trends &
Practices 6(2), 237 — 248.

John, W. B., & James, V. K.(198&Research in EducatipiNew Delhi: Prentice Hall of
India.

Pragya, G., & Umesh, C.K. (2016). A comparativelgtof emotional intelligence of
secondary school teacherEPRA International Journal of Economic and
Business Review(5), 67-71.

Renu, S. (2016). Emotional intelligence and spatity: A Review. The International
Journal of Indian Psychology(1), 65-63. Retrieved fromttp://www.ijip.in.

Vadivelu. (2009). Development and standardization of Spiritual Ingelhce Scale.
Unpublished Ph.D. Thesis, Post Graduate Departn@ntEducation, Sri
Ramakrishna Vidyalaya College of Education, Coitat&

International Journal of Pedagogical Studies (IJPSj)ol:7/Issue:1/Aug-2019/ISSN:2321-2306 ~ 37 ~



Research Paper

ATTITUDE OF TEACHERS AND STUDENT TEACHERS TOWARDS
INCLUSIVE EDUCATION

* K.Anitha

Abstract

Inclusive education is a relatively recent pbmenon in the field df
education, yet it has quickly become a magiobal movement and it has begn
used to refer the placement of students with igpeducational needs in ordinary
classrooms alongside their peers. The teachattitude towards inclusive
education in its all aspects also represents a wayortant issue because it is one |of
the main factors which can contribute in a valuabley to the appropriatg
implementation of its principles. In any educatibolange, teachers are considergd
to be the ‘change makers’ which means that teachersable to bring changes ip
education and that educational change mainly depeamubn the Teachers’ beligf,
attitude, knowledge and practice. The attitudeseathers then have an impact pn
successful implementation or rejection of any paomgme. Hence the present study
aimed to explore the primary and secondary scheeichiers’ attitude towards$
inclusive education in which descriptive survey hmodt has been adopted and
researcher made attitude scale was administerecbliect data from the samples pf
174 teachers and 342 student teachers. Descri@ne differential analyses werg
used to analyse the data and results disclosedtéaahers and student teachers have
positive attitude towards inclusive education.

Key Words:Inclusive Education, School Teachers, Attitude Speécial Educationa
Needs.

INTRODUCTION
The inclusion of children with special needs educational settings has
become a primary service option since thepado of the UNESCO’s Salmanca

*Assistant Professor, Don Bosco College of Educatic% Research Institute,
Dharmapuri, Tamilnadu, India.
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statement and framework for action of special seeducation (UNESCO, 1994).
Inclusive education is a relatively recent miv@enon in the field of education, yet
it has quickly become a major global movenemd it has been used to refer the
placement of students with special educationatleen ordinary classrooms alongside
their peers (Erten & Savage, 2018). Although isido may mean different things to
different people, it is generally believed moean the extent to which a school or
community welcomes children with special neems full members of the group
and values them for the contribution which theykenalnclusion, or inclusive
education, is a broad concept referring tangied education system that supports
academic and social outcomes for all stud@vites & Singal, 2010). Inclusive
education means including children with digéib8 in regular classrooms that have
been designed for children without disab#tiKugelmass, 2014). It is an
educational practice based on the sociamie of justice that advocates for
equal access to educational opportunities &br children regardless of their
physical, intellectual, social and learning athidity ( Loreman, 2018).

CONCEPT OF INCLUSIVE EDUCATION

The term inclusive education refers the integratainchildren with special
educational needs as part of the mainstream claswhich children with special
educational needs are educated alongside theis peprainstream schools. The National
Curriculum Framework for School Education in Indé@ommended inclusive schools for
providing quality education to all students withauty specific reference and learners
with special needs should be educated along witkerotearners in inclusive schools,
which are cost effective and have sound pedagopreatices (NCERT, 2000). Inclusion
means the process of educating children with spedacational needs alongside their
peers in mainstream schools (MHRD, 2003). Incluseducation gives an opportunity
to non-disabled pupils to share with peerBoware different in one way or
another and to learn, to accept and respect tddhefences”. Disabled pupils, in their
turn, have the opportunity to become part of theoet community and get “realistic”
idea of what a multiform competitive society lodike as well as their own possibilities
and limitations.
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NEED FOR INCLUSIVE EDUCATION IN INDIA

Some of the important facts with regard to needrfolusive education in Indian
scenario are as follows:

* The special school as well as integrated ddutaprogrammes are only a
few in numbers and cannot serve all disableldicn.

» As far as the standardized models of integratian aoncerned, one specialist
teacher serves 8 to 10 disabled children of theeszategory. This approach is not
practical in rural areas.

« The extent of disability in each categorynges from mild to severe and
sometimes there are profound cases. The mild adkrate cases are more in
number than the severe and profound casestlaey depend on the general
education system.

As a result, inclusion is inevitable for theselditgn from rural areas. Indian
policies and commissions like Sargent Report 44)9, The National Education
Commission (1964 -66), National Policy on Ediwat (1986), Bahrul Islam
Committee (1988), Programme of Action (1992), Pessavith Disabilities Act (1995),
District Primary Education Programme (DPEP), Acti®an for Inclusive Education
of Children and Youth with Disabilities (IECYER005), Sarva Shiksha Abhiyan and
National Policy for Persons with Disabilities(200&ys emphasis on promoting inclusive
education in India.

TEACHERS ATTITUDE AND INCLUSIVE EDUCATION

In any educational change, teachers are considerdx the ‘change makers’
which means that teachers are able to bring chaimgeducation and that educational
change mainly depends upon the Teachers’ betiéfjde, knowledge and practice. The
principle ‘Zero Reject’ stipulates that studentshnspecial educational needs should not
be denied the opportunity to receive education gtleol of his own choice. This zero
rejection of children with educational needs is qilole only when the teachers have
positive attitude towards inclusive education. &tethe present study aimed to explore
the primary and secondary school teachers’ attito@@rds inclusive education.
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STUDIES RELATED TO TEACHERS ATTITUDE TOWARDS INCLUS IVE
EDUCATION

Related studies revealed the fact that that thasébeen a controversy in teachers’
attitude towards inclusive education. Teachers hpoaitive attitudes towards inclusive
education and inclusive education enhances sati@faiction and inclusion among the
students which minimizes negative stereotypes ecigpneeds students (Ali; Mustapha
& Jelas, 2006; Alois Ghergut, 2010; Ecaterina, 3012xperienced teachers have more
positive attitudes than teachers with less expeeetowards inclusive education
(Mahmoud & Hemdan,2011; Avramidis, Bayliss & Burg#00). Teachers who have a
more frequent contact with people with disabilities/e a more positive attitude towards
inclusion than those who experienced little cont@etrlin; Tait; Carroll & Jobling,
1999). Regular and special educators have morerdble attitudes towards inclusion
after their in-service training towards inclusiddidkens & Smith, 1995) whereas it is
generally stated teachers felt difficulty in wargi with disabled students and they
showed unfavorable attitudes towards inclusion @&@sdprinciples. Related studies
supported the idea that teachers perceive studeitts behavioural or emotional
disorders as being more difficult to work with imetclassroom than the other children
with different disabilities (Chhabra; SrivastavaS&ivastava, 2010). The main reason is
that they did not have sufficient training to dedth these inclusive educational activities
(Hay; Smit; Paulsen, 2001).Teachers are not farizéd to teaching heterogeneous
learners in a single classroom and Ahsan and Bygifp7) mentioned that teachers are
not willing to teach learners with special edumaél needs together with normal
students.

STUDIES RELATED TO STUDENT TEACHERS' ATTITUDES TOWA RDS
INCLUSIVE EDUCATION

Winzer (1984) reported that student teachers hokitive attitudes only towards
a limited form of integration. Similarly, Wilczenisks study (1991) indicated that in
general, education students favour the idea ofgraten and are willing to teach in
regular classes those students whose handicapstdahibit their own learning or the
learning of others. A study by Ward and Le Dean9@)9revealed that prospective
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teachers hold differing attitudes about school @aents based upon the nature of the
students' disabilities. Elias Avramidis ; Phil Bagl & Robert Burden (2000) revealed
that student teachers showed positive attitude rdsvanclusive education. The above
studies indicated that prospective teachers, hapsatiye attitude towards inclusive
education.

OBJECTIVES

The objectives of the present study are,

» To identify whether teachers and student teachave Ipositive attitude towards
inclusive education or not.

* To find out the differences in the attitude of tears towards inclusive education
with respect to their Gender, Age, Locality of teacs, Nature of school and
Board of school.

* To find out the differences in the attitude of ®ntiteachers towards inclusive
education with respect to their Gender, Localitystndent teachers and Nature
of Discipline (Arts/Science).

HYPOTHESES

The following hypotheses are framed based on tiectes of the study.

* The teachers have positive attitude towards inedusducation.

* There is no significant difference exists in théitade of teachers towards
inclusive education with respect to their Gendege ALocality, Nature of school
and Board of school.

* There is no significant difference exists in thigade of student teachers towards
inclusive education with respect to their Gendegcdlity and Nature of
Discipline (Arts/Science).

METHODOLOGY

In the present study the investigator has prefledescriptive survey method to
identify the attitude of teachers and student teectowards Inclusive Education and also
to analyse the differences among their attitudeatdw Inclusive Education. The sample
was drawn from 174 teachers working in mainstreanoals and 342 student teachers in
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Dharmapuri district of Tamilnadu state. Researamade Likert type attitude scale
which has an acceptable alpha coefficient religbiialue of 0.68 was administered to
collect data from the sample. In order to test higpotheses the collected data were
analysed by using descriptive (mean and standaratien) and differential analysis (‘t’
test).

STATISTICAL ANALYSIS AND INTERPRETATION OF DATA
In the present investigation descriptive statssie used to identify whether the
teachers and student teachers show positive ortimegattitude towards inclusive
education and differential statistics is used talyse the difference in their attitude
towards inclusive education with respect to soneeifigd demographic variables.
Table - 1
Differences in the Attitude of Teachers towards Inlusive Education

Demographic Variable N Mean S.D ‘- ratio
Male 78 64.30 10.91
Gender 2.78 **
Female 96 69.59 14.39
Below 30 99 65.96 11.35
Age 3.84 **
Above 30 75 72.08 14.04
Locality of Rural 113 68.04 12.37 106
Teachers Urban 61 66.86 09.39 '
Nature of Primary 69 67.97 12.02 174
School Secondary 105 69.24 10.27 '
Board of State 107 73.78 16.37
N 4.87 **
School Matriculation 67 63.06 18.08

** Significant at 0.01 level

Statistical analysis from the above table disdo#®t teachers in mainstream
schools show positive attitude towards inclusivacadion but not very high. Attitude of
teachers in relation with their gender revealed thmale teachers have more positive
attitude towards inclusive education than malehee In relation with age, teachers
with more than thirty years of age showed more Gaable attitude towards inclusive
education than teachers with below thirty yearsagé group and teachers who are
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working in state board of school have more posia##ude than their counterpart in
matriculation schools. The calculated‘t’ values argher than the table value at 0.01
level of significance with respect to teachers genage, and board of school which
showed that statistically significant differenceisted between the groups. Analyses
based on locality of teachers and nature of scimoahich they are working revealed that
teachers have favorable attitude towards inclusiomclusive education in mainstream
school and also they do not differ significantlytheir attitude.

Table - 2
Differences in the Attitude of Student Teachers toards Inclusive Education
Demographic Variable N Mean S.D ‘t’- ratio
Gender Male 155 67.04 10.68 4.0 *
Female 187 72.08 11.08
Locality of Rural 208 69.12 12.06 148
Student Teachers | Urban 134 68.98 09.14
Nature Arts 194 67.96 11.46
of Discipline Science | 148 69.08 12.78 176

** Significant at 0.01 level

It is revealed from the table 2 that student teexhave positive attitude towards
inclusive education. There is a significant diffeze existed between male and female
student teachers. The calculated t value 4.02isenithan the table value at 0.01 level of
significance. Based on the locality of studenthess and their nature of discipline there
is no significant difference existed.

RESULTS AND DISCUSSION

Result from the analyses revealed that teacheds stmdents teachers have
positive attitude towards inclusive education. Ehes a significant difference existed
between the teachers groups with respect to teeider , age and board of school and do
not differ with respect to the locality of teacharsd nature of schools. Based on student
teachers, there is a significant difference exidbetiveen male and female student
teachers but there is no significant differencestexi between the groups with respect to
their locality their nature of discipline which thestudied. Though teachers have
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favourable attitude towards inclusive educattbey felt that inclusion of students with
special needs increase difficulties in restructyrof the curricula, teaching methods,
preparation of time for preparing the educationelivdies, their involvement and
responsibility and administrative support to méet heeds of students with disabilities.
More number of teachers felt that inclusive edweagnhances social skills of student
with disabilities as well as improves better untierding among students with and
without disabilities. It is suggested that, in @rdo make inclusion education more
successful, the teachers and administrators shiwaNé most favorable attitude wards
inclusion and they have to foster a favourable amvnent, classroom climate, human
and infrastructure facilities in mainstream schowtich embraces the accomplishment
and achievement of all students. Teachers in reqadaools should be provided with
proper training and in-services programmes to peepdoem and increase their
competencies in teaching students with disabilitietheir classroom. They should have
collaborative interactions with teachers in speaalucation schools to meet the
challenges in inclusive education. Though the studeachers have positive attitude
towards inclusive education they should be givescs training to meet the challenges
in teaching students with special educational neetigure.
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AWARENESS OF PRIMARY SCHOOL TEACHERS IN IDENTIFYING
STUDENTS WITH SPECIFIC LEARNING DISABILITIES

* Dr. K.Karthigeyan

Abstract

This study aimed to investigate the awareness iaigoy school teachers i
identifying students with Specific Learning Disdlgs (SLD). In this descriptive
research, 124 primary school teachers were randdnoly primary schools at Erod

1%

district of Tamilnadu state. The researcher hasamdd learning disability
identification scale constructed by Arthaud Tamaraich has 50 items covered fiye
specific areas of learning disability (Dyslexia, $2glculia, Dysgraphia, Dysphasip
and Nonverbal Learning Disabilities). The reliabylicoefficient was found to be 0.$2
that showed a high level of the scale’s internaigistency. Data were analyzed py
using descriptive and differential analysis. Thesule showed that teachers haye

11%

moderate level of awareness on specific learnirgaldlities and have appropriat
knowledge on Dyslexia, Dyscalculia and Dysgraphilzesgas they were not mugh
aware of identification of students with Dysphasaad Nonverbal Learning
Disabilities. Results also showed that significalifferences existed in the mean
scores of different groups based on the demogragriables.

Key Words Specific Learning Disability and Primary Schoaachers.

INTRODUCTION

Learning disability is one of the most complicatisbrders introduced to the area
of psychology and teaching of exceptional childrBespite having normal Intelligent
Quotient (IQ) and not having any kinds of physisakmotional problems, students with
learning disability suffer from learning disordeasid their educational and learning

*Assistant Professor of Education, Avinasi Goundktariammal College of Education,
Erode, Tamilnadu, India.
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performance are considerably different from whabipected from them (Corck 2003., &
Bander, 2011). Many of these students become digaijgl because they fail to succeed
in their education and eventually quit school edfyrthermore, if their problems are not
recognized and suitable interfering programs ateprmvided, the risk of some disorders
like depression, anxiety and delinquency increésethese children (Trute, et. al. 2008).

The prevalence of specific learning disabilitie€ % in different regions of the
world is estimated from 3 to 12 percent and tea;heho have classes of 20 to 25
students in each, may have at least one, two oe siidents with learning disabilities
(Hallahan et al 2005). The estimation of learnimgadility in the population of school
children ranges from the lowest estimation aboutt@%he highest estimation about 20-
40% (Mercer and Powlen 2011). Therefore, due toabendance and prevalence of
students with learning disabilities at schools-mhaprimary schools- it seems necessary
for primary school teachers to be increasingly femiwith the learning disability
phenomenon more than other teachers and be alderttfy these kinds of students in
their classes via the scientific criteria and ie thost favorable manner (Solis et al 2011).
As the executives of educational programs at sehaeehchers have two important roles:
firstly. They play the most outstanding and impotteole in children’s learning and
secondly, they are the providers and makers ofdaicational environment for students’
learning. In this regard in addition the familigraf teachers with educational methods,
their awareness of problems and educational andviiial insufficiency of students is
of great importance (Niknami, 1999).

Due to abundance of students with learning digghbili every school (mainly
primary school) and the possibility of the exiseenaf one or several students with
learning disability (incapable of reading, writingpelling, calculating and etc.) in each
class, school authorities - especially primary stheachers- are required to be familiar
with learning disabilities more than others in ortteidentify these kinds of students in
their class and take appropriate and timely edowati and rehabilitation measures
(Osmen 2008, Jitendra 2011). In line with this,odgy (2007) emphasized the role of
informed and experienced teacher in identifyingletus with learning disabilities and in
making improvements in their performance. Furtheendie identified the level of
teachers’ awareness as effective in recognition¢&ibn and prevention of this disorder.
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In case the teachers are familiar with differerntety of students’ learning problems,
especially learning disability, they can evaludtgdents with a scientific and conscious
perspective and select educational methods andi@mucommensurate with problem
type and students’ characteristics that subsequéedids to the avoidance of many
problems. Gersten et al. (2005) revealed that tiseaesignificantly positive relationship
between the skill improvements of students withrgay disabilities and their teachers’
level of awareness. In other words, by recognizihgse students and employing
particular educational methods for teaching thugrof students, the informed teachers
provide a lot of improvements in the students’ parfance and skill. In this regard, Doris
and Helmer (2005) emphasized that the teachetsiddtiand high level of awareness
about learning disabilities makes timely diagnasfighis disorder possible. Due to the
importance of learning, the significant role of dears and educating students with
learning disabilitie and also teachers’ awarenddtis issue and early identification of
this problem and applying suitable educational psgchological strategies, this article
attempts at identifying the awareness of primatyost teachers in identifying students
with learning disabilities in the region of Erodistrict of Tamilnadu state.

The present study focused to identify the awaren&sise following five specific
learning disabilities among the teachers. They &i@ Dyslexia — a language-based
disability in which a person has trouble undersii@gdvritten words. It may also be
referred to as reading disability or reading disord2) Dyscalculia — a mathematical
disability in which a person has a difficult timehang arithmetic problems and grasping
math concepts. (3) Dysgraphia — a writing disapilit which a person finds it hard to
form letters or write within a defined space. (4)sphasia — Language disorder marked
by deficiency in the generation of speech. (5) Nwhal Learning Disabilities — a
neurological disorder which originates in the rigilgmisphere of the brain, causing
problems with visual-spatial, intuitive, organizatal, evaluative and holistic processing
functions. In recent years lot of attention is bgamn to bring awareness among parents
and teachers (Shilpa, 2000).

International Journal of Pedagogical Studies (IJPSj)ol:7/Issue:1/Aug-2019/ISSN:2321-2306 ~ 49 ~



Research Paper

OBJECTIVES

* To find out the level of awareness of specific heag disabilities among the
teachers.

* To find out the significant difference in the lewdlawareness of specific learning
disabilities among the teachers based on the sdledémographic variables
namely Gender, Locality, Nature of School, EdudaioQualification, Teaching
Experience and Board of School Education.

HYPOTHESES
« The level of awareness of specific learning distid is high among the teachers.
* There is no significant difference exists in thgeleof awareness of specific
learning disabilities among the teachers based hen selected demographic
variables.

METHODOLOGY

The present study is descriptive in terms of datkection and practical in terms
of purpose. The statistical population of the pnéstudy is all of the primary school
teachers of the Erode region in Tamilnadu state. 124 teachers were chosen as sample
by using random sampling. The researcher has atlégaening disability identification
scale constructed by Arthaud Tamara which hasésfistcovered five specific areas of
learning disability (Dyslexia, Dyscalculia, Dysgha@, Dysphasia and Nonverbal
Learning Disabilities). The reliability coefficienwas found to be 0.82 that showed a
high level of the scale’s internal consistencyhe data have been collected by the
researcher by getting prior permission from thedh@asters of the respected schools. In
order to analyse the data the researcher has ussdigtive (Mean and Standard
Deviation - SD) and differential statistics (t testd ANOVA). The analysis of data and
results are interpreted as follows.

ANALYSIS OF THE DATA AND INTERPRETATIONS OF RESULTS
HYPOTHESIS 1
The level of awareness of specific learning distdd is high among the teachers.
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Table - 1
Level of Awareness of Specific Learning Disabilitamong the Teachers
- : L Sample (N =124)
Types of Specific Learning Disability
Mean
Dyslexia 30.14
Dyscalculia 28.64
Dysgraphia 29.15
Dysphasia 20.08
Nonverbal Learning Disabilities 16.18
Overall 124.19
Maximum Mean for Each Dimension is 40. @itdviean 5x 40 =200

It is observed from the table 1 that the overalleleof awareness of specific
learning disabilities (SLD) among the teachers &lerate. The mean score differences
stated that they have high level of awareness efedia, followed by dysgraphia and
dyscalculia; the level is average in dysphasia;landn nonverbal learning disabilities.

HYPOTHESIS 2

There is no significant difference exists in theeleof awareness of specific
learning disabilities among the teachers baseti@iselected demographic variables.
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Mean Score Differences in the Level of Teachers’ Aaveness of Specific Learning

Disability Based on the Demographic Variables

, : Sample ‘t/F ‘P’
Demographic Variable Mean SD
(N) Value | Value
Male 53 117.72 14.24
Gender 5.98 * .000
Female 71 13259 12.92
. Rural 59 120.07 14.44
Locality 3.43 * .015
Urban 65 128.52| 12.84
Government 45 102.84 19.79
Nature ofl—
Aided 21 125.53 9.95| 13.74 * | .000
School _
Private 58 142.47) 11.72
D.T.Ed 42 123.98| 12.78
Educational | UG with D.T.Ed 57 122.45]  13.83
o 278 NS | .073
Quialification | D.T.ED and UG
_ 25 125.08| 13.29
with B.Ed
_ Below 5 years 39 120.9¢ 14.59
Teaching
_ 5-10 years 51 124.09 10.58 6.27 * .000
Experience
Above 10 years 34 128.76  12.66
Board  0f| gyate Board 82 | 12076 1431
School 3.23* 0.019
Education CBSE 42 128.49] 11.64
Overall Sample 124 124.19] 13.67
* = Significance at 0.05 Level - (p<86)0
NS = Not Significance at 0.05 Level - (p 8%).

The table 2 showed that the mean score differemctdse level of awareness of
specific learning disabilities (SLD) among the teaxs based on the selected
demographic variables. Gender wise analysis sttditat] since the calculated P value
0.000 is lesser than 0.05 level of significandeisistated that there is a significant
difference existed between male and female teachereir level of awareness of SLD.
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The mean score (Male - 117.72 and Female- 132.B8yehce showed that female
teachers’ level of SLD awareness is higher tharertesdchers.

Locality wise analysis stated that, since the dated P value 0.015 is lesser than
0.05 level of significance, it is stated that thisra significant difference existed between
rural and urban locale teachers in their levelvedi@ness of SLD. The mean score (Rural
- 120.07 and Urban-128.52) difference showed thiaém locale teachers’ level of SLD
awareness is higher than rural locale teachers.

Analysis based on the nature of school disclosat] #ince the calculated P value
0.000 is lesser than 0.05 level of significancdeisistated that there is a significant
difference existed in the level of SLD awarenes®mnthe teachers. The mean score
differences (Teachers in Government school - 102&8ed school -125.53 and Private
school - 142.47) stated that teachers working ivape schools have higher level of SLD
awareness followed by teachers working in aidedgowérnment schools.

Analysis based on the teachers’ educational qoatibn stated that, since the
calculated P value 0.073 is greater than 0.05 lefveignificance, it is stated that there is
no significant difference existed in the level dafC5awareness among the teachers based
on their educational qualifications.

Analysis based on the teachers’ teaching experieacealed that, since the
calculated P value 0.000 is lesser than 0.05 lefveignificance, it is stated that there is a
significant difference existed in the level of Sldwareness among the teachers. The
mean score differences based on teachers’ tepekperience (Below 5 years - 120.98,
5-10 years - 124.05 and Above 10 years - 128.f86¢d that teachers having above 10
years of teaching experience had higher levéldd awareness followed by teachers
having 5-10 years and below 5 years of teachipgesnce.

Analysis based on the teachers’ working in différechool board of education
disclosed that, since the calculated P value O®t®eater than 0.05 level of significance
it is accepted that there is a significant diffeerexisted between teachers working in
State board school education and CBSE - CentraldBoiaSecondary Education in their
level of SLD awareness. The mean score differededosed that teachers working in
CBSE schools (128.49) had higher level of SLD rawass than teachers working in
State board school education (120.76)
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FINDINGS AND DISCUSSION

From this study it is revealed that the overalleleef awareness of learning
disability among the teachers is moderate. The rseare differences stated that teachers
have high level of awareness of dyslexia, dysgephd dyscalculia; the level is average
in dysphasia; and low in nonverbal learning disaed. Hence it is stated that teachers do
not have much awareness on dysphasia and nonveabaing disabilities. Results from
the gender wise analysis stated that, there igrafisiant difference existed between male
and female teachers in their level of awarenesSldd. The mean score difference
showed that female teachers’ level of SLD awarengssigher than male teachers.
Locality wise analysis stated that there is a $icgmt difference existed between rural
and urban locale teachers in their level of awasemé SLD. The mean score difference
showed that urban locale teachers’ level of SLDramass is higher than rural locale
teachers. Analysis based on the nature of schauladied that, there is a significant
difference existed in the level of SLD awarenes®mnthe teachers. The mean score
differences stated that teachers working in privatkools have higher level of SLD
awareness followed by teachers working in aidedgoweérnment schools.

Results from the analysis based on the teachetgatidnal qualification stated
that there is no significant difference existedtheir level of SLD awareness. On the
other hand the mean score differences statedtehahers having above 10 years of
teaching experience had higher level of SLD anese followed by teachers having 5-
10 years and below 5 years of teaching experidResult from the analysis based on the
teachers’ working in different school board of eahimn disclosed that, there is a
significant difference existed between teacherskimgrin State board school education
and CBSE - Central Board of Secondary Educatiaheir level of SLD awareness. The
mean score differences disclosed that teachersingpoihk CBSE schools had higher
level of SLD awareness than teachers working iteSiaard school education.

Based on the findings it is stated that even thowglority of the teachers had
some knowledge about the outcome and treatmenpeafifc learning disabilities, they
lack sufficient knowledge specific learning didail@s and its identification strategies.
Hence it is recommended that the government shauladch awareness programs in all
the schools in order to create SLD awareness aniengeachers and to encourage their
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positive attitudes towards children with learningatbilities. The awareness programs
should be developed to provide information abowdabilities, their causes and the
implications for improvement of life quality. Onehother hand, the institutes should
arrange orientation programmes, workshops and pppte training or structured

teachers’ programs covering aspects of concepsinglto specific learning disabilities

and also the diagnosis and identification of thesaedents with learning problems.
Guidance and counseling centre’s should be maad schools that is an essential part
of the school system. He it is stated as concluditjement that it is the prime
responsibility of teachers to make early identifima/ diagnosis of learning issues of
their students, especially of their learning disaés or disorder. Early identification of

Specific Learning Disability will reduce the impacf SLD on the psychosocial

development of students.
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A STUDY ON ATTITUDE TOWARDSTECHNOLOGY ACCEPTANCE
AMONG RURAL AND URBAN BED STUDENTS

* M.Durga

Abstract

Technology-driven learning is bringing a massivledence to education if
rural areas of India. The purpose of the studydsekamine the discrepancies [of
technology acceptance between rural and urban gellgtudents of India. This studly
explored the attitudes of 173 male and female Bidests from rural and urba
background in Coimbatore district towards technglogcceptance. A seven po:L
Likert scale was constructed to measure the pgadicis’ attitudes towards: 1
Perceived Usefulness, 2) Perceived Ease of Uset@jtion to Use and 4) Computs
Self-efficacy. The independent t-test was useddtyze the data. The results showed
that in general students’ attitude towards techgglaacceptance do not differ in
terms of geographic location. Furthermore, the itesuindicated that digital

t

D
-

inequalities between rural and urban locality distnexist in all four types of
variables tested. Discussions about the findingd &mure directions were alsp

provided.

Key Words Internet, Social Media, Stunts, and Technology Accepta.

INTRODUCTION

Technology has become a tool for enhancing humanvlatge. In this age of
technology development, digital products have bexa@am essential part of individuals’
day to day lives, work and entertainment. The impmdctechnology development has
changed communication pattern from a single-wagntdti-dimensional in which users
become information participants or providers ratiiiemn passive receivers. As a result,
the new digital ecology has gradually developede ®Guch technology is the Internet,

*Post Graduate Student, Government Arts College,@lmatore, Tamilnadu, India.
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have made significant impact in modern India. Adaog to the Internet and Mobile
Association of India (IAMAI), number of interneters in India has reached 354 million
as of June 2015.

According to Joo (1999), “the Internet opens clagsrs to the world; the Internet
opens the world to classrooms”. There is a cona@e of internet with computers in
society and schools. Internet is used in todaytéaching, research, social interaction,
and communication & information exchange. As theermet is widely used for
educational settings, learners may have more expees of utilizing the Internet. Forcier
(1996) found that technology and internet reflagtort for new dimensions under the
perspective of education and explains how studearigyain knowledge of it and use it in
efficient way. Grabe and Grabe (2001) revealed thate are many ways of Internet
access that facilitate the stable, comfort andifsogimt knowledge of students. Due to
Internet the worldwide education scenario has led@mged now. Many Universities are
providing online education to their students alkiothe world through Internet. In India
many of colleges and universities classroom aretseaccess Internet for lecture
delivering.

THEORETICAL BACKGROUND

The Technology Acceptance Model (TAM) was developgdDavis (1989) to
understand the usage behavior of information teldgyo The theory was adopted from
Theory of Reasoned Action (Fishbein & Ajzen, 197H)e TAM addresses the issue of
how users accept and uses a new technology (D&989). Based on the beliefs,
attitudes, intentions, and behaviors framework, TAMspecifically meant to describe
computer usage behavior...across a broad range afissrdcomputing technologies and
user populations” (Davis, et al., 1989). Since tA&M has became a widely applied
models for explaining and predicting intentions awteptance behaviors of computer
technologies (Venkatesh, 2000). For more than tacades, TAM has been accepted as a
valid model for predicting the acceptance of infation technology in work and
academics (Chau, 1996; Davis, et al., 1989; Joh@&sdtignite, 2000; Kim & Bonk,
2006; Lu, et al., 2003; Mathieson, 1991; Morris &ll@h, 1997; Szajna, 1996;
Venkatesh, 2000; Venkatesh & Davis, 2000; Yi & Hga003).
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In addition, the TAM suggests that there are séveasables influence the
individual’'s decision to use a new technology amavhhey will use it. Two major
variables influence this decision: perceived usefss (PU) and perceived ease of use
(PEOU) of the relevant technology. Perceived usefs is defined as “the degree to
which a person believes that using a particulatesyswould enhance his or her job
performance”. And perceived ease of use is defaedthe degree to which a person
believes that using a particular system would lee fof effort” (Venkatesh & Dauvis,
2000). Since then, TAM has been extended to mamyegb of technology such as
perceived enjoyment, intention to use, social mfice, computer self-efficacy and
perceived belonging to confirm the model’s validity

LITERATURE REVIEW

Mun and Yujong (2003) experimented with studentsise Microsoft end-user
applications for a period of eight weeks. Afterrialtperiod of two weeks, they have
identified that students’ self-efficacy, enjoymanid learning goal orientation determined
the actual use and acceptance of the system. &héfey, Miller, Rainer and Corley
(2003) found that perceived ease of use and pa&deusefulness had a significant
positive relationship with the amount of time stmitdespend on a course. They also noted
that both are significant factors for predictingeimtion to use the technology. The
concept of computer self-efficacy has been showretsuitable when dealing with a task
that demands computer use. Computer self-efficasyrbferred to a person’s judgment
of his/her capability to use a computer in prospecsituations (Compeau & Higgins,
1995). Previous studies have shown self-efficacy been a good predictor to student
achievement in online courses, in other wordsntloee capabilities they used, the more
effective the students (Jourdan, 2003; Mylona, 1928n, et al., 2005a; Pan, et al.,
2005b).

Research shows that Japanese students at thentagal raigh schools tend to use
computers in the classroom less frequently thasethio other schools. Also, elementary
students in the large cities tend to use compuen® often than those living in the rural
areas, while this trend is reversed in middle gradd high school levels (Benesse
Educational Research and Development Center, 2008)he US, the frequency of
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technology use in the classroom does not diffeiveen elementary and secondary
schools both in the city and the rural districtdget al., 2010). A digital divide between

urban and rural areas was reported in severalesuéi European survey has identified
differences between city and rural regions withafruegions often lacking broadband

access (Eurostat (2005). Digital inequalities betweural and urban areas were also
reported by Looker and Thiessen (2003), Nikam, Glarend Tamizhchelvan (2004),

Hubregtse (2005), Ma (2005) and Cooper (2006).

With 1.28 billion people and over 200 million hobsé&ls, India is one of the
biggest emerging economies in the world. With thresal of the technology revolution,
India and its villages are slowly but steadily ogtconnected to each other and the
world beyond. As a powerful knowledge economy, éndiay have been slow to adopt
technology, but it certainly has caught up with @leped economies and is ahead in
important respects. The Government has takentingiao support rural development by
setting up digital libraries, encouragingoesiness, 4earning and @overnance. Very
little is known, however, about digital divide india, which suggests that it requires an
investigation. This is a particularly interestingpmment in Indian history in which to
explore the issue, because there has been signiftb@ange in technology acceptance.
The present study is aimed at investigating thitud# towards technology acceptance
among rural and urban BEd students from Coimbatisteict.

RESEARCH QUESTION
* Is there any significant attitude difference innter of perceived usefulness,
perceived ease of use, intention to use and compag-efficacy towards
technology acceptance between rural and urban &utents in India?

METHODOLOGY

This study is undertaken by using survey methoathicth sampled a total of 173
students of ruraln=107) and urban r{=66) areas from various B.Ed colleges in
Coimbatore District. Participation was voluntarydadata were collected through a
survey questionnaire. The purpose of this study teaslentify the differences of four
predictors of TAM among rural and urban collegadstus. The four predictors were; (i).

Perceived Usefulness (PU), (ii). Perceived Easbsd (PEOU), (iii). Intention to Use
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(IU), and (iv). Computer Self-efficacy (CSE). Thesearcher adopted measures validated
by previous studies. All items used a seven-poiikedt scale, where 1 = strongly
disagree and 7 = strongly agree. The questionmareevaluated for reliability, and all
reliabilities were satisfactory (PU = 0.92, PEOW.87, IU = 0.91, & CSE = 0.89). The
Cronbach alpha for the entire scale was 0.74.

RESULTS
Table-1
Thelndependent Samplest-Test Analysis of Differencesin Perceived Usefulness
between Rural and Urban Students

L ocation N M ean SD t P*
Perceived Rural 107 50.03 13.72
1.14 0.26
Usefulness | Urban 66 52.30 10.90
*p=<0.05

The independent t-test analysis indicated thatethemo statistically significant
difference between rural and urban college studemth regarding to perceived
usefulness. This means that attitude of rural armhru students towards perceived
usefulness are similar.

Table- 2
The Independent Samplest-Test Analysis of Differencesin Percelved ease of use
between Rural and Urban Students

L ocation N Mean SD t P*
Perceived | Rural 107 49.44 11.05
1.38 0.17
Ease of Use| Urban 66 51.74 10.06
*p=<0.05

Table 2 presents the t-test scores on students (fwoal and urban areas) attitude
towards perceived ease of use. According to the t#ie difference was considered to be
not statistically significant, indicating that afiles of rural and urban students were
alike.
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Table-3
The Independent Samplest-Test Analysis of Differencesin Intention to use
between Rural and Urban Students

L ocation N M ean SD t P*
Intention to | Rural 107 46.64 12.27
1.55 0.12
Use Urban 66 49.68 12.85
*p=<0.05

Table 3 shows the statistical scores of the stislattitude towards intention to
use of technology. The independent t-test revedled there was no significant
difference between attitudes of rural and urbamsre Tamilnadu towards intention to
use. This means that attitudes of rural and uribaglests towards intention to use were
similar.

Table- 4
Thelndependent Samplest-Test Analysis of Differencesin Computer
Self-Efficacy between Rural and Urban Students

L ocation N Mean SD t p*
Computer | pral 107 48.45 12.70
Self- 0.82 0.41
Efficacy | Urban 66 50.06 12.33
*p=<0.05

Table 4 depicts the statistical scores of attittmieards computer self-efficacy
among rural and urban college students. This diffee was considered to be not
statistically significant. The results show thag tstudents’ attitudes of computer self-
efficacy were similar between rural and urban stisle

DISCUSSION

The study produced several important findings réiggrrural and urban students’
attitude towards technology acceptance. The redulhe study confidently shows that
there was no significant difference between théudis of rural and urban students
towards technology acceptance. In this study, stisdattitude of technology acceptance
did not differ based on geographical locationgnestingly students from both areas hold

International Journal of Pedagogical Studies (IJPSj)ol:7/Issue:1/Aug-2019/ISSN:2321-2306 ~ 62 ~



Research Paper

positive attitudes toward technology integratior delieves technology enhance their
performance. Students in both locations generallyee that recent technology
innovations were easy to navigate. In terms adestts perceptions of their ability to use
computers to accomplish a task as well as intentiomse computers did not differ
between rural and urban students

Since there no significant difference between raral urban students seems to be
important for this age group. As Reddick et al.0@0explained, youths generally were
heavy users when it comes to technologies sucheaternet. While rural and urban
youth were equally likely to have used technolagyovations, their patterns of use may
be differ. An interesting point to note that themay be discrepancies in access to quality
internet in rural areas, but the students in rarahs were par with the students in urban
areas in most digital related opportunities.

The lack of significance differences might be daeséveral reasons. First, We
Are Social's previous studies about digital uselridia (2011, 2012 and 2014) have
shown that growth of internet access holds thetkdyreaking down this digital divide.
For example, the 44% growth of active internet siSerthe past year alone gave an
impressive growth figure that contributed to adoptof internet usage across the country
(Kemp, 2015). Secondly, A student online behaxemort conducted by HT Digital and
IMRB shows 93 percent of Indian students acces#tieenet everyday and 73% of them
use the mobile phones to access the Internet,Irickan students not far off from
American students where 96 percent of them usexnieit for educational content
(Khanna, 2014).

CONCLUSION

The overall findings of the study indicated thagrhwere no digital inequalities
towards technology acceptance between rural ané@numB.Ed students in India.
Technology in the rural areas has been hugely éeddyy students pursuing their higher
studies. Most of the rural students are frequeatsusf internet. Even though rural India
severely suffers from various problems includinfyastructure and power, technology
attracts the rural students. Computer educatioasgiiem the confidence and it narrows
down the gap between urban and rural educatiorediafy the rural students are now
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welcoming the idea of using smartphones and aralggeomfortable with using
technology devices. Online learning or e-learniagnid to be highly emerging learning
tool for modern education in rural India. There sveseveral limitations needs to be
acknowledged. This study was restricted to onee statindia and was based on self-
reported instrument which can be subjectively ldasg respondents. In future research,
some other geographic areas and demographic chastice could be considered.
Notwithstanding of the limitations, the findings thle study provides the clear evidence
that India truly bridge the digital divide amonguyb.
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SOCIAL MATURITY OF STUDENT TEACHERSIN B.ED COLLEGES
* Dr. S. Sujatha

Abstract

Education should spell out the kinds of desirabit@anges needed by the
society and how these changes are to be broughingntive students. For thig,
education should become the integral part of sodevelopment. When educatipn
assumes this responsibility and provides adequateviedge on various issues of the
society, students’ cognitive and social developnweitit grow more and more by
adapting to the changing society and in turn, thieyrrish as a socially matured
person. An attempt is made to study the social mtytof student teachers with
respect to major subject, marital status, familyusture and family income per
annum. A standardized tool, Social Maturity Sageloped by Dr. Nalini Rao (2002
), was employed for the study. This scale meassoesal maturity through 9@
statements. It is a five point likert scale rangifigm strongly agree to strongly
disagree. There are 23 positive items scoring 5aied 67 negative items scoring 1 to
5 in reverse order. The Researcher employed arigéise survey among a random
sample of 108 student teachers of Self Financirigd BColleges of Education fron

-

Avadi. The sample consisted of different sub-sasripdsed on major subject, marital
status, family structure and family income per annurhe results of the stuqy
revealed that there is significant difference iiabmaturity of student teachers with
respect to their marital status and family strueuihere is no significant differenge
in social maturity of student teachers with respgectheir Major subject and Family
income per annum.

Mention key words.

Key Words:Social Maturity, Student Teachers and Family Strues
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INTRODUCTION

Education should spell out the kinds of desiraliianges needed by the society
and how these changes are to be brought amongutienss. For this, education should
become the integral part of social development. Wheslucation assumes this
responsibility and provides adequate knowledge anious issues of the society,
students’ cognitive and social development willgnmore and more by adapting to the
changing society and in turn, they flourish as @alty matured person. A person having
a quality of friendliness and adjustable natureassidered a socially mature person. In
that way, education should help the students teldevthe ability to face social problems
according to the changing nature of the socialremvnent. Dinesh, kumar & Ritu (2013)
conducted a study on “A study on Social MaturityS&ior Secondary School students
in Relation to the personality.” The main objectigé this study was to know the
relationship between social maturity and persopalitsenior secondary school students.
The study found that there is a positive relatigmsbetween social maturity and
personality of senior secondary school studentan@h{2007) conducted a study on “A
study on social maturity among student teachetsvak found that both male and female
student teachers belonging to rural and urbaniteesmdid not differ from each other on
personal adequacy and interpersonal adequacy diomsnsf social maturity. Social
Maturity is the indication of mastery in social l&lour in terms of human relationship,
social techniques and social institutions. A sdgialature teacher becomes self-reliant in
the sense that he develops self direction of etiad learns efficiency to use his time,
control his emotions, develops sense to deal ighdifferent people in the society and
develop gentle personal relationships. The Researbbnce felt the need of doing
research on Social maturity of student teachers..

VARIABLES

The main variable in the present study is Socialunitgt and the demographic
variables are major subject, marital status, fasiifycture and family income per annum
of the student teachers.

International Journal of Pedagogical Studies (IJPSj)ol:7/Issue:1/Aug-2019/ISSN:2321-2306 ~ 68 ~



Research Paper
OBJECTIVES

« To find the level of Social maturity of studemtathers with regard to major
subject, marital status, family structure and fgnmcome per annum.

HYPOTHESES

* The level of social maturity is high among studeichers.

* There is no significant difference in the Socialtandy of student teachers with
respect to their major subject.

* There is no significant difference in the Socialtandy of student teachers with
respect to their marital status.

* There is no significant difference in the Socialtandy of student teachers with
respect to their family structure.

* There is no significant difference in the Socialtandy of student teachers with
respect to their family income per annum.

METHODOLOGY

The Researcher employed a descriptive survey amatatified random sample
of 108 student teachers of Self Financing B.Ed €g@é of Education from Avadi. The
sample consisted of different sub-samples basemhaar subject, marital status, family
structure and family income per annum.Social matwgtale standardized by Dr. Nalini
Rao (2002) was used for the study. This scale meassocial maturity through 90
statements. It is a five point likert scale rangiram strongly agree to strongly disagree.
There are 23 positive items scoring 5 to 1 anddyative items scoring 1 to 5 in reverse
order. The reliability and the validity of the SalcMaturity Scale was found to be 0.79
and 0.89 respectively.The researcher employedsstali techniques Mean, Standard
deviation and t -test to compare the Social matwitstudent teachers with respect to
major subject, marital status, family structure &ndily income per annum.

ANALYSISAND INTERPRETATION OF THE DATA
In the present study the data collected were aadlyEhe sample was categorized
based on their major subject, marital status, famttucture and family income per
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annum. The data collected in the present study aeatyzed by percentage analysis and
t test using SPSS.

HYPOTHESIS 1
The level of social maturity is high among studeaichers.
Table- 1

Level of Social Maturity among Student Teachers

S.No Level of Social

, Number Per centage (%)
Maturity

High 69 63.9
Moderate 31 28.7
Low 8 7.4

The analysis showed that 63.9 % of the studenh&aovere found to have high
social maturity, 28.7 % moderate level of sooalturity and 7.4 % low level of social
maturity.

HYPOTHESIS 2
There is no significant difference in the Socialtunly of student teachers with
respect to their Major subject.
Table- 2
Differencein the Social Maturity among Student Teacherswith
Respect to their Major subject

Major
, N M SD t Value P Value
Subject
Arts a7 290.42 12.42
1.001 0.319
Science 61 293.80 22.21

(*Significant at 0.05 level)
From the table 2, since the calculated p valu8{®) is greater than 0.05, the
null hypothesis is accepted at 0.05 level of sigaifce . It is concluded that there is no

significant difference in the Social maturity amastgdent teachers with respect to their
major subject.
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There is no significant difference in the Socialtumidy among student teachers

with respect to the Marital status.

Table- 3
Differencein the Social Maturity among Student Teacherswith

Respect to the Marital Status

Research Paper

Marital status N M SD t Value P Value
Unmarried 72 289.41 19.58

2.353 0.020*
Married 36 298.16 15.07

(*Significant at 0.05 level)

From the table 3, since the calculated p valu®Z®) is lesser than 0.05, the null
hypothesis is rejected at 0.05 level of signifieantis concluded that there is significant
difference in the Social maturity among studencheas with respect to their marital
status. The mean scores of social maturity of mdrstudent teachers are found to be
more than that of unmarried student teachers.

HYPOTHESIS4
There is no significant difference in the Socialtumiy among student teachers
with respect to their Family structure.
Table- 4
Differencein the Social Maturity among Student Teacherswith
Respect to their Family Structure

Family structure N M SD t Value P Value
Joint family 34 300.17 18.22
3.086 0.030*
Nuclear family 74 288.72 17.75

(*Significant at 0.05 level)
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From the table 4, since the calculated p valu®@3®) is lesser than 0.05, the null
hypothesis is rejected at 0.05 level of signifi@andt is concluded that there is significant
difference in the Social maturity among studentcheas with respect to the family
structure. The mean scores of social maturity udestt teachers in joint family are found
to be more than that of student teachers in nutieaity.

HYPOTHESIS5
There is no significant difference in the Socialtandy among student teachers
with respect to their Family income per annum.
Table-5
Differencein the Social Maturity among Student Teacherswith
Respect to their Family Income Per Annum

Family Income
N M SD t Value P Value
Per Annum
Below One Lakh 24 290.25 15.46
0.704 0.485
Above One Lakh 84 292.92 19.44

(*Significant at 0.0 5 level)

From the table 5, since the calculated p value48®) is greater than 0.05, the
null hypothesis is accepted at 0.05 level of sigarfce. It is concluded that there is no
significant difference in the Social maturity amostgdent teachers with respect to the
family income per annum.

FINDINGS
On the basis of the analysis and Interpretatiotiatd , the investigator has arrived
at the following findings, the level of social maty is high among student teachers.
» There is no significant difference in the Socialtanily of student teachers whose
major subject is arts and science.
= There is significant difference in the Social majramong unmarried and
married student teachers. The mean scores of soalrity of married student
teachers are found to be more than that of unnebstigdent teachers.

International Journal of Pedagogical Studies (IJPSj)ol:7/Issue:1/Aug-2019/ISSN:2321-2306 ~72 ~



Research Paper

= There is significant difference in the Social matuamong student teachers from
joint and nuclear family. The mean scores of satiaturity of student teachers in
joint family are found to be more than that of €tntiteachers in nuclear family.

= There is no significant difference in the Socialtundy among student teachers
whose family income per annum are below one ladchabove one lakh.

EDUCATIONAL IMPLICATIONS

Social Maturity does not require the formal joiniaja group. It is a personal
commitment each individual must make as to theuai that will influence their daily
lives. They can opt for the socially immature atte of self centeredness or they can opt
for the socially mature attitude of genuine condemthe total well being of each other.
Teacher educators in Colleges of education shdalg\ptal role in developing the skills
of emotional intelligence and social maturity thgbuimplementing programmes like
seminars, special lecture and various life skiining programme.

CONCLUSION

The investigator has attempted to study the Socalrity of student teachers in
B.Ed colleges of Education. The results of the wtrelealed that there is significant
difference in social maturity of student teacherthwespect to their marital status and
family structure. There is no significant differenin social maturity of student teachers
with respect to their major subject and family immper annum.
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LEARNING STYLES OF UNDERGRADUATE STUDENTS IN
ERODE DISTRICT

* Mrs.S.Sridevi & ** Dr.M.Vakkil

Abstract

This study is aimed to investigate the learning styles of under graduate
students in Erode district of TamilNadu. The rating scale is used to identify the level
of learning style among UG students. The sample of this study was 360. It was
collected by using random sampling technique. Descriptive and Differential analysis
were used to analysis the data and test the hypotheses. The results revealed that there
is no difference in gender and locality of students in their learning styles. Thereisa
difference in their learning styles with respect to their stream of study and also
difference existed with respect to their preparation of competitive exams.

Key Words:Learning Syles and UG Sudents.

INTRODUCTION

Learning styles are different methods of learniog understanding new
information. That is the way a person takes in,ausidnds, expresses and remembers
information. According to Dunn and Dunn, “Learnistyles is the way individuals
concentrate on, absorb and retain new or difficodterials or skills”. The students’
communities in the college level are taught throlegiure method. For preparing for the
university examination, the students may followfatént type of learning style. While
learning the content in the class room they malpvol one of the learning styles viz.,
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visual learning, auditory learning, kinestheticriteag, individual learning and group
learning.

SCOPE

The present study will create awareness amongstiients community in the
college level on different type of learning stylde student may understand what type of
learning style would enhance their academic achieve. The educational authorities,
the teaching faculties and students may underdtandnportance of the learning style
and also how to improve their learning .

OBJECTIVES
* To find out the significant difference in the dinsgons of learning style and
quantitative aptitude of the undergraduate studemith respect to the
demographic variables such as,
» Gender — Male/Female
» Locality of students- Rural/Urban
» Stream of study — Language/Arts/Science/Management
» Preparation for the competitive examination —PriegédXot Preparing

HYPOTHESES

The following hypotheses are formulated fa study

 There is no significant difference in the dimensioof learning style of the
undergraduate students with respect to their gender

« There is no significant difference in the dimensioof learning style of the
undergraduate students with respect to their lycafistudents. .

 There is no significant difference in the dimensioof learning style of the
undergraduate students with respect to their sticfastudy.

« There is no significant difference in the dimensioof learning style of the
undergraduate students with respect to their pagiparfor the competitive exam.

METHODOLOGY

Survey method is followed in this studihe following demographic variables
gender, locality of the students, stream of stymlgparation of competitive examination
are used in the resent study. The researcher taldletata from 360 undergraduate
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students in various Arts and Science colleges od&District. The sample was selected
by using random sampling technique. The ratingestal learning style consists of 31
items in five dimensions with four point scale ,i.8trongly Agree, Agree, Disagree and
Strongly Disagree and the scores are allotted & 2, and 1 respectively. Test-retest
method was used to established reliability. Theddaedization norms of the tools were
established. Descriptive and differential analysese used to analyse the data.

HYPOTHESIS TESTING
HYPOTHESIS 1
There is no significant difference in the dimensioof learning style of the
undergraduate students with respect to their gender
Table - 1
Differences in the Dimensions of Learning Style beteen Male and Female
Undergraduate Students

_ Learning Sub ‘t P
Variable : N | Mean| SD Result
Style Variable Value | Value
Visual Male 187| 21.73| 3.08
: 0.53 0.59 NS
Learning | Female 173 21.55| 3.20
Auditory | Male 187| 20.00| 3.92
. 0.64 0.51 NS
Learning | Female 173 19.72| 4.18
Kinesthetic| Male 187| 19.77| 3.60
. . 0.36 0.72 NS
5 Learning | Female 173 19.90| 3.44
2 Group Male 187| 17.20| 3.19
® . 0.76 0.44 NS
O Learning | Female | 173 16.95| 2.84
Individual | Male 187| 15.86| 3.39
. 0.51 0.60
Learning | Female 173 15.68| 2.97 NS
Total Male 187| 94.05| 13.39
Learning 0.28 0.77 NS
Style Female 173 93.61| 12.46

* NS = Not significant
The above table shows the t and P value of ththalbdimension of the learning
styles between male and female undergraduate studeEme calculated P values (0.59;
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0.51; 0.72; 0.44; 0.60 and 0.77) are greater th@h &nd those are not significant at 0.05
level.

Hence the formulated hypothesis “therenis significant difference in the
dimensions of learning style of the undergraduaitdets with respect to their gender is
accepted.

It is inferred that the male and fematelergraduate students do not differ in the
dimensions of learning style.

HYPOTHESIS 2
There is no significant difference in the dimensioof learning style of the
undergraduate students with respect to their ltycafithe student.

Table - 2
Differences in the Dimensions of Learning Style of
the Undergraduate Students with Respect to their Lecality

: Learning Sub t P
Variable : N | Mean| SD Result
Style Variable Value | Value
Visual Rural 179 21.45| 3.09
. 1.17 | 0.24 NS
learning Urban 181 21.83| 3.18
Auditory Rural 179 19.44| 4.26 .
2 _ 1.99 | 0.04*| Sig
S learning Urban 181 20.28| 3.78
ie]
2 Kinesthetic Rural 179 19.49| 3.36
” _ 1.83 | 0.07 NS
Q learning Urban 181 20.17| 3.65
‘5 .| Rural 179 16.68| 2.98 _
- Group learnin 2.56 | 0.01*| Sig
% Urban 181 17.48| 3.03
S Individual Rural 179 15.63| 2.92
- . 0.86 | 0.38 NS
learning Urban 181 15.92| 3.43
Total learning | Rural 179| 92.20| 12.65 .
2.37 | 0.01*| Sig
style Urban 181 95.45| 13.05

* S =Significant NS = Not Significant

The above table shows the t and P value of ththalbdimension of the learning
styles between rural and urban undergraduate dsideihe calculated P values for
Visual learning, kinesthetic learning and Indivitllearning (0.24; 0.07 and 0.38) are
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greater than 0.05 and those are not significar®.@5 level. At the same time the
calculated P value for Auditory learning, Grouprieag and overall learning style i.e.,
(0.04, 0.01 and 0.01) are less than 0.05 and #@ssignificant at 0.05 level. Hence

the formulated hypothesis “there is no significdifiterence in the dimensions of learning
style of the undergraduate students with respettidw locality is not accepted. It is
inferred that the rural and urban undergraduategestis do not differ in the dimensions of
visual, kinesthetic and individual learning wherdaesy differ the rest of the dimensions
viz., auditory learning and Group learning.

HYPOTHESIS 3
There is no significant difference in the dimensioof learning style of the
undergraduate students with respect to their stifastudy.
Table - 3
Differences in the Dimensions of Learning Style of
the Undergraduate Students with Respect to their &am of Study

Dimension
Variable of Group A Df Mean F P Result
, Squares Square Value
Learning
Visual Bgtvyeen 184.89 3 61.63
Learning Within 3361.30 356 9.44 6.52 | 0.00 S
Total 3546.19 359
Auditory Bgtvyeen 942.82 3 314.27
Learning Within 4942.77| 356 13.88 | 22.63| 0.00 S
- Total 5885.59 | 359
S Kinesthetic Between 1005.75, 3 335.25
o Learning Within 3458.24 | 356 9.71 |34.51] 0.00 S
g Total 4464.99| 359
< Group Bgtvyeen 188.71 3 62.90
= : Within 3113.61, 356 8.74 7.19 | 0.00 S
2 Learning
Total 3302.32| 359
individual Bgtvyeen 254.68 3 84.89
Learning Within 3407.53| 356 9.57 8.86 | 0.00 S
Total 3662.21 | 359
Total Between 6264.49 3 2088.16
Leaning | Within 53854.76 356 | 151.27 | 13.80| 0.00 S
style Total 60119.24 359

*S = Significant
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The above table shows that the F and P value efaththe dimension of the
learning styles among the undergraduate studeritsrespect to their stream of study.
The calculated P values for all the dimension afieng style are 0.00 and they are less
than 0.01 and those are significant at 0.01 Iddehce the formulated hypothesis “There
is no significant difference in the dimensions leérning style of the undergraduate
students with respect to their stream of studyisaccepted.

It is inferred that the undergraduatedsnts differ in the dimensions of learning
style with respect to their stream of study.

HYPOTHESIS 4
There is no significant difference in the dimensioof learning style of the
undergraduate students with respect to their pagiparfor the competitive exam
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with Respect to their Preparation for the Competitve Exam

Preparation
. Learning for the t P
Variable - N | Mean| SD Result
Style Competitive Value | Value
Exam
) Preparing 185 22.68| 2.82
Visual
. Not 6.85 | 0.00 S
Learning . 175| 20.54| 3.09
preparing
c Preparin 185 20.75| 3.93
2 Auditory paring |
© . Not 4.39 | 0.00 S
= Learning ) 175| 18.92| 3.96
S preparing
o ) _ | Preparing 185 20.98| 2.93
4 Kinesthetic
= _ Not 6.74 | 0.00 S
s Learning . 175| 18.61| 3.69
g. preparing
S Preparing 185 17.63| 2.93
m Group
= . Not 3.60 | 0.00 S
5 Learning _ 175| 16.50| 3.03
= Preparing
o -
= . Preparing 185 16.64| 2.82
o Individual
S . Not 547 | 0.00| S
) Learning _ 175| 14.86| 3.31
o Preparing
Total Preparing 185 98.46 | 11.67
Learning Not 7.51 | 0.00 S
, 175| 88.90| 12.41
Style Preparing

S= significant

The above table shows that the t and P value efaththe dimension of the
learning styles among the undergraduate studemisrespect to their preparation for the

competitive exam. The calculated P values fothaldimension of learning

are less

style 0.00
than 0.01 and those are significant @t Cevel. Hence the formulated
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hypothesis “There is no significant difference Ime tdifferent learning style of the
undergraduate students with respect to their pagiparfor the competitive exam is not
accepted.

It is inferred that the UG students whe @reparing for competitive exams are
significant differ in their learning style comparéa the students who are not preparing
for competitive exams.

CONCLUSION

The present study was carried ouirtd out the dimensions of learning style
among the undergraduate students in Erode Didtrid. to understand from the study,
that the male and female undergraduate studenteddiffer in different dimension of
learning style. The rural and urban undergraduaidesits do not differ in the dimensions
of visual, kinesthetic and individual learning wbas they differ the rest of the
dimensions viz., auditory learning and Group leagniThere is significant difference in
the different learning style of the undergradudtelents with respect to their stream of
study. In the visual learning Arts group studentstaper followed by the management,
language and Science. There is significant diffeean the different learning style of the
undergraduate students with respect to their patipar for the competitive exam.
Eventually, the findings of the study is crucialunderstand the importance of learning
styles, to have flexible and wide ranging instiaal planning for learning.
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A STUDY ON ACADEMIC ACHIEVEMENT OF IX STANDARD
STUDENTS IN RELATION TO THEIR SCHOOL
ENVIRONMENT AND HOME ENVIRONMENT

*K.Santhanam

Abstract

The present study examined the academic achievement of 1X standard students
in relation to their school environment and home environment. 377 secondary school
students wer e selected randomly from different schools of Erode district and data was
collected by using tools namely Home Environment Scale, School Environment
Supportiveness Scale and an Achievement Test in Science were prepared by the
investigator. The achievement test has classified based on the domains namely
knowledge, understanding, application and skills. The researcher has used
descriptive analysis (mean and standard deviation - SD), differential statistics (t- test)
and correlation statistics to analyze the data. The result showed that there is a high
positive correlation existed between school environment and academic achievement
of IX standard that stated that favorable school environment of students have
significant influence on the better performance of academic achievement. The result
also showed that there is low positive correlation existed between home environment
and academic achievement of X standard students in Science subject.

Key Words:School Environment, Home Environment and Academic Achievement.

INTRODUCTION

In recent years considerable attention is beingd pawards educational
enhancement of impoverished society. It is alsicadtthat the people of various society
build different environment at home and experieat@revailing environment in their
own perspective. Environment also plays very imgdrtole in development of a child.
Education is a strong tool which develops childseiminate power and knowledge.

*Ph.D Research Scholar, Sri Vasavi College, Erod@milnadu, India.
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During the period of his or her life when a childtg education faces two types of
environment which affect his or her scholastic acement i.e. Home environment and
school environment. Many attempts have been domgetdify the relationship between
student’s scholastic achievement, home and schoaromment. According to Stott
(1974) the term environment in its usual sensepmpasses all of influences upon
development which come from outside the individ&a.the researcher has attempted to
study the Academic achievement of IX standard sttedén relation to their school
environment and home environment in Erode District.

REVIEW OF RELATED LITERATURE

Han and Jinjoo (2018) studied the influence oftangg environments on the
academic achievement of children. This study eranthithe relationship between pre-K
quality and children's academic achievement at B4ths and in first, third, and fifth
grades, controlling for child and family covariat@sd the effects of structural quality,
and how that association varies by children's syesst learning environment at
elementary classroom and home settings. Two-lemadlom effects models revealed a
positive association between pre-K quality and mattics skills at 54 months, which
weakened over time and became non-significantirsgaftom third grade. Results also
showed that the quality of the elementary homerenment moderated the association
between pre-K quality and children's vocabulary i@agtment. Supportive home
environments during elementary school had an agdéffect over and above the positive
effects of pre-K quality in predicting children'®cabulary achievement. In contrast,
when children experienced high levels of pre-K guand lower quality home learning
environments, the positive effects of pre-K werssléikely to be sustained. Findings
suggest the importance of considering programs iities to support home-based
learning as one potential mechanism to sustaily effdcts of pre-K.

Gietz (2014) has studied the relationship betweaedest perceptions of their
school environment and academic achievement. T £xamined student perceptions
of their school environment (specifically, safetydanclusion in the school, experiences
being bullied, and clear expectations for behayia@md their relation with academic
achievement at the school level. Participants wardents in 969 elementary schools and
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73 middle schools who took part in a provincewidshiavement test and student
satisfaction survey in Canada. Hierarchical mudtigression analyses were conducted
to determine the amount of variance in student eagiment explained by student
perceptions of the school environment when comtglfor school-level poverty and
accounting for nesting by district. Results showdt perceptions of the school
environment were significantly associated with arait success, above and beyond
effects of school-level poverty and district. Thessults are discussed with regard to
critical targets for enhancing the school environtite maximize academic achievement.

Jain (2015) conducted an experimental study ontioekhip between home
environment and scholastic achievement and fourat the influence of home
environment on achievement was positive and sicamfi. Out of three factors of home
environment, the influence of physical and topobreql factor was greatest on school
achievement followed by emotional tone when no rmdnvas applied, but when controls
were applied; the effect of emotional tone of tleenle environment became the greatest,
followed by physical conditions. Socio-economic dions seem to have no relationship
with school achievement.

Stott (2014) stated that home environment andadaovironment had significant
effect on the scholastic achievement of the stud&arker et al. (2011), have promoted
seven correlates as core to schools, where stutkans and achieve. They are clear
school mission; high expectation for success; uasibnal leadership; frequent
monitoring of students progress; opportunity tarneand student time on task; safe and
orderly environment; and home and school relations.

From the above review of the literature availalvethe field it was found that
home environment and school environment had sogmfi effect the scholastic
achievement significantly. In this study an attemvpt be made to find out the impact of
school and home environment on scholastic achientofesecondary school students.

SIGNIFICANCE

In this ever-growing competitive world everyonesides a high level of
achievement as the mark of one’s performance. Ham@&onment plays an inherent role
in molding the innate potentialities of the indivad and school has always been regarded
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as an important factor in the child’s educatione Whole system of education is centered
on academic achievement of students, making itrlefeground for research work.
Learning takes places effectively proper and corjeenvironment is provided for
children. The education of the child and his achmeent is determined to a large extent
by the varied and dynamic role of teachers andrnpsigrovided by them for the child’s
education. Since the environment influences on dbademic achievement of the
students, the investigator tries to find out th@aat of home environment and school
environment factors on achievement.

OBJECTIVES
* To find out the significant difference between baysl girls in their academic
achievement.
e To find out the relationship between the schooliremment and academic
achievement of IX standard students.
« To find out the relationship between the home emrirent and academic
achievement of IX standard students.

HYPOTHESES

* The students have favourable school environmentante environment.

* There is no significant difference between boys agms in their academic
achievement.

 There is a significant relationship exists betwesmshool environment and
academic achievement of IX standard students

* There is a relationship significant exist betweemk environment and academic
achievement of IX standard students.

METHODOLOGY

Descriptive Survey method is selected to study phmesent problem. The
independent variables of the study are school andehenvironment, and dependent
variable is scholastic achievement of secondaryacktudents. The sample of the
present study consisted of 377 students studyingt&ddard in government, aided and
matriculation schools in Erode district. A stradi random sampling method was
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employed in selection of sample. Home Environmeptl& School Environment
Supportiveness Scale and Achievement Test in Seiemre prepared and standardized
by the investigator to collect data from the samplee reliability coefficient of Home
Environment Scale is 0.74, School Environment Supgness Scale is 0.83 and an
Achievement Test is 0.79. The researcher has usedridtive analysis (mean and
standard deviation - SD), differential statisticst¢st) and correlation statistics to analyze
the data.

ANALYSIS AND INTERPRETATION OF DATA

HYPOTHESIS 1
The students have favourable school environmenhante environment.

Table - 1
Mean and SD Values of School Environment and Homerizironment

Variable Number of Sample Mean SD
School Environment 377 84.16 12.35
Home Environment 377 35.47 15.28

The table 1 showed that the mean values of Schowlr@hment (84.16) and
Home Environment (35.47). Since the mean valuebbasl environment is 84.16 which
is high, it is stated that students have favoraleool environment compared to home

environment which is low.

HYPOTHESIS 2
There is no significant difference between boysl @irls in their academic

achievement.
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Table - 2
t- Test for Significant Difference between Boys anéirls with
Respect to Achievement

: Gender

Achievement Test
_ Male (198) Female (179) t - Value
Domains
Mean SD Mean SD

Knowledge 17.04 3.10 15.29 3.82 4.85
Understanding 15.19 3.39 16.25 3.16 3.14
Applications 17.68 4.36 18.99 4.31 2.93
Skill 9.62 4.56 11.58 3.60 4.48

Since calculated ‘t’" values (4.85, 3.14, 2.93,9%.8re greater than table value
1.96 at 0.05 level of significance with respectalb the domains of achievement of
students. Hence, the null hypothesis there is goifggant difference between boys and
girls with respect to the all the domains achievetme not accepted. Based on mean
score differences, it is stated that female studarg better in academic achievement than
male students.

HYPOTHESIS 3
There is a significant relationship exist betwee School environment and
academic achievement of IX standard students.
Table - 3
Relationship between School Environment and AcademiAchievement of IX
Standard Students

Independent Dependent ‘R’ value

School Environment Academic Achievement 0.86

The calculated ‘r' value stated that there is ghhpositive correlation existed
between the independent and dependent variabledditiated that good and favorable
school environment leads to increase the acaderhieement of IX standard students.
Hence it is concluded that there is significantifpaes relationship existed between school

environment and academic achievement of X stanstamdients.
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HYPOTHESIS 4
There is a significant relationship exist betweembk environment and academic
achievement of IX standard students.
Table - 4
Relationship between Home Environment and Academiéchievement of IX
Standard Students
Independent Dependent ‘R’ value

Home Environment Academic Achievement 0.21

The calculated ‘r' value stated that there is lpwasitive correlations existed
between the independent and dependent variableslithtes weak home environment
leads to decrease the academic achievement o&iXiatd students.

DISCUSSION AND CONCLUSION

The study concludes that there is high positiveretations existed between
school environment and academic achievement ofté&dard students and also that
favorable school environment of students have Bggmt influence on the better
performance of academic achievement, whereas |I@itiy® correlation existed between
home environment with academic achievement of Btdard students. It is stated that
the unfavourable home environment of studentslsiéa the poor academic performance
in Science.

It is important to note that, parents should gear@ness in such a way that to
know the importance of the home environment orr tl@idren’s academic performance.
Parents need to be informed that they can supperéducation of their children through
encouragement, provision of learning facilities amttive assistance. Parents should
support and encourage their children’s educatiao@bities of home as well as school.

REFERENCES

Agarwal, K.L. (1986). A Study of the Effect of Patal Encouragement Upon the
Educational Development of The Students. Ph.D. ish@986) H.N.B. Garhwal
University.

International Journal of Pedagogical Studies (IJPSj)ol:7/Issue:1/Aug-2019/ISSN:2321-2306 ~ 90 ~



Research Paper

Barker,M., William Joseph., & Mathews, R. (200Bocioeconomic status, family
structure and parental involvement - The correlates of achievement. Educational
Research Associatipfan Francisco.

Jain, S. (1965). An Experimental Study of the Retathip between Home Environment
and Scholastic Achievement. Unpublished Ph.D Thégsa University.

Kurdek,M. (1988). Relation of Eight graders’ famibtructure, gender, and family
environment with academic performance and scholeawer. Indian Journal of
Education, 80 (1), 90-94.

Stott,L. (1994). The Effect of Family and School dwademic Achievement of
Residential School Childredournal of Educational Sudies, 20(2), 139-148.

International Journal of Pedagogical Studies (IJPSj)ol:7/Issue:1/Aug-2019/ISSN:2321-2306 ~ 91 ~



Article

DISABILITY INITIATIVES: THE ROLE AND FUNCTIONS OF SCIENCE AND
TECHNOLOGY FOR THE PERSONSWITH DISABILITIES

* P.Manikandan

Abstract

India is one of the world’s fastest growing econesnand claims to be th
largest democratic republic. It has a populationlo241 billion (2011), of which a
estimated 2.13% have disabilities (Government dialn2001). This constitutes over
21 million people who require support to ensureesscand inclusion within society.
During this period of Indian economic growth, pglisupport for human rights qgf
persons with disabilities is essential and it meissure the equity gap is decreased
and that the voices of these persons are heardrddent United Nations Conventign
on the Rights of Persons with Disabilities (UNCRRDQ7) and the World Report gdn
Disability (World Health Organization and World Bar2011), both the first of their
kind, have highlighted the needs of this group oml@bal stage. The NCRP
promotes an equal society by recognizing that pesswith disabilities need to b
guaranteed the same levels of dignity, respectsmuihl inclusion as other membefs
of society as the entire individual race have equghts to live in the natura
environment. The Convention, among other objectipesmotes the mainstreamirlg
of disability issues as an integral part of develgmt.Assistive technology has
multiple roles to make disabled persons to leadplyalife.We no longer live in a
world in which information is scarce, and the teach role is to hand delivering
content to children. Overwhelmed by informationira wealth of sources, studerjts

desperately need the skills to create new knowledgé just consume the oji.
Problems never come neatly packaged, defined-iarazh; and amenable to the rote

application of familiar strategies except in school

Key Words:Require Support, Equity Gap, Eecognizing and Amienab
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INTRODUCTION

“Alone we can do so little; together we can do sahi said byHelen Keller. ‘A
society which is good for disabled people is abedteciety for all. According to the
Census 2001, there are 2.19 Crores persons wibiliiees in India whoconstitute 2.13
percent of the total population.The first schoot teearing impaired children was
established in Mumbai in 1884 and for the blindAatritsar in 1887. Between then and
now we have not been able to create an educatiofriaktructure that can cater to the
needs of children with disabilities. As a resultoren than 80% of them remain
uneducated lacking even basic literacy skills. i@@f ¢hildren droppedout in 1991, 43% is
said to have acquired disability. This highlights tnadequacies of the education system.

Prevention of disabilities, rehabilitation measuregomen with disabilities,
children with disabilities, Barrier-free environnigrssue of disability certificates, social
security, promotion of Non-governmental organizagiocollection of regular information
on persons with disabilities, research, sportseamon and cultural life, amendments to
existing acts dealing with the persons with disaéd are the 12 key areas to concentrate.
It goes without saying that persons with disalei$itconstitute a part of the larger human
family. This explains why they are as much entitiedhe full range of human rights and
fundamental freedoms like any other section of edgciUnfortunately, persons with
disabilities are routinely subjected to all fornfsdgscrimination, denial, and deprivation
of rights with the result that they are often maajized and excluded and are made to
live in a state of relative invisibility, disempomeent and disarticulation. The world is
home to over 600 million people with disabilitie®ver two-thirds of them live in
developing countries.

DISABILITY

It's an impairment that may be cognitive, developtag intellectual, mental,
physical, and sensory or some combination of tlieaé forms the basic activity of
malfunctanality. It substantially affects a persdife activities and may be present from
birth or occur during a person's lifetime. Disalilis an umbrella term, covering
impairments, activity limitations, and participatioestrictions. Impairment is a problem
in body function or structure; an activity limitati is a difficulty encountered by an
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individual in executing a task or action; while arfcipation restriction is a problem

experienced by an individual in involvement in Iiuations. Disability is thus not just a
health problem. It is a complex phenomenon, rafigcthe interaction between features
of a person’s body and features of the society lmckv he or she livedDisabled" is

a war poem written by Wilfred Owen in 1917. Thissnthe most famous and best seller
of the time. This gave the idea and spark for tiea af disability.

INTERNATIONAL YEAR OF DISABLED

The year 1981 was proclaimed asternational Year of Disabled
Persons (IYDP) by the United Nations. It called for a plahaction with an emphasis on
equalization of opportunities, rehabilitation améyention of disabilities. The slogan of
IYDP was "a wheelchair in every home", defined dw tright of persons
with disabilities to take part fully in the life dndevelopment of their societies, enjoy
living conditions equal to those of other citizeansd have an equal share in improved
conditions resulting from socio-economic developtenmajor outcome of the
international year of disabled persons was the @itation of the world programme of
action concerning disabled persons adopted by tRegeheral assembly in December
1982. This also is recognized by the Preamble f(fjhe convention on the rights of
persons with disabilities.

The international decade of disabled persons @n %983 to 1993. It was closed
by a speech in the general assembly by Dr. RobelaRila, then an assistant secretary
in the U.S. department of education who declarat'thefore the year is up, expected the
number of disabled persons to double".DecembecB gear, since 1998, is identified by
the United Nations as the International Day of Besswvith Disabilities.

RIGHTSAND GOVERNMENT POLICIES

The disability rights movement aims to secure equgbortunities and equal
rights for people with disabilities. The specifioajs and demands of the movement
are accessibilityand safety in transportation, iéecture and the physical environment;
equal opportunities in independent living, employteeducation, and housing; and
freedom from abuse, neglect and violations of padlerights. Effective civil rights

legislation is sought to secure these opportunaresrights.
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AMENDMENT BILL

In 1995, the amendment bill was passed with gracatégory disabilities. In
2006, it was increased to 21 by central governmattit the intension to give safe hands
to disabled. The categories are blindness, lovwonijsieprosy curved, hearing impaired,
locomotive disorder, dwarfism, intellectual disalil autism spectrum disorder, cerebral
palsy, muscular dystrophy, chronic neurologicalodier, learning disability, multiple
sclerosis, speech and language disorder, thalassaemophilia, sickle cell, acid attack,
Parkinson’s, multiple disorder etc. Additional bitsehave provided after amendment
passed. Reservation was increased from 2% to 42@1i0.

ASSISTIVE TECHNOLOGY

It is an umbrella term that includes assistive,péista and rehabilitativedevices
for people with disabilities and also includes fitecess used in selecting, locating and
using them. Assistive technology promotes greatdependence by enabling people to
perform tasks that they were formerly unable tooagalish or had great difficulty
accomplishing, by providing enhancements to or glmghmethods of interacting with,
the technology needed to accomplish such tasks.

Many students with disabilities require assistigehnology to participate in and
benefit from their educational programs. A rangdeazhnology solutions is available to
support student performance, achievement and imdigmee in the following areas such
as academics and learning aids, aids to dailydivassistive listening and environmental
aids for the hearing impaired anddeaf, augmentatoremunication, computer access,
leisure and recreation, eating, positioning, mopiliand vision.Students those have
access to the appropriate assistive technologyisntuthat they need are more likely to
be successful intheir educational programs.

Assistive technology refers to any item, piece @fiipment or product system,
whether acquired commercially, modified or custadizthat is used to increase,maintain
or improve functional capabilities of individualsitiv disabilities. While adaptive
technology covers items that are specifically desigfor persons with disabilities and
would seldom be used by nondisabled persons. ler atlords, "assistive technology is
any object or system that increases or maintaires dapabilities of people with
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disabilities,” while adaptive technology is any @tij or system that is specifically
designed for the purpose of increasing or maintgirthe capabilities of people with
disabilities. Consequently, adaptive technology suibset of assistive technology.

Access to electric and information technology heesgotential to positive effects
in career outcomes for students with disabilitidscess to maximize independence,
productivity and educational participation can loeel Combination of effects will bring
small changes in individuals so called developneobncern. Use of technology will be
helpful in many a ways. Assistive technology enslgeople to accomplish daily living
tasks, assists in communication & recreation.

ASSISTIVE TECHNOLOGY FOR THE DISABLED
PROSTHESIS

Prosthesis, prosthetic, or prosthetic limb is aickethat replaces a missing body
part. It is part of the field of biomechatronicketscience of using mechanical devices
with human muscle, skeleton and nervous systerasdist or enhance motor control lost
by trauma, disease or defected. Prostheses areallypused to replace parts lost by
injury (traumatic) or missing from birth (congenjtar to supplement defective body
parts. Inside the body, artificial heart valves imreommon use with artificial hearts and
lungs seeing less common use but under active admiwy development. Other medical
devices and aids that can be considered prosthathsle hearing aids, artificial eyes,
palatal obturator, gastric bands and dentures.

Wheel chairs with or without motors, Braille prirgevisual flux, zoom texter,
sound amplifier software’s, walking with sensorshi@ cane), tumbler, censor mouse
with special key pointers, optical proof boardsd®otoilet, brushing, walking, hearing
aid, TV, computer, money pointer, calculators, wigtches, vibrating sticks, ORCA
software’s, NVDA software’s, money interpreter dms, talking watches etc are the
major technological resources developed to suppsabled.

Scooters with sensors, sign language teachingegvsoftware’s for speech less
students & sign language developers with video atons are developed and used.

Taylor frame, 6 dots boards, Braille slates, aiagjlass with zoomers, stylus
device with Braille dotter system (adjustable proxy sensors glass for low vision
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persons), snellan chart boards (font size incr¢aspecial dot ATM machines, Braille
embosser software’s to read map on screen, tamtilgers screen identifier boards to
locate place with voice command recognition sensatled as thread pointers, colour
concepting devices for low vision.

Teaching MR is a very difficult task. Flash cardsjeos on daily life style
packages, models with realistic catch and idemsifi@pple, egg, ball, brush, clothing,
shoe wearing techniques) are available. Eatingtipeawith computer assistance, playing
materials for recreation with sensors using pldstick arrangement are developed.

Grifting models (try to hold thing practizer) agdafting models (after holding
making to write with pen techniques) are employedldarning disability students.
GAWS speech training apps, Graph writing chartshwédnimation, Crestwood
communicator for (H.l), audio track assisted maharhing software’s using ipad/ipod
devices, audio speller device to learn communioatidac speech dictator software’s are
available.

Screen readers with glasses, Braille embosserpwititer devices, desktop video
amplifiers, and screen object magnifier softwaraayigational assistance device maker,
rollator device with sensors for stability maintana and large key functional keyboards
are there to assist visually impaired.

Voiter machine for touch screen audio magnificatrath head dauber, audio aid
buds (small and comfortable to wear), amplifieepglones for moderate and selective
audio pitches, pitch amplifier for severe cases, telephone, pagers with voice and text
recognition.

Smartpen’s with recorders, digital voice recordeigital slates with printers
(works as audio into text conversion principlextte® speech computing devices, closed
vision mobile devices to wear and learn, virtuah@k math pad and math plus devices
are beneficial to use as memory aids.

COMPANIESINVOLVED IN DEVELOPING ASSISTIVE TECHNOLOGIES
» Karishma enterprises, Mumbai
* Dyna Vox technologies

* Tobii technology

International Journal of Pedagogical Studies (IJPSj)ol:7/Issue:1/Aug-2019/ISSN:2321-2306 ~ 97 ~



Article

Chester Creek Technologies

Prentke Romich Company

Saltillo Corporation

Cambium Learning Technologies Company

RECOMMENDATIONS

Making recommendations for amendments in the exgstelevant laws and
policies, strict implementation procedures

Building capacities of primary stakeholders and a$ stakeholders of strategic
importance on human rights with persons with digads

Raising awareness about rights of persons with bidisas among
the general public

Taking cognizance of cases/complaints of violatioh&iuman rights of persons
with disabilities

Providing assistive technology devices to lead lds normal menwith
instructional and infrastructure procedures

Increasing the role and responsibilities of theetlsommissionaire for disability
section

In-service and pre-service training for the spededchers in the institutions
having assistive technology devices

Monitoring the fund regulation to ensure availdpilof technology sources for
disabled children at low cost

CONCLUSION

Even a normal person needs assistance eithereirfotim of man power or

technology to lead a happy life. Similarly, disablperson needed to be supported in

many a ways to enjoy freedom in this knowledgeablgety. Assistance can be done by

providing technology for maximizing independencexay level. The fund allocation for

providing assistive technology can be ensuredegbriology forms the in evident part of

individuals life, its role and functions are widedahighly beneficial if utilized correctly.

Disabled have lot of difficulties in relation toeiih impairments or inability. Their tears
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should be removed at any cost and it is the forémubs of mankind. If active support is
provided, then they can also shine in differeritiBeMany noble persons in the past with
disabilities have succeeded in life without profamilities. Now 2% century has power
to change the life of disabled persons with its rfaee called technology. The cost of
production has increased and not everyone candatforassistive technology. So the
government should take steps to provide neededosifgpmake disabled to live peaceful
and lead a happy life.
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