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The International Journal of Pedagogical Studies - (IJPS), ISSN: 2321-2306
is an international academic journal that examines the intersection of teacher education
and its related pedagogical studies. It strives to maintain its standard as a scholarly, peer-
reviewed international journal dedicated to education, and its goal to publish the advance
knowledge and research in the field of education. The journal was initiated by
Dr.A.Sengottaiah, the Correspondent of Avinasi Gounder Mariammal College of
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August. It maintains rigorous peer-reviewed standards and our expedited review process
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the emerging areas in teacher education and social sciences.
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our article contributors, readers and well-wishers for the support the journal has so far
from you and has to be continued to strengthen the determination to maintain the high
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manuscripts from all interested academicians, scholars and practitioners in education on
pertinent educational issues that will stimulate and/or enrich discussion forums on
improving quality in all aspects of education including teaching and learning, policy,
planning, governance, management and others. We gratefully welcome submissions that
fit the publication guidelines and if you have a submission that you believe meets our
criteria, we encourage you to consider IJPS as an outlet for your academic research.

If you have any suggestions for the improvement of the journal and questions
regarding this journal or submission requirements, please feel free to contact the Editors
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Research Paper

INFLUENCE OF HEMISPHERICITY IN ACTIVATING
BEYONDERIC TRAITS

* Dr. D. Venkataraman & ** Dr. R. Bharathi

Abstract

JJ

Beyonders are the people who have equipped ancegses with special skill
and traits in order to reach excellence and emireinctheir field. For this study, the
objective is to find out beyonderic traits of stadat hr. sect level in relation to their
hemisphericity. The study is descriptive in naturavhich data has been collectgd
from college students of 500 as a sample sizeharcity of Chennai. The two toolg,
Solat tool (1989) and Beyonderic Traits tool (1988ndardized by the investigatr
(Venkataraman) were applied to realize the objedtiof the study. The collected dgta
were scored and statistical interpretations weredmao find out the results of t
study. The results showed that girls are right brariented and Boys are left braq(:
oriented.

Key Word: : Hemisphericityand Beyonderic Trait.

INTRODUCTION

The beyonder phenomenon seem to occur in mostpgrowhere creative
achievement is concerned. At the top, there desvavho out distance the others so far
that they are not on the same scale. On the athgit can be concluded, that the people
who are out distance the others in special trdite. Beyonderic traits) have been called
has beyonders. In the financial world, we call thaitionaires. In sociometric, we call
them as sociometric stars. In the workplace, Vietleam rate busters or workaholics. In
creative achievement, | have coined the word “Begos’. Although the word
“Beyonder” is not the English dictionary, almoseeyone intuitively knows its meaning,
and understand the meaning. Beyonders are thegeadty have equipped and possessed

*Principal (Retd.), Lady Willingdon College of Edation, Chennai.
** Head of the Department of Geography EducatiorASE, Saidapet, Chennai - 15.
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with special skills and traits in order to reacltailence and eminence in their field, i.e.
The skills and traits needed with regard to thedfgssion.

Beyonders are people who have possessed withverdaiwl of special traits or
talents. In born traits and equipped traits aeecitntributory factors for the development
of Beyonderic traits. There is a close relatiopsbetween creative characteristics and
Beyonderic traits. People with Beyonderic traits ereative in their approach, and the
creativity nature of the people will acquire andrelep extraordinary skills and traits
which help them to reach and realize excellencehair profession. It is evident that
except few traits in general based on hereditdmy;rest of the traits can be developed
with the help of training and considerable practice

Beyonderic traits are common for all fields of msgion to accomplish the task in
an ameliorative way. It can be concluded that Beoic traits are potpourri of traits in
the bowl of excellence.

It is imperative that today’s schools and collegesuld aim to produce men and
women with creative ability who can think, who camake new scientific discoveries,
who can find more adequate solutions to impelliraylev problems, who can resist brain
washing and who can adopt to change and maintaimtys in this age of acceleration.
This is the challenge to education to develop oriat

Developing Beyonderic characteristics in stud is important, in relation to their
hemisphericity. Developing and activating Beyamnad#&aits of the students will help the
students to excel in their field of Profession sxd the challenging situation. By
activating right and left brain (Hemisphericity) thfe students, by applying appropriate
training technique, Beyonderic traits of the studenan be activated and instilly
developed. Thus the significance and scope ofstiidy lies in this line of perspective.

HEMISPHERICITY

Hemisphericity is the tendency of an individualredy more on one the other
cerebral hemisphere for information acquisition gwvdcessing. The differences in
preference of the two hemisphericity for informatiprocessing and processing have
been referred to as styles of learning and thinkB@QLAT) by Venkataraman (1990).
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Torrance (1977) and Venkataraman (1990) others kaveloped the SOLAT
tool based on the hemisphericity functions of thairb It identifies hemisphericity
dominance by way of studying the hemisphere funetio It indicated a student’s
hemisphere preferences in problem solving, espgdat creativity development and
development of Beyonderic traits.

Researches done by Reynolds and Torrance (197@kck& and Torrance
(1991); Venkataraman (1989) indicated that it isgiodle to modify a person’s preferred
style of learning and thinking over relatively Wrigeriod (six to ten weeks). It is also
possible to control the general direction of therdes in the style of learning and
thinking with the knowledge of style of learningdatiinking mechanism. It may also be
possible to train individuals to modify their infoation processing procedures to best fit
their demands of the cognitive tasks. Thus the Idpharicity plays a prudent role in
various cognitive tasks.

OBJECTIVES
» To find out the Beyonderic traits and hemispheyioit the students with respects to
Gender, Arts and science students, Rural and weas and medium of instruction.
* To explore the relationship between Beyonderictdraind their hemisphericity
preference of the students.

HYPHOTHESES
» There is significant difference in Beyonderic tsaMvith respects gender, medium of
institution, area of school, course of study, fatheEducational qualification,
mother’s Educational qualification.
* There is a close relationship between Beyondeaitstand hemisphericity of the
students.

METHODOLOGY

The study is cross sectional in approach, aimgatiber necessary information
with the help of prepared questionnaire.

The two research tools, namely solat tool and Bdgdc traits tool are the
standardized tool applied in this study to eli@cessary information from the students.
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The data were collected from 500 students of bath and women by applying random
sampling technique, in different departments. Tagdvere scrutinized and appropriate
statistical technique were applied to ensembletjectives of the study.

SAMPLE SIZE

The data were collected from 255 men and 245 womamprising of 500 as a
sample size, collected from five Government colledeve Government Aided colleges
and five private college in the city of Chennai.

RESEARCH TOOLS
SOLAT tool and Beyonderic Trait tool are the twarslardized tools applied in
this study to identify the hemisphericity prefererand beyondric traits of the students.

SOLAT TOOL

SOLAT Tool is based on the hemisphericity funcsiai the brain standardized
by Venkataraman (1989). It helps to identify hgrhericity dominance by way of
studying the hemisphere functions. It indicatetvildual learning and thinking strategy
and brain hemisphere Preference. It consist oft&fls and each item provided the
respondent with two choices for checking.

One representing specialized function of left besbhemisphere and the other
representing a parallel specialized function ohtrigerebral hemisphere. The reliability
co-efficient of correlation for the right hemispbefunction is .89, left hemisphere
function is .65, and for the integrated hemisphiemections is .71. The concurrent
validity for the right hemisphere is 843, left hephere is .621 and integrated
hemisphere is .678. The correlation co-efficiaveals that the SOLAT Tool possesses
validity to a reasonable level.

BEYONDERIC TOOL

There is a close relationship between Creative &iftaristics and Beyonderic
traits. People with Beyonderic traits will exhilsiteative behavior people with creative
behavior will have a tendency to acquire and dgvebdraordinary skills and traits which
will help them to escalate excellence in their pssfon. Findings on Beyonderic traits
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reveals that except in few traits in general, tiegdhderic traits are common to all fields
of profession. It can be concluded that Beyond#&eis are potpourri of traits in the
bow! of excellence and eminence.

Paul Torrance (1991) identified the top ten Beywiw characteristics of the
students, but Venkataraman (1999) identified 60daeegric traits and classified under
six major sub-divisions. They are Thinking, Achimaent, Motivation, Self- Strength,
Social Adjustment, Resource Fullness, Planning@ugénizing.

The reliability coefficient of correlation for tHsoys was found to be.817 and for
the girls was found to be.862. These coefficientscorrelation suggest that the
Beyonderic traits identification tool possessembdliity to a considerable level and hence
suitable for the application to the students comityuat a large, studying in various
course level.

VALIDITY OF THE TOOL

The characteristics of the Beyonders were studéesd on the available research
findings related to creative ability. Intelligen@nd personality. The studies on
empherical approach concluded that People with brglative characteristics will have
Beyonderic traits.
The calculated concurrent validity was fond to b&.8

ANALYSIS AND INTERPRETATIONS
Table -1
Beyonderic Traits and Hemisphericity with respect b Gender

Men (N-255) | Women (N-245) Level of
Variables t-Value Levelo
Mean S.D | Mean S.D Significance
Beyonderic 6152 | 553 | 61.94| 5094 081 N.S
Traits
Left | 2303 | 75 | 17.05| 6.9 9.06 0.01
Hemisphericity
Right 17.73 | 6.86 | 19.27| 7.93 2.33 0.05
Hemisphericity
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From the above table, it has come to know that#heulated mean value for men
and women in Beyonderic traits are 61.52 and 6deSgectively. There is no significant
difference in Beyonderic traits between men and emnbut exposes difference in right
and left hemisphere of the students.

From the above table the left Hemisphericity mezores for men and women are
23.03 and a 17.05 respectively. The't' value weaakewdated between men and women of
left hemisphericity, The calculated‘t’ value revgalgnificant difference between at men
and women at .01 level. This concludes that boys activated mostly by Left
hemisphere functions than the women who are righihloriented.

Regarding the right hemisphericity, the mean scofdsoys and girls are 17.73
and 19.27 respectively. The't’" value calculated foen and girls regarding right
hemisphericity reveals that there is a significdifiterence between women and men.
Indeed women are adopting right brain orientedlskéther than the men, further it
concludes that the women are activated by righinbanctions, since their day to day
activities are oriented towards right brain funeto

Table - 2
Beyonderic Traits and Hemisphericity with respetMedium of Instruction.

Tamil Medium English Medium
Level of
Variables (N-320) (N-180) t-Value L
Significance
Mean S.D Mean S.D
Beyonderic
. 60.97 5.27 63.07 6.36 3.77 0.01
Traits
Left Brain 19.79 7.67 20.66 8.41 1.17 N.S
Right Brain 17.63 7.44 19.79 7.20 3.44 0.01

From the above table, it has come to know thatctideulated means value for
Tamil medium and English medium, in Beyonderic tdraare 60.97 and 63.07
respectively. The't’ value calculated the differensignificantly at 0.01 level. It is

International Journal of Pedagogical Studies (IJPS)ol:6/Issue:1/Aug-2018/ISSN:2321-2306 ~ 6 ~



Research Paper

concluded that the students belongs to English unedare activated by Beyonderic
traits.

From the above table the left brain mean score$aofil medium and English
medium are 19.79 and 20.66 respectively. The‘tugalalculated between Tamil medium
and English medium students concludes that theaenis significant difference between
them.

Regarding the right brain, the mean scores of Tamedlium and English medium
students are 17.63 and 19.79 respectively. Thalties calculated for Tamil medium and
English medium concludes that there is a signiticdifference between the English
medium and the Tamil medium Students, in hemisphgrpreference. Indeed English
medium students are adapting right brain orienkéits shan the students who belong to

Tamil medium.

Table - 3
Beyonderic Traits and Hemisphericity with respecto Locality of Students

Rural Students Urban Students
N-330 N-170 Level of
Variables ( ) ( ) t-Value -
Significance
Mean S.D Mean S.D
Beyonderic
] 60.00 4.00 64.13 3.14 3.08 0.01
Traits
Left
_ 22.08 7.99 16.28 6.44 8.25 0.01
Brain
Right Brain 17.54 7.06 20.26 7.82 3.80 0.01

From the above table, it has come to know thatctileulated means value for
rural students and urban students in Beyonderits teme 60.00 and 64.13 respectively.
The't’ value calculated concludes that there isgaificant difference at 0.01 level. The
analysis reveals that the urban student possesses Beyonderic traits than the rural

students.
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Regarding the brain dominance the ‘t' value revesignificant difference
between left brain scores of rural and urban stisdand right brain scores of rural and
urban students at .01 level. The analysis revéalsthe rural students are influenced by
left brain functions where as urban students dteaenced by right brain functions.

Table -4
Beyonderic Traits and Brain Dominants with resgct to Subject of Specialization
Arts Groups Science Groups
N-200 N-300 Level of
Variables ( ) ( ) t-Value -
Significance
Mean S.D Mean S.D
Beyonderic
, 61.15 5.58 64.21 4.81 2.68 0.01
Traits
Left Brain
_ 21.52 7.80 18.48 6.01 2.01 0.01
dominants
Right Brain
_ 16.03 6.94 20.12 7.32 6.26 0.01
dominants

From the above table, it has come to know thatcHleulated ‘t' value for Arts
Groups and Science Groups in Beyonderic traits, @@k Left and Right brain
dominant scores are more than the table value wdoadkludes at .01 level that there is
significant difference between them at .01 level.

In Beyonderic traits, the mean score and‘'t’ valegeals that the students of
science group possesses more (Beyonderic trads)ttie students who belongs to Arts
group.

Regarding the right brain, the mean scores of @rtsups and Science Groups are
16.03 and 20.12 respectively. The't’ value caladafior Arts Groups and Science groups
concludes revels that there is a significant diffee between them at .01 level. The
Mean scores of Science Group students score cattlticht the students are activated
more by right brain functions than the students Wwawee left brain dominants.
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From the above table the left brain mean score $ &roups and Science

Groups are 21.52 and an 18.48 respectively. Thest concludes significant difference

between them at .01 level. The analysis reveals Alnis group students are mostly
influenced by left brain functions.

Table - 5
Relationship between Right Brain Dominance antheir Beyonderic Traits
= Dimensions of Beyonderic Traits U .Leyfal of
(N-500) Significance
1 Thinking 0.62 0.01
2 Achievement Motivation 0.56 0.01
3 Self-strength 0.57 0.01
4 Social Adjustment 0.57 0.01
5 Resourcefulness 0.66 0.01
6 Planning organizing 0.60 0.01

The calculated “r” value is more than the tableuealwnhich indicates that there is
a positive correlation between right brain domisaahd their Beyonderic traits at .01
level.

The in-depth analysis reveals that the rightirbordominants possess more
Beyonderic traits. It is concluded that the righdib is responsible for activating majority
of Beyonderic traits. The Study further concluddyy, activating right brain, the
Beyonderic traits can also be developed in studentsexcel in their field of any
profession.
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Table - 6

Relationship between Integrated Brain Dominants andBeyonderic Traits

= i Dimensions of Beyonderic Traits T .Le?/fal of
(N-500) Significance

1 Thinking 0.66 0.01

2 Achievement Motivation 0.60 0.01

3 Self-strength 0.64 0.01

4 Social Adjustment 0.59 0.01

5 Resourcefulness 0.67 0.01

6 Planning and organizing 0.68 0.01

The calculated “r’ value is more than the tablarealwhich indicates that there is

a positive correlation between integrated brain idamts and their Beyonderic traits at

0.1 levels.

The in depth analysis reveals that the students bélong to Integrated brain

dominances possesses more Beyonderic traits. Tdigs@concluded that the integrated

brain is responsible for activating Beyonderictg&b a considerable level

The analysis clearly emphasizes that the intedrbtain dominants are suitable

persons to develop Beyonderic traits, on par wghtrbrain.

Table - 7
Relationship between Left Brain Dominants andheir Beyonderic Traits
= i Dimensions of Beyonderic Traits T _LeY?I of
(N-500) Significance
1 Thinking 0.50 0.01
2 Achievement Motivation 0.24 N.S
3 Self-strength 0.64 0.01
4 Social Adjustment 0.51 0.01
5 Resourcefulness 0.16 N.S
6 Planning and organizing 0.60 0.01
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The calculated “r” value is more then the tabléugavhich reveals that there is
close relationship between Beyonderic traits afiking, self strength, social adjustment,
and planning and organizing with that of left brdominants at .01 levels.

But in the Beyonderic traits of Achievement motiva and Resourcefulness
insignificant relationship exists between left bralominants and Beyonderic traits.
Indeed these traits are related to right braintions of right brain dominants.

Abstract thinking, Self-strength, Social AdjustmeRianning and organizing are the
dominant traits of left brain dominants.

Table - 8
Relationship between Hemisphericity and Beyoratic Traits

: o Beyonderic Level of

Hemisphericity , N-500 ‘r-Value -
Traits Significance

Right Beyonderic

, - , 173 0.68 0.01
Hemisphericity | Traits
Left Beyonderic

, - , 239 0.32 N.S
Hemisphericity | Traits
Integrated Beyonderic

88 0.52 0.01

Hemisphericity | Traits

For the contingency table given above, the coielaginalysis concludes that
there is significant relationship between right Heohericity, Integrated hemisphericity
and Beyonderic traits at .01 levels, and insigaific relationship between left
hemisphericity and Beyonderic traits.

The analysis reveals that there is a close relstipnbetween Right Hemisphere,
Integrated Hemisphere and Beyonderic Traits, beiteths no relationship between Left
Hemisphere and Beyonderic traits.

It can be concluded that the right-rephere and Integrated hemisphere
dominants possess Beyonderic traits and more oggorigleric traits can be activated in
these types of brain dominants.
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Research findings on creativity and Hemisphericigveal that the right

hemisphere is activated for creativity functionshiah is close relationship with
Beyonderic traits.

FINDINGS

» Girls are right brain oriented and Boys are le#tibroriented.

* The students belong to English medium possessesnBeyic traits than the
students who belong to Tamil medium.

* The students belongs to English medium are activhie Right brain functions.
Than the students who belong to Tamil medium.

* The students belongs to science group possesses Baegonderic traits than the
students who belongs to Arts group.

» The students belongs to science group are modilyated by right brain function
since they are right brain oriented.

* The students belong to right brain and Integratednboriented are activated by
Beyonderic traits.

* The Beyonderic trait of achievement motivationhis function of both right and left
brain oriented function.

CONCLUSION

Beyonderic traits are the potpurrie of creativdlsidnables the individual to excel
in their field of any profession Beyondric trait® activated by both right and integrated
brain and very few functions of left brain. Theatiee concludes that creative people are
Beyonders, and beyonders are the people who cah iexany field of endeavor and face
the present day knowing world.

It is important that every school must take restahty to develop beyondric
traits in students through curricular, co — curacuand extracurricular activities. The
students of present day must develop beyondritsttai face the challenges day with
courage and confidence. Hence developing beyoridats is it most important in this
competitive world to acquire the post or the positi
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A STUDY ON SOCIAL INTELLIGENCE AND LIFE SATISFACTIO N AMONG
HIGHER SECONDARY STUDENTS

* S.Rajeswari & ** Dr.S.K.Panneer Selvam

Abstract

Human society as we know it cannot exist withaaotsand selves, since 4
its most characteristic features presuppose thesggson of minds and selves by/|its
individual members; but its individual members vdobt possess minds and selveg if
these had not arisen within or emerged out of thendn social process in its lower
stages of development-those stages at which itweasly a resultant of, and wholly

dependent upon, the physiological differentiati@md demands of the individugq
organisms implicated in it. There must have beesh dawer stages of the human
social process, not only for physiological reasobat also for minds and selveg.
Consciousness and intelligence could not otherlwésee emerged; because, thereis,
some sorts of an ongoing social process in whiaghdnubeings were implicated. All
these relationships indicate that life satisfactisra multidimensional concept. Thefe
are various resources found in the relationshipwesn life satisfaction and lif

1%

involvement among the population.

Key Words: Social Intelligence, Life Satisfaction and Higl@scondary Students.

INTRODUCTION

People who are more satisfied with their lives teméxperience greater physical
and psychological health than people who are lasisfied with their lives. From an
economic point of view, it is important to know wheauses people to be satisfied with
their lives. From a psychological perspective, §gisfaction is an important theoretical

*Ph.D. Research Scholar and Lecturer, Pragathi B.EdCollege, Chintamani,
Chikkaballpur Dt., Karnataka-563125.

**Research Guide and Assistant Professor, Departrheh Education, Bharathidasan
University, Trichy-24, Tamil Nadu, email:skpskpbdwg@nail.com
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concept to be understood. Life satisfaction hasnbesated to job satisfaction,
interpersonal relationship, socio economic staedycation, family background and
many other variables. Various individuals are udeeyned social skills to improve the
quality of the life and relationships. The psyclyial problems like depression, fear,
confusion, anger created by the lack of positiven&im emotions is critical to the
happiness of the individual in the society. Somiglligence is highly combined with the
personal and social competence and this is vitad feealthy and productive life.

LIFE-SATISFACTION AND STUDENTS

Life satisfaction has been related to job satigdactinterpersonal relationships,
socio economic status, education, family backgroand many other variables. All these
relationships indicate that life satisfaction isaltidimensional concept. What leads
students to be satisfied with their lives? Accogdio the scarcity hypothesis of life
satisfaction, people who have fewer life commitrseand demands should experience
greater life satisfaction. Thus, the student whHaxes on the beach is more satisfied with
life than the harried student involved in volunteeganizations, campus government, and
the honor society.

EMOTIONS AND LIFE-SATISFACTION

It probably won't surprise many people that depoeskinders life satisfaction,
positive emotions and cheerfulness. In other waoadsnny personality can predict your
life satisfaction better than a full social calendand depression Kills satisfaction more
than other grim traits such as anxiety or angemulh't our intuitions predict that
somebody “who is disposed to experience more dgjoresanxiety, and anger has lower
life satisfaction than somebody who is only disgbs® experience more depression?”
ask the researchers.

NEED FOR THE STUDY

The concept of social intelligence is to be appéaljchot because it is totally new,
but because it captures the essence of what oladremior all of us need to know for
living a productive, happy and satisfied life. ®@ts#rg identified three broad
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constellations of behaviour which his American mtewers perceived as being

intelligent.

Practical problem - solving ability; ‘keeps our apeind’; ‘responds thoughtfully
to others ideas.
Verbal ability; speaks clearly and articulatelig;Knowledgeable about a field'.
Social competence: 'admits mistakes; displaysastan the world at large; 'thinks
before speaking and doing'.

Hence, the investigator would like to see, if th&ea relation between life

satisfaction and social intelligence of higher selay students. The knowledge of the

relationship between these variables under theystw@mlld help teachers, parents and

students to make the needed changes in the sy$tetuacation.

STATEMENT OF THE PROBLEM

A Study on Social Intelligence and Life Satisfantiamong Higher Secondary

Students was chosen as the topic for the presedy.sGovernment, Government aided

and private schools were selected from Trichy @isto conduct the study. Data were

collected from 300 students (150 boys and 150 )gitts order to test the hypotheses

proposed, the investigator statistically analyzesldollected data.

OBJECTIVES

To relate life satisfaction with that of socialetligence.

To find out the relationship between social ingghce with that of educational
status of the parents in the case of total sample.

To identify associations existing between educaliatatus of the parents and life
satisfaction of the total sample.

To recognize the impact of type of family on soameélligence and life satisfaction
of the total sample.

To know the impact of Gender on type of school, isdomtelligence, life
satisfaction and various factors of social intelfige.

To interrelate various factors of social intelligenn the case of govt., govt. aided
and private school students.
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METHOD AND SAMPLE
Survey method is adopted to carry out the studlyaatotal of 300 students were
taken for the study of which 150 were boys and We@e girls. The sample was drawn
from six schools chosen randomly from higher seaopdchools. The sample included
100 students from Government school, 100 studeots Government Aided School and
100 students from Private schools.

Table - 1

Distribution of the Total Sample

Type of School Name of the School Boys | Girls | Total

Arulmigu Muthumallai Amman 25 25 50

Government Govt.Hr. Sec. School.

Govt. Hr.Sec. School 25 25 50Q
Government Aided Margoschis Hr.Sec. school. 50 - 50

St. Marks Hr.Sec. School. - 50 5(

James Memorial Matriculation Hr.Sec. 25 25 50
Private School

AnithaKumaran Matriculation Hr.Sec.

25 25 50
School.
Total 150 150 300

ADMINISTRATION OF TOOLS

The Social Intelligence Scale consisted of 54 iterosnstructed by
Dr.N.K.Chadha. This tool deals with 6 factors otiabintelligence. They are patience,
confidence, cooperativeness, sensitivity, sensehwhor and recognition of social
environment. The Life Satisfaction Scale consiste85 items constructed by Dr.Promila
Singh. It has five dimensions, namely (a) Takitigasure in everybody activities (b)
considering life meaningful, (c) holding a positiself-image, (d) having a happy and
optimistic outlook, (e) feelings success in achmevigoals. The adopted tools were
administered to establish the reliability and thelues are 0.817 and 0.91. the data were
collected from the sample.
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STATISTICAL TECHNIQUES
Suitable descriptive and inferential statisticalhteiques were used interpret the

data and to draw out a more meaningful pictureestiits from the collected data.

ANALYSIS AND INTERPRETATION OF DATA

Hypothesis: 1
Life satisfaction scores of the students will mgdibcial intelligence.

Table - 1
To Correlate Social Intelligence with that of LifeSatisfaction of Boys & Girls of
Private School

Variables | Gender No Mean S.D r ‘t’ L.S

Social Boys 50 99.1 9.26 | 0.279 | 2.013| 0.05

intelligence 126.2¢ 18.3

&life . 106.4¢ 7.€

satisfaction | C™MS 50 1387 | 12177| 23339 25 0.01
Table - 2

To Correlate Social Intelligence with that of LifeSatisfaction of Boys & Girls of
Government Aided Schools

Variables Gender Mean S.D ‘ ‘t’ L.S
L Boys 94.7¢ 8.6 | 0.229| 1.629| N.S
Social intelligence 131.5 14.6¢
& life satisfaction Girls 103.k 8.3¢ 0.094| 0.65 N.S
138.7: 15.5¢
Table - 3

To Correlate Social Intelligence with that of LifeSatisfaction of Boys & Girls of

Government Schools

Variables Gender | No Mean S.D r ‘T L.S
o Boys | 50 | 101.6: | 7.07 | o321| 2.14| 0.05
Social intelligence & 140.3: 17.0¢
Life satisfaction Girls 50 | 102.5¢ 5.97 | 0.011| 0.07] N.S
136.7¢ 13.3¢
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From the tables 1 to 3 it is understood that tHeutated ‘r’ values were greater

than that of table ‘r' values in the case of boygigls of Private School and boys of
Government School. So hypothesis was accepted esetlcases and proved life
satisfaction scores of the students modified saoiglligence scores. Where as in the
case of boys and girls of Government Aided Schadl @irls of Government School, the

calculated ‘r’ values were less than that of tablealues. Hence hypothesis was rejected
in these cases.

Hypothesis: 2
Social intelligence has no impact on Educatiorustaf the students.

Table -4
Chi square test between Education status and Socikitelligence of boys and girls of
Private School

Variables Gender No d.f X’ L.S
Social Intelligence V$ Boys 5C 4 2.0% N.S
Education Status Girls 50 4 5.05 N.S

Table -5

Chi square test between Education status ansbcial Intelligence of boys and girls of
Government Aided School

Variables Gender No d.f X2 L.S
Social Intelligence Vs Boys 50 4 8.4 N.S
Education Status Girls 50 4 1.64 N.S
Table - 6

Chi square test between Education status and Sotiatelligence of boys and girls
of Government School

Variables

Gender No d.f X’ L.S
Social Intelligence Vs$ Boys 50 4 4.29 N.S
Education Status Girls 50 4 2.41 N.S

The tables 4 to 6 shows that the calculated chauwsqualues were less than that of
table chi-square values. Hence the hypothesis w@pted and proved that intelligence
International Journal of Pedagogical Studies (IJPSj)ol:6/Issue:1/Aug-2018/ISSN:2321-2306 ~ 19 ~
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has no impact on education status of the studented case of boys and girls from
Government, Government aided & Private Schools.

Hypothesis: 3
Social intelligence does not depend on the tydanily of students.

Table - 7
To associate Social Intelligence with that of famyi status of boys and girls of Private
School
Variables Gender No d.f X L.S
Social Intelligence Vs Boys 50 2 1.87 N.S
Family Status Girls 50 2 2.49 N.S
Table - 8

To associate Social Intelligence with that of famyl status of boys and girls of
Government Aided School

Variables Gender No d.f X’ L.S
Social Intelligence Vs Boys 50 2 412 N.S
Family Status Girls 50 2 0.5¢ | NS
Table - 9

To associate Social Intelligence with that of famyl status of boys and girls of

Government School

2

Variables Gender No d.f X L.S
Social Intelligence Boys 50 2 1.72 N.S
Vs Family Status Girls 50 2 0.75 N.S

The tables 7 to 9 show that the calculated chi+ggualues were less than that of
table values. Hence the hypothesis was acceptecpanved that intelligence did not
depend upon the type of family of the studentshe tase of boys and girls from
government, government aided and Private Schools.

Hypothesis: 4
Life satisfaction does not depend on Educatiorustat
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Table - 10
Chi square test between Education status and Lifea@isfaction of boys and girls of
Private School

Variables Gender No d.f X L.S
Life Satisfaction Vs Boys 50 4 1.02 N.S
Education Status Girls 50 4 5.31 N.S
Table - 11

Chi square test between Education status and Lifegfisfaction of boys and girls of

Government Aided School

Variables Gender No d.f X L.S
Life Satisfaction Vs Boys 50 4 13.2 0.05
Education Status Girls 50 4 85 N.S
Table - 12

Chi square test between Education standard Life Sedfaction of boys and girls of

Government School

Variables Gender No d.f X L.S
Life  Satisfaction Vs Boys 50 1.73 N.S
Education Status .
Girls 50 4.93 N.S

The tables 10 to 12 shows that the calculated aqihéu®e values were less than that
of table values. Hence the hypothesis was acceptdgroved that life satisfaction does
not depend on education status of the studentseicdse of boys and girls from Private,
Government School and girls from Government Aidetid®l where as in the case of
boys of Government Aided School. The calculatedscfuiare values were greater than
the table chi-square values. Hence hypothesis &@asted in these cases.

Hypothesis: 5
Life satisfaction has no impact on the type of figmi
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Variables Gender No d.f X L.S
Life Satisfaction Vs Family Boys 50 2 0.71 N.S
Status .
Girls 50 2 0.48 N.S
Table - 14

Chi square test between Life Satisfaction and famylstatus of boys and girls of

Government Aided School

Variables Gender No d.f X L.S
Life  satisfaction Vs Boys 50 2 0.82 N.S
Family Stat
amily Status Girls 50 2 327 | NS
Table - 15

Chi square test between Life Satisfaction and famylstatus of boys and girls of
Government School

Variables Gender No d.f X’ L.S
Life Satisfaction Vs  BOYS 50 2 2.73 N.S
Family Status :
Girls 50 2 0.94 N.S

The tables 13 to 15 shows that the calculated aqihéu® values were less than that
of table chi-square values. Hence the hypothesis aexepted and proved that life
satisfaction had no impact on the type of familytteé students in the case of boys and
girls from government, government aided and PriGatieools.

Hypothesis: 6
Gender plays an important role in life satisfactidrstudents.
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Table - 16
To differentiate life satisfaction of boys and gils of Private Schools
Variable Gender No Mean S.D C.R L.S
: Boys 50 126.28 18.32
Life 6.9 0.01
satisfaction Girls 50 138.7 12.177
Table - 17
To differentiate life satisfaction of boysand girls of Government Aided Schools
Variable Gender No Mean S.D C.R L.S
Life Boys 50 131.7 14.66 539 0.05
satisfaction Girls 50 138.72 15.55
Table - 18
To differentiate life satisfaction of boys and girs of Government Schools
Variable Gender No Mean S.D C.R L.S
Life Boys 50 140.32 17.04 1.44 NS
satisfaction Girls 50 136.78 13.36

The tables 16 to 18 show that the calculated CRevisl greater than the table CR
values. Hence the hypothesis was accepted andgthaé Gender played an important
role on life satisfaction of student in the caseéPatate School and Government Aided
School, where as in the case of Government Sclimeotalculated CR value were less
than that of table CR values. Hence the hypothweassrejected in these cases.

Hypothesis: 7
Gender plays an important role on total score aigsmtelligence.

Table - 19
To differentiate the total score of social intellignce of boys and girls of Private

School
Variable Gender No Mean S.D CR L.S
Social Boys 50 99.1 9.26 2 36 0.01
intelligence Girls 50 106.46 7.6
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Table - 20
To differentiate the total score of social intelljence of boys and girls of Government
aided school
Variable Gender No Mean S.D C.R L.S
. < [
Socel L Bow s L ean L 8S Ao | oo
Table - 21
To differentiate the total score of social intellignce of boys and girls of Government
School
Variable Gender No Mean S.D C.R L.S
Social Boys 50 101.62 7.07 0.692 NS
intelligence Girls 50 102.58 5.97

The tables 19 to 21 show that clearly that theutated CR values were greater
than that of the table CR values. Hence the hypathwas accepted and proved that
Gender played an important role on total scoreofad intelligence of student in the case
of Private School and Government Aided School, whes in the case of Government
School the calculated CR value were less than ohatble CR values. Hence the
hypothesis was rejected in these cases.

EDUCATIONAL IMPLICATIONS
The findings of the present investigation are intgair for the improvement in the
guality of Education. The following are some of thajor recommendations to implicate
the Life satisfaction and social intelligence of gtudents.
* Educators and administrators should bring aboutrewess among students to give
more importance to develop Life satisfaction andaantelligence.
» Parents’ role is necessary to develop Life satisfacof students through guiding,
directing, stimulating and encouraging.
* Lectures should provide inspiring leadership in edeping Life satisfaction and
social intelligence among students.
 Emotional development programmes and seminar ardetoarranged in the
classrooms.
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e Early identification and environmental stimulatiday teachers are very much
essential. They should conduct Life satisfactiod aacial intelligence tests in the
classrooms.

The positive affect is related to the degree tocWwline accomplishes their goals,
negative affect is related to the individual's avalence about their goals and conflict
between their goals, and life satisfaction was ésgtor those who had goals that were
very important to them. That an individual's goalse determined by one's life
circumstances, expectations of the culture, angénson's idiosyncratic needs. Intrinsic
goals reflect Inherent growth tendencies and saitisferent psychological needs whereas
extrinsic goals are imposed on the individual bg Bociety and are sought for the
approval of others or some other end.
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STUDENTS PERCEPTION ON CLASSROOM INCIVILITY AT HIGH ER
SECONDARY LEVEL

* Dr. R.Meenakshi

Abstract

Classroom incivility affects the higher secondaiydents’ career. One whp
has more classroom incivility can’'t achieve highThe students with low level ¢f
classroom incivility can do their work more effgety than the students with high
level of classroom incivility. The present studports about the perception on
classroom incivility among higher secondary studerd sample of 300 highe

=

secondary students in Madurai District served ag thubjects of the study
Perception Scale on Classroom incivility constedc and standardized by
Danielraj, H. (2005) was used to collect data frdne samples. This study reveals
that the higher secondary students those who are,médo are studying in unisex
schools, who are studying in rural schools, thodsovare from nuclear family
perceive high level of classroom incivility thaeithrespective counterparts.

Key Words:Classroom Incivility and Higher Secondary Level.

NEED FOR THE STUDY

The students studying in higher secondary aredratie group of 16 and 17 years.
They are in the adolescence stage. In recent y&amslties have seen an increase in
latecomers, sleepers, cell phone addicts, and dglndisruptive students in their
classes. Classroom incivility is the disruptiveh&@or that occurs in learning
environments at an alarming rate. Incivility igeof a reciprocal process; both students
and faculty may contribute to a climate of disrespand disregard for the learning

*Assistant Professor, Department of Education, Madi Kamaraj University,
Madurai-21. e-mail: drmeenaeducation18@gmail.com
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process. The purpose of this study is to measréetvel of classroom incivility among
the higher secondary students. In particular, goufemale, low-status, and
minorityinstructors face the greatest challengé&ecommendations for faculty include
presenting engaging lectures at a moderate paspectully interacting with students
communicating clear expectations, returning assemm at the end of class, and
maintaining consistent office hours. This has m#ueinvestigator choose the present
study and entitled “Students Perception on Classrdacivility at Higher Secondary
Level”.

TERMS AND DEFINITIONS

Students -refers to those who are studying Xl and XlI staddan government, aided
and unaided schools under uniform system of edutati Madurai District

Perception - refers to refers to the process of organization, identifmati and
interpretation of sensory information in order represent and understand about the
classroom incivility.

Classroom Incivility - refers to any action that interferes with a harroosi and
cooperative learning atmosphere in the classroom.

Higher Secondary level — refers to Xl and XlI standard.

VARIABLES

The variables involved in this study are as follows
Dependent Variable

Classroom Incivility

Independent Variables:

e Gender : Male / Female
e School kind : Unisex / Co- Educarion
» School Locality : Rural / Urban

* Medium of Instruction : Tamil / English

* Family Type : Joint / Nuclear

* House Locality : Rural / Urban

* School management : Govt. / Self-financing
» Standard X1/ X
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OBJECTIVES
* To measure the level of classroom incivility amaing higher secondary students.
 To find out, whether there is a significant diflece among higher secondary
students in terms of select independent variabléseir classroom incivility.

HYPOTHESES

The following hypotheses are formulated for thespre: study:

» Higher secondary students have below the averagédé perception on classroom
incivility.

* Gender exerts a significant influence on perceptio classroom incivility among
higher secondary students.

* School kind exerts a significant influence on pptia on classroom incivility
among higher secondary students.

* School locality exerts a significant influence ogrgeption on classroom incivility
among higher secondary students.

* Medium of instruction exerts a significant influenon perception on classroom
incivility among higher secondary students.

 Family type exerts a significant influence on petmn on classroom incivility
among higher secondary students

* House locality exerts a significant influence omgaption on classroom incivility
among higher secondary students.

* School management exerts a significant influenceperception on Classroom
incivility among higher secondary students.

METHODOLOGY
Design Descriptive
Method : Normative

Technique : Survey

Sample
A sample of 300 higher secondary students in Madbistrict served as the
subjects of the study.
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Tools used

1. Personal Information Schedule

2. ‘Perception Scale on Classroom incivility’ constted and standardized by
Danielraj, H. (2005).

Statistical Treatment
Test of significance of difference between thrgdandependent samples.

DELIMITATIONS AND SCOPE OF THE STUDY

There may be more number of variables influenchey ¢lassroom incivility of
the students, but seven variables are alone takethé study. Though there are many
districts in Tamil Nadu this study involves the sa@s from the Madurai district. Even
though there are three kinds (State board, ICSEGBSE) of school system at higher
secondary stage, this study involved state boastesyonly. these are the delimitations
of the present study.

CLASSROOM INCIVILITY AMONG HIGHER SECONDARY STUDENT S

The empirical average score of classroom incivibityyong higher secondary
students is found to be 14.27, while the theorkawarage is 25. This shows that the
classroom incivility among the higher secondarydstis is below the average level. In
other words, classroom incivility is found to besder among the higher secondary
students.

DIFFERENTIAL STUDIES IN CLASSROOM INCIVILITY
Classroom Incivility and Independent Variables

The statistical measures and the results of tessigiificance of difference
between the mean scores of perception on classhocimlity among higher secondary
students in terms of Independent variables is ptedan the following Table.
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Statistical Measures and Results of Test ofSignificance for Difference

between the Means of Classroom Incivility: Indepenent Variables—Wise

: : Significance
Variable Sub-variables| N M SD | ¢ -Value
at 0.05 level
Male 143[ 14.86 | 2.49
Gender Female | 157 13.72| 3.28| 3.40 Significant
_ Unisex 104| 14.97| 2.26
School kind Mixed | 196] 13.89| 3.24| 3.34 Significant
_ Rural 163] 14.71| 3.11
Sehoollocality —— 137 1373 | 2.72| 2.90 Significant
Medium of Tamil 236| 14.13 | 2.94
instruction English 64| 14.76 3.09 1.45 | Not Significant
' Joint 185| 13.71| 3.03
Family type Nuclear | 115 15.16 | 2.67| 4.34 Significant
. Rural 210] 14.30 | 3.06
House localty |—(han | 90| 1420, 279 027 | Not Significant
School Govt. 225 14.12 | 2.95
management goitfinance | 75| 14.70 3.08 1.44 Not Significant

Four out of seven independent variables took uphim study exerts significant

influence on perception on classroom incivility argdiigher secondary students.

HYPOTHESES VERIFICATION

» Higher secondary students have below the average t¢ classroom incivility-

Accepted

* Gender exerts a significant influence on perceptinrclassroom incivility among

higher secondary students- Accepted

» School kind exerts a significant influence on pptwe on classroom incivility

among higher secondary students- Accepted
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* School locality exerts a significant influence ogrgeption on classroom incivility
among higher secondary students- Accepted

* Medium of instruction exerts a significant influenon perception on classroom
incivility among higher secondary students- Rejécte

* Family type exerts a significant influence on g@tcon on Classroom incivility
among higher secondary students- Accepted

* House locality exerts a significant influence omgagtion on classroom incivility
among higher secondary students- Rejected

* School management exerts a significant influenceperception on classroom
incivility among higher secondary students- Rejécte

CONCLUSION

e Classroom incivility is found lesser among higkecondary students.

» Classroom incivility among the higher secondarylshis is dependent upon
» Gender
» School kind
» School locality
» Family type

e Classroom incivility among the higher secondarylshis is independent of
» Medium of instruction
» House locality
» School management

e Classroom incivility higher among the studentssto
» Who are male than female
» Who are studying in unisex than mixed type schools
» Who are studying in rural than urban schools
» Who belongs to nuclear family than those who bedagoint family

EDUCATIONAL IMPLICATIONS
Classroom incivility plays a vital role in higheecondary students’ career. One
who has more classroom incivility can’t achievehhig The students with low level of

classroom incivility can do their work more effeey than the students with high level
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of classroom incivility. This study reveals thié higher secondary students those who
are male, who are studying in unisex schools, wieostudying in rural schools, those
who are from nuclear family, perceive high level déssroom incivility than their
respective counterparts. Hence they should beeiain eradication of their classroom
incivility. To tackle students at this situatidmetteachers, parents and friends may take
necessary positive action to diminish the praaticecivility.
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MULTIPLE INTELLIGENCE PROFILE OF SECONDARY SCHOOL
STUDENTS IN RELATION TO THEIR ACADEMIC PERFORMANCE

* R.Anandarasu &** A.Vaiyadurai

Abstract

This study is aimed to investigate the Multiplesligence profile of the students
secondary schools in Erode district of TamilNadhe Multiple Intelligences Inventory was
used to identify the dominant intelligence amorgsbcondary school students. The sanjple
of this research was 914 secondary schools studeméswere willing to participate in thi
study. Descriptive and Inferential statistics wersed to investigate the students’ Ml profi
The results of this study showed that all typestefligences were possessed by the studénts
in varying categories of either in strong, moderate weak. Verbal-linguistic intelligenc
became the strongest intelligence among the nipestypf multiple intelligence. Moreove
the other types of multiple intelligences presargtiong category were logical-mathemati

the strongest intelligences followed by bodily-lsthetic intelligence, intraperson
intelligence, visual spatial intelligence, musiaatelligence and interpersonal intelligence of
secondary school students, whereas existentialliggece seems to be at the low leyel
among secondary school studeniis.terms of gender, the study reveals that, ferstldents
significantly possessed stronger verbal-linguistitelligence. The results also showed that
thereis no significant difference existed between male female students in their logical-
mathematical intelligence, visual-spatial intelligee, bodily-kinesthetic intelligence, musigal
intelligence, interpersonal intelligence, intrapemal intelligence, naturalistic intelligence
and existential intelligence. The result show ttiestre is a higher correlation between the
verbal-linguistic intelligence and academic perfamase followed by logical-mathematical
intelligence, bodily-kinesthetic intelligence, ¢&igial intelligence, interperson;l1
intelligence, naturalistic intelligence, visual-dj# intelligence, musical intelligence an
intrapersonal intelligence with academic performanc

&N

Key Words: Multiple Intelligence Profile, Secondary School d&ts and Academi¢
Performance
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INTRODUCTION

Howard Gardner (1983) views intelligence as a lgaal factor bound in the
environment where the individual lives, the cultuvhich she or he acquires, and the
surrounding communities, with whom she or he irderarhose factors play a great role
in shaping her or his intelligence. Gardner alsiings intelligence as a bio-psychological
potential to process information that can be atgiain a cultural setting to solve
problems or create products that are of value mroanity.

Several efforts have been done to identify the esitad intelligence which is
considered as the predictor of students’ successeirschool and his or her future life,
such as using Intelligence Quotient’. Gardner (J¥88ues that the 1Q test reveals little
about an individual's potential for further growttarely assesses skill, assimilating new
information or in solving new problem for each widual. It cannot highlight the
potential or the competence of an individual inaatipular field of expertise. Therefore,
referring to Gardner’s definition of intelligencit,is needed appropriate adjustment of
measuring the human intelligence which can be pieigndeveloped in the future.

The investigator believes that the traditional ®ofi schools on the linguistic and
logical-mathematical intelligence have meant thatnyn students, whose intelligence
profiles cannot be fitted to this traditional mgdehve been left on the sidelines. Often
these students have gone on to use their uniqud blieintelligence to achieve success in
the real world outside the schools, which would hate been predicted by traditional
scholastic tests. Unfortunately for many, this negd to frustration, academic failure
and unhappy school experiences that can have aiveegapact on their self-esteem
about academic matters and behaviour, and consiyurheir later achievements of
life.

The quality of students has been chiefly determirmd their academic
performance. Though various outcomes are expedterl,whole system of school
education revolves round the academic performamcgunlents. Parents and teachers
expect their children/students to attain a higlelef achievement and also in the present
era parents desire their children to have attagm@ellence in academic matters from the
grass root level which creates more pressure adests, teachers and administrators of
the respect schools. Thus, the teacher shouldgridradopt multiple intelligence based
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instruction to develop meaningful understandingshef world around them and create
connections between their lives and interests & #tudent communities. Most
importantly, multiple intelligence based instrucigo are holistic and inclusive
instructional facilities that help teachers creaad integrate different learning
methodologies and strategies.

Teachers teach in their preferred teaching methdthout taking into
consideration how a student learns. Based on #ieststs then, if a teacher’s preferred
learning style is auditory and lecturing is theyomistructional method used, teacher has
missed large number of the student’s populationis Tinismatch of the teacher’s
learning/teaching style and the student’s learrsityte is one of the biggest reasons for
academic under achievement and frustration (Tra&o&e, 1992).

Various studies revealed the benefits of multipieelligences in learners’
achievement (Razmjoo, 2008; Gupton, 2011), learnstgategies (Hajhashemi,
Ghombavani, & Amirkhiz, 2011). Therefore this studgs aiming to measure multiple
intelligences profiles of secondary school studehtt are important to improve the
classroom activities. It can also become a stagimigt for designing effective classroom
activities which is a predisposing factor to thedemic success. The purpose of the
study is to describe the profiles Multiple Inteliices in terms of the dominant
intelligence and it relationship with academic |8t

RESEARCH QUESTIONS

* Is the level of multiple intelligence moderate ama&econdary school students?

* What is the predominant intelligence(s) among mldtintelligence of secondary
school students?

» Is there any significant difference existed in npld intelligence among male and
female secondary school students?

* Which type of intelligence(s) has a high correlatwith academic performance
among the multiple intelligence?

METHODOLOGY
This research is a quantitative research. Consigdhe different aspects of the
study, the investigator has decided to adopt argiéise survey method for the present

International Journal of Pedagogical Studies (IJPSj)ol:6/Issue:1/Aug 2018 /ISSN:2321-2306~ 35 ~



Research Paper

study, which is an important method in descriptesearches. The survey method assists
the researcher to find facts through collection andlysis of quantitative data and also it
gives the clear picture of the phenomenon undelysftlihis research was conducted with
the secondary school students in Erode District TaimilNadu. The number of
participants in this study was 914 secondary scimaath standard students in Erode
district that consisted of 451 male students arglféfale students.

Multiple Intelligences inventory has been distrémlito the participants in order to
find out the students’ multiple Intelligences plefi The questionnaire of multiple
intelligences inventory was prepared and validdigdthe investigator. Then, it was
translated into Tamil, in order to make it easyaspond the questionnaire. It consisted of
63 items which covered nine types of multiple ilngeinces. Each type of intelligence
consisted of 7 statements. In this inventory, sttslevere asked to respond every item of
the inventory in relation to what they really fegld to relate it with their real lives. The
responses were 0 and 1 in which 0 showed the stateiimatwas notin accordance with
the participant, and 1 showed the statementwhain accordance with the participant.

ANALYSIS AND INTERPRETATIONS
Research Question-1
Is the level of multiple intelligence moderate am@econdary school students?
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Table — 1
Level of Multiple Intelligence of Secondary Schoadbtudents
Multiple Low Moderate High
Intelligence N % N % N %
Verbal-Linguistic 61 6.67 646 70.68 207 22.65
Intelligence
Logical-
mathematical 06 0.66 655 71.66 253 27.68
Intelligence
Visugl-spatial 191 20.90 593 64.88 130 14.22
Intelligence
Bodil_y—kinesthetic 183 20.02 542 59.30 189 20.68
Intelligence
Musi_cal 229 25.05 537 58.75 148 16.19
Intelligence
Interpersonal 194 21.23 619 67.72 101 11.05
Intelligence
lntrapersonal 150 16.41 642 70.24 122 13.35%
Intelligence
Naturalistic 274 29.98 389 42.56 251 27.46
Intelligence
Existential 245 26.81 576 63.02 93 10.16
Intelligence
Multiple 199 21.77 512 56.02 203 22.21
Intelligence in Total

It is inferred from the above table 1 that amorgygample of 914 students 6.67 %
of students have low, 70.68 % of students have natelend 22.65 % of students have

high level of verbal-linguistic intelligence.

0.66 % of students have low, 71.66 % of student® Imoderate and 27.68 % of
students have high level of logical-mathematictdlligence.
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20.90 % of students have low, 64.88 % of studeat® Imoderate and 14.22 % of
students have high level of visual-spatial intelhge.

20.02 % of students have low, 59.30 % of studeatv® imoderate and 20.68 % of
students have high level of bodily-kinesthetic lingence.

25.05 % of students have low, 58.75 of studente maederate % and 16.19 % of
students have high level of musical intelligence.

21.23 % of students have low, 67.72 % of studeav® Imoderate and 11.05 % of
students have high level of interpersonal intefige

16.41 % of students have low, 70.24 % of studeat® Imoderate and 13.35 % of
students have high level of intrapersonal intefige

29.98 % of students have low, 42.56 % of studeav® Imoderate and 27.46 % of
students have high level of naturalistic intelligen

26.81 % of students have low, 63.02 % of studeat® Imoderate and 10.16 % of
students have high level of existential intelligenc

21.77 % of students have low, 56.02 % of studeat® Imoderate and 22.21 % of
students have high level in multiple intelligenoeatal.

It is concluded from the above results that intygde in multiple intelligence the
level of the secondary school students is moderate.

Research Questions-2
What is the predominant intelligence(s) among theltiple intelligence of
secondary school students?

International Journal of Pedagogical Studies (IJPSj)ol:6/Issue:1/Aug 2018 /ISSN:2321-2306~ 38 ~



Research Paper

Table — 2

Predominant Intelligence(s) among Multiple Intelligence of Secondary School
Students

N= 914 Maximum Mean: 1X 7=7
S.No Multiple intelligence Mean SD Rank

1 Verbal-Linguistic Intelligence 5.63 1.14 1
2 Logical-Mathematical Intelligence 5.44 1.38 2
3 Naturalistic Intelligence 5.19 1.72 3
4 Bodily-Kinesthetic Intelligence 4.99 1.67 4
5 Intrapersonal Intelligence 4.89 1.48 5
6 Visual-Spatial Intelligence 4.83 1.52 6
7 Musical Intelligence 4.75 1.70 7
8 Interpersonal Intelligence 4.70 1.56

9 Existential Intelligence 4.37 1.75 9

It is observed from the table 2 that the secondahool students have highest
level of verbal-linguistic intelligence followed bipgical-mathematical intelligence,
naturalistic intelligence, bodily-kinesthetic irltgeénce, intrapersonal intelligence, visual
spatial intelligence, musical intelligence and ipggsonal intelligence of secondary
school students, whereas existential intelligereghe low among secondary school
students.

Research Question-3
Is there any significant difference existed in npldt intelligence among male and
female secondary school students?
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Table - 3
Mean Scores Difference in Multiple Intelligence beteen Male and Female Students
Gender
Multiole Inteli Male Female o ‘T ‘P’
ultiple Intelligence
. 0 (N=453) (N=461) value | value
Mean SD Mean SD
Verbal-Linguistic
. 5.53 1.20 5.73 1.07 912 2.71F .0Q7
Intelligence
Logical-Mathematical ) )
. 5.39 1.37 5.48 1.29 912 0.98 327
Intelligence
Visual-Spatial ] ,
) 4.83 1.55 4.83 1.50 912 0.08 937
Intelligence
Bodily-Kinesthetic \
. 5.04 1.64 4.94 1.70 912 0.91 .364
Intelligence
Musical
. 4.75 1.73 4.74 1.68 912 0.08 939
Intelligence
Interpersonal |
. 4.72 1.53 4.67 1.59 912 0.44 .662
Intelligence
Intrapersonal
. 4,92 151 4.86 1.45 912 0.61 544
Intelligence
Naturalistic
. 5.23 1.71 5.17 1.73 912 0.51 .610
Intelligence
Existential
i 4.41 1.76 4.32 1.75 912 0.79 429
Intelligence

* = Significant at the 0.05 level. (p < 0.05)

Table 3 shows that the mean score differences itipteuintelligence between
male and female secondary schools students. Thaneldt‘t’ value of verbal-linguistic
intelligence (2.71) is higher than the table vadti®.05 level of significance and so there
is significant mean score difference in verbéhguistic intelligence as for as gender is
concerned. It is inferred from the table that theyea significant difference existed
between male and female students in their verhglilstic intelligence. While
comparing the mean scores of male and female sdEsmale students have better
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verbal-linguistic intelligence (mean = 5.73) tharalen students (mean = 5.53). It is
concluded that there is a significant differencéstexi in verbal-linguistic intelligence
between male and female secondary school students.

On the other hand the obtained ‘t’ values of lagimathematical (0.98), visual-
spatial (0.08), bodily-kinesthetic intelligence 9D), musical intelligence (0.08),
interpersonal intelligence (0.44), intrapersonalteligpence (0.61), naturalistic
intelligence (0.51) and existential intelligence7@ are less than the table value at 0.05
level of significance. It is inferred from the algovable that there is no significant
difference existed between male and female studenttheir logical-mathematical
intelligence, visual-spatial intelligence, bodilyn&sthetic intelligence, musical
intelligence, interpersonal intelligence, intrajgeral intelligence, naturalistic intelligence
and existential intelligence.

Research Question-4
Which type of intelligence(s) has a high correlatiwith academic performance
among the multiple intelligence?
Table — 4
Relationship between Multiple Intelligence and Acadmic Performance of
Secondary School Students

Variables
‘r' value ‘p’ value
Independent Dependent

Verbal-Linguistically Intelligence 0.645 .000
Logical-Mathematical Intelligence 0.509 .000
Visual-Spatial Intelligence 0.275 .000
Bodily-Kinesthetic Intelligence . 0.295 .000

- . Academic )
Musical Intelligence 0.212 .000

: Performance .
Interpersonal Intelligence 0.281 .000
Intrapersonal Intelligence 0.270 .000
Naturalistic Intelligence 0.270 .000
Existential Intelligence 0.292 .000

**= Correlation is significant at the 0.01 leveh € 0.01).

Table 4 shows the correlation exist in the selead@densions of multiple
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intelligence and the academic performance of toers#ary school students.

The calculated ‘r values of verbal-linguistic illigence and academic
performance is 0.645, logical-mathematical intelige and academic performance is
0.509, visual-spatial intelligence and academidgoerance is 0.225, bodily-kinesthetic
intelligence and academic performance is 0.295,igalisntelligence and academic
performance is 0.212, interpersonal intelligence asademic performance is 0.281,
intrapersonal intelligence and academic performansc@.210, naturalistic intelligence
and academic performance is 0.270 and existentidlligence and academic
performance is 0.292 is higher than the table vatube 0.01 level of significance.

Therefore, it is concluded that there is a sigaifit correlation existed in verbal-
linguistic intelligence, logical-mathematical irdigénce, visual-spatial intelligence,
bodily-kinesthetic intelligence, musical intelligen interpersonal intelligence,
intrapersonal intelligence, naturalistic intelligen and existential intelligence and
academic performance among the secondary schatgrgsi

And so inferred that there is a high correlationsed in verbal-linguistic
intelligence and academic performance followed dgidal-mathematical intelligence,
bodily-kinesthetic intelligence, existential inignce, interpersonal intelligence,
naturalistic intelligence, visual-spatial intelligge, musical intelligence and intrapersonal

intelligence and academic performance.

DISCUSSION AND CONCLUSIONS

The findings based on the multiple intelligences sfecondary school students as
far as multiple intelligence level is moderateisltnoted from the result that secondary
school students are stronger in verbal-linguistitelligence, followed by logical-
mathematical intelligence and naturalistic intedhge. It is also found that existential
intelligence is the least type of intelligence mss®ed by secondary school students.
Significant difference exists in multiple intelligee with respect to gender. Male
student’'s are significantly stronger in logical-mhatical intelligence, bodily-
kinesthetic intelligence and interpersonal intelfige. Female students seems to be
stronger in verbal-linguistic intelligence, visiusgatial intelligence, musical intelligence,
intrapersonal intelligence, naturalistic intelligenand existential intelligence. Significant
difference exists in the verbal-linguistic inteiigce between male and female secondary
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school students. Conversely, Gender difference was significant in multiple
intelligence except verbal-linguistic intelligenc&@hese findings showed a different
direction in the finding that male and female stntdehad comparable multiple
intelligence.

Multiple intelligence has a positive significantlatonship with academic
performance. It is found that the verbal-linguigtitelligence and logical-mathematical
intelligence has a high correlation with acadenadgrmance followed by visual-spatial
intelligence, bodily-kinesthetic intelligence, memli intelligence, interpersonal
intelligence, intrapersonal intelligence, natutadis intelligence and existential
intelligences has low positive correlation with éemic performance. The reason for
because curriculum and the teaching learning psodess not seems to fit to the types of
intelligence of the individual students, and so sh@dents have to struggle to fit to the
teaching style of the teachers which is heavilyedasn the verbal-linguistic and logical-
mathematical intelligence. The result had beenrpnéted this mismatch of teachers
teaching style and learners learning style may be teason for academic
underachievement which may be due to the traditid@aching learning activities
focused in the school.

Based on the findings of the present study, iemommended that educationists
and practicing teachers can adopt multiple intelige based teaching strategies as it
tends to improve the academic performance of stadand for conducting further wide
range of research pertaining to the vital areattiatesearcher had already undertaken.
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ATTITUDE OF USING INSTRUCTIONAL TECHNOLOGY AMONG
STUDENT-TEACHERS IN COIMBATORE DISTRICT

* R.Ambika Devi & ** Dr.T.Premalatha

Abstract

In a constantly developing and changing era, raidime future generations gs
knowledge society individuals through the integmatiof new technology intp
educational environments is among the basic gollastruction. This study aims gt
investigating student teachers attitude towardstrutdional technologies with
regards to their innovativeness levels by usingreyirmethod. Statistical techniquges
like Mean, Standard Deviation and t-test were uafed the analysis of data. Threge
B.Ed teacher training colleges from Coimbatore weeéected through convenienge
sampling and the scales were applied to 150 stuamhers. When the results were
analyzed, it can be seen that there was no sigmfidifference in the mean scores|of
student-teachers in attitude of using instructioteadhnology with respect to gendgr,
educational qualification, group of their subjectcato their location.

Key Words :Technology, Traditional to Modern, Curious Learneasd Rapid
Progress.

INTRODUCTION

In the current era, information spreads rapidly #imsl makes it easy to access the
information. Development of instructional technaokxysurely has a great contribution on
this regard. Instructional technologies making pidgrogress especially at the end of
the twentieth century started to assert itsekdncational field in addition to all fields.
Integration of technology with lectures has becdnevitable for effective learning. "
Instructional technology is a systematic way ofigi@ag , carrying out, and evaluating
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the total process of learning and teaching in teohspecific objectives, based on

research in human learning and communication angaimg a combination of human

and non-human resources to bring about more eftectinstruction " Presidents

Commission on Instructional Technology (PCIT)

OBJECTIVES

To measure the degree of attitude towards usintguict®onal technology among
student teachers.

To study the attitude of student teachers usingguogonal technology in terms of
gender.

To study the attitude of student teachers usinfguogonal technology in terms of
educational qualification.

To study the attitude of student teachers usinfgguogonal technology in terms of
group of subjects.

To study the attitude of student teachers usinfgguogonal technology in terms of
locality.

HYPOTHESES

There will be no significant difference in the mesgores of student teachers in
their attitude towards using instructional techigglavith respect to gender.

There will be no significant difference in the mesnores of mean scores of student
teachers in their attitude towards using instrunalotechnology with respect to
educational qualification.

There will be no significant difference in the mesgores of student teachers in
their attitude towards using instructional techmgglovith respect to the subject
group.

There will be no significant difference in the mesgores of student teachers in
their attitude towards using instructional tedogg with respect to their locality.

METHODOLOGY

In this research survey method was used to exarmeeattitude of student

teachers towards using of instructional technoagl®0 student teachers in Coimbatore
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district were selected. Teachers Instructional Tietdgy Attitude Scale (TITAS) with 30
items was used in the study as data collection wdath comprised of instructional
technology, equipment use, teaching methods andsss®nt and evaluation issues.
Data obtained from attitude scale was analyzeddygumean, standard deviation and t-

test.
Table - 1
Sample Distribution
Variables Division Number Total
Male 70
Gender 150
Female 80
, o U.G 63
Educational Qualification 150
P.G 87
Science 89
Group 150
Arts 61
) Rural 78
Location 150
Urban 72

DATA ANALYSIS AND INTERPRETATIONS
Table - 2
Difference in the Attitude of Using Instructional Technology among Student
Teachers based on Demographic Variables

Demographic| Sub ‘v
i , N Mean S.D S.E Result
Variables |Variables valu

Male 70 53.23 3.26

Gender 0.514 | 0.066 NS
Female 80 53.57 2.99
Educational UG 63 53.32 3.21

L. 0.522 0.30 NS
Qualification PG 87 53.48 3.06
Arts 61 53.49 3.09

Group 0.518 0.25 NS

Science 89 53.36 3.15
, Rural 78 53.36 2.96
Locality 0.512 | 0.60 NS

Urban 72 53.25 3.29

NS - Not Significant at 0.05 level
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The above table showed that there was no signtfidifierence in the attitude of
student teachers towards using instructional tdogyowith respect to gender. There was
no significant difference in the attitude of stndteachers towards using instructional
technology with respect to educational qualificatibhere was no significant difference
in the attitude of student teachers towards usiaguctional technology with respect to
group of their subject and their location.

CONCLUSION

In the present investigation, an attempt has beademo measure the level of
student teachers’ attitude towards using instraefidgechnology in Coimbatore district.
Education is the process of bringing up desiralilanges in the behavior of human
beings. Education is a continuous complex, dynanit life long process. The purpose
of instructional technology is to improve the effeeness of teaching and learning
process in formal or informal settings and by =itilg scientific principles. It is believed
that instructional technology, when implementedperty and thoughtfully, provides
enormous opportunities for active and engagingiiegr
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PERCEPTION OF SCHOOL TEACHERS ON ENGLISH MEDIUM
INSTRUCTION AT SECONDARY STAGE

* Dr. B.Kannan

Abstract

The present study reports about the Perceptioschbol teachers on English
medium instruction at secondary stage. A sample2@d school teachers in
Virudhunagar District served as the subjects of #tedy. Perception of school
teachers on English medium instruction Scale cowctdd and standardized hy
Michael Leo, M. (2009) was used. This study revéss the high school teachers
who are upto 40 years of age, those who are workirgpvernment schools, who afe
handling language subject, who have 11 and aboeesyef experience, who haye
reads book rarely and who are unmarried have faable perception on English
medium instruction at secondary stage than thespeetive counterparts.

Key Words:English Medium Instruction and Secondary Stage.

NEED FOR THE STUDY

A medium of instruction is a language used in teagrht may or may not be the
official language of the country or territory. Wkethe first language of students is
different from the official language, it may be ds#s the medium of instruction for part
or all of schooling. Bilingual or multilingual edatton may involve the use of more than
one language of instruction. UNESCO considers thedviding education in a child's
mother tongue is indeed a critical issue". The mm@dof instruction is the language used
by the teacher to teach. Teaching the languageducational content, through the target
language increases the amount of exposure theelegsis to it, and the opportunities
they have to communicate in it, and therefore teett® their control of it.

*Assistant Professor, Department of Education, Maaii Kamaraj University,
Madurai-21. e-mail: kannaneducation@yaho0.co.in
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It is unfortunate that in our country the questodrihe medium of instruction is a
problem to be debated even after fifty years ofepwhdence. For in all civilized
countries, the medium of instruction is the motioeigue. The problem, as it exists in our
country, is one of the unfortunate legacies of itprerule. Our British rulers made
English the medium of instruction. When a few giftmen learnt to speak and write
English with force, the achievement was hailed.t@nother hand, our vernaculars were
not properly developed. It was through English that established contact with the
thought and culture of the West as also of othetest

The advocates of English or Hindi make one mistétkey forget to main object
of the medium of instruction. They fail to distingln between a state language and a
medium of instruction. The object is to also dimexans for imparting education through
mother tongue. It needs no argument to prove that mother tongue helps the
assimilation of knowledge in the impressionisticeagvith the utmost ease. It is,
therefore, the natural medium. Knowledge receivedugh the mother tongue is always
more concrete, abiding and intimate. That is whgwedge imparted through a foreign
medium can never be satisfactory. Furthermorenviblves a great wastage of labour.
Hence the researcher wants to know the perceptischool teachers on English medium
instruction at secondary stage level. Hence tinelect of the current study.

TERMS AND DEFINITIONS

Perception - refers to organization, identification, and intefation of sensory
information in order to represent and understaecdethvironment.

School Teachers —refers to the teachers those who handling IX andtatdard in
government, aided and matriculation schools in 8fwunagar district under under state
board syllabus of Tamil Nadu State.

English medium instruction—refers to the instruction in English.

Secondary stage — refers to the standard IX and X in governmeite@ and unaided
schools in Virudhunagar District.

VARIABLES
The variables involved in this study are as follows
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Dependent Variable
Perception of school teachers on English mediutnuaton

Independent Variables

« Gender - Male/Female

o Age - Upto40/41 and above

« School Management - Goweznt / self-financing

« School locality -Rural / Urban

« Specialization Subject - Laage / Others

« Teaching experience - Qed0s /11lyears and above
« Reading Habit Regularly / Rarely

« Marital status Married / Unmarried

OBJECTIVES
* To measure the level of Perception of school teactmn English medium
instruction at secondary stage.
* To find out, whether there is a significant difiece among school teachers in terms
of select independent variables in their Perceptioiznglish medium instruction.

HYPOTHESES

The following hypotheses are formulated for thespre study:

* School teachers have above the average level acepgon on English medium
instruction.

* Gender exerts a significant influence on perceptibschool teachers on English
medium instruction at secondary stage.

* Age exerts a significant influence on perceptionsohool teachers on English
medium instruction at secondary stage.

» School management exerts a significant influenc@enception of school teachers
on English medium instruction at secondary stage.

» School locality exerts a significant influence oergeption of school teachers on
English medium instruction at secondary stage.
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e Specialization subject exerts a significant infloemn perception of school teachers
on English medium instruction at secondary stage.

e Teaching Experience exerts a significant influeogerception of school teachers
on English medium instruction at secondary stage.

* Reading habit exerts a significant influence onception of school teachers on
English medium instruction at secondary stage.

e Marital status exerts a significant influence oncpgtion of school teachers on
English medium instruction at secondary stage.

METHODOLOGY

The present study is conducted by using normativeey method. A sample of
209 school teachers in Virudhunagar District seraedhe subjects of the study. The
researcher has adopted and used the tool ndPeebeption of school teachers on
English medium instruction Scale constructed arahddrdized by Michael Leo, M.
(2009). Statistical treatment applied are “t'ttestween the large independent samples.

DELIMITATIONS AND SCOPE OF THE STUDY

There may be more number of variables influencimg perception of school
teachers on English medium instruction. But eigiriables are taken for this study. This
study involves the samples from the Virudhunagatridi only. Though there are three
kinds (State board, ICSE and CBSE) of school systesecondary stage stage, this study
involved state board system students only. Henedfitlding of the present study need
not necessarily by applicable to the ICSE and CBSIools teachers. These are the
delimitations of the present study.

The main focus of this study is an perceptiorsdiool teachers on English
medium instruction among the school teachers. FBhisly reveals the perception of
school teachers on English medium instruction.ilt e highly useful for the planners,
implementers and consumer in the field of educatmmmake necessary reforms in
curriculum reconstruction.

Perception of School Teachers on English Medium Itsiction at Secondary Stage

The empirical average score of perception of sckesthers on English medium

instruction at secondary stage is found to be 24wifle the theoretical average is 18
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only. This shows that the Perception of schoolleeson English medium instruction at
secondary stage is above the average level. Inr otloeds, school teachers have
favourable perception on English medium instrucabsecondary stage.

DIFFERENTIAL STUDIES IN PERCEPTION OF SCHOOL TEACHE RS ON
ENGLISH MEDIUM INSTRUCTION
Perception of School Teachers on English Mediurtrunton and Independent Variables
Table - 1
Statistical Measures and Results of test ofSignificance for difference between
the Means of Perception of School Teachers on Engjti Medium Instruction:
Independent Variables—Wise

‘1 - Significance
Variable Sub-variables | N M SD —_ at 0.05 Level
Male 98 | 24.50| 3.65
Gender Female | 111 2504 | 3.95 102 | NotSignificant
Upto 40 104 25.45| 3.33
Age 41 and above| 1052413 | 416 222 | Significant
School Govt 139| 25.33| 4.29
management  |“Sgiffinancing| 70| 23.70 229 o8 |  Significant
Rural 126/ 25.11| 3.39
School locality Urban 83| 2430 43¢ 1.42 | Not Significant
Specialization Language 119 25.94 | 3.57
subject Others 90l 2326 3.60 5.33 Significant
Upto 10 years| 132 24.24 | 3.47
Teaching 11 and above| 77 | 25.72| 4.20] 2.61 Significant
experience years
Books reading Regularly 56| 23.75 2.40
habit Rarely 153 2516 | 4.16 3.04 Significant
Married 175 24.24 | 3.84
Marital status Unmarried | 34| 27.61 211 26 | Significant
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Six out of eight independent variables took ughis study exerts significant

influence on perception of school teachers on Bhgihedium instruction at secondary

stage.

HYPOTHESES VERIFICATION

High school teachers have above the average levgleeption on English
medium instruction- Accepted

Gender exerts a significant influence on perceptibschool teachers on English
medium instruction at secondary stage- Rejected

Age exerts a significant influence on perceptionsohool teachers on English
medium instruction at secondary stage- Accepted

School management exerts a significant influenc@emeption of school teachers
on English medium instruction at secondary stageefited

School locality exerts a significant influence oergeption of school teachers on
English medium instruction at secondary stage- &ege

Specialization subject exerts a significant infleen perception of school teachers
on English medium instruction at secondary stageefited

Teaching experience exerts a significant influemegerception of school teachers
on English medium instruction at secondary stageefited

Reading habit exerts a significant influence onception of school teachers on
English medium instruction at secondary stage- pax

Marital status exerts a significant influence omcpetion of school teachers on
English medium instruction at secondary stage- pisxk

FINDINGS AND CONCLUSIONS

Perception of school teachers on English mediumuaon at secondary stage is
above the average level.
Perception of school teachers on English mediurmuason of at secondary stage
is dependent upon

v Age

v' School management

v' Specialization subject
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v Teaching experience
v' Reading habit
v’ Marital status
* Perception of school teachers on English mediurmuaon at secondary stage is
independent upon
v Gender
v School locality
e Perception of school teachers on English mediutnuason at secondary stage in
favour of the teachers
v who are upto 40 years of age than those who aesdhbove
v who are working in government schools than selitfiting schools
v' whose specialization is language than other stibje
v who have 11 and above years of experience thae thbe have upto 10 years
of experience
v who reads rarely than those who reads regularly
v" who are unmarried than those who are married

EDUCATIONAL IMPLICATIONS

This study reveals that the school teachers whaipte 40 years of age, those
who are working in government schools, who are hagdanguage subject, who have
11 and above years of experience, who have reauls favely and who are unmarried
have favourable perception on English medium imsion at secondary stage than their
respective counterparts. Hence the counterpadsicghoe facilitated through proper
training for developing their Perception on Englimedium instruction at secondary
stage because reading writing and speaking in &mngd necessary component for job
recruitment, getting admission in professional sesr
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A COMPARATIVE STUDY ON COMPUTER KNOWLEDGE OF CAL
CENTERED AND NON CAL CENTERED SCHOOLS AMONG V STAND ARD
STUDENTS IN NAMBIYUR BLOCK, ERODE DISTRICT

* Dr.V.Nareshkumar & ** K.Prema

Abstract

The present study is aimed to compare the Compibewledge of CAL
Centered and Non CAL Centered Schools among V &t&tudents in Nambiyulr
Block, Erode District. In this study the investijaapplied Survey research as|a
method. The population consisted of students stgdyi standard in primary &
middle schools situated in Nambiyur block of Erddistrict. The sample for the
present study consists of 50 V standard studentdyisty in primary & middle
schools in Nambiyur block Erode district. The saamphs selected by using simple
random sampling technique. The sample was furtivedet into two groups CAL
centered Schools and Non - CAL centered Schoolsh E@oup consists of 2b
samples. For this study two point scale containimgenty items with Yes or No type
guestions were taken and administered.

Key Words Computer Knowledge , CAL Centered and Non CAL @eahtgchools.

INTRODUCTION

Sarva Shiksha Abhiyan (SSA) was launched with thgeabive to achieve
Universalization of Elementary Education and fulfihe constitutional mandate of
providing free and compulsory education for lifetthe children of age group 6-14 years.
The reduction in drop out and repetition rate, @gkanent in the achievement levels and
making learning joyful are some of the objectivdsSSA. It was felt that use of
Information and Communication Technology (ICT) andmputers in the form of
Computer Aided Learning (CAL) may help in achievihg said objectives. Keeping this

*Block Resource Teacher Educator, Block Resource n@e (SSA), Nambiyur.
**Assistant Professor, Dept. of Education (SDERarathiyar University, Coimbatore.
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in view, a component of computer education was keqter the Functional Head of
‘Innovation’ in the framework of SSA.

The main interventions required for introduction@AL and making use of ICT
in Elementary Education, as suggested by the Caewmndre training of the teachers,
creation of infrastructure, development and produactof State specific e-teaching/
learning material in local language and sensitwabf the State-level statutory bodies
like Board of Education and SCERT. CAL, Computedé&d Learning and is one of the
most commonly used acronym in education. CAL hanhesed to implement the use of
technology in learning and teaching and as Integratechnology to enhance the
classroom teaching learning process.

AIM AND ACTIVITIES OF CAL

The State brings a better balance between in Imgngguity to rural and urban
children by establishing new Computer Aided Leagntentre’s in the schools for
promoting innovative use of CAL in Education. Th@t8 focuses on stimulating the
development of e-learning and teaching content&nofwledge at primary and upper
Primary level teachers CAL for education is nowrnsstatewide as both a necessity and
an opportunity. It contains three essential comptnthat form part Hardware, Software
(e-learning content) and training. Under these ucitstances the Teaching Learning
medium has been transformed and from Computer Edacinto Computer Aided
Education. As an initial step, in 2004 each bloaek been equipped with four computers
and the required peripherals have been installes. Computer Aided Learning Centre’s
expanded in selected Primary, Middle, schools acitos state.

OBJECTIVES
* To find out the computer knowledge of Vth stand@tddents belonging to CAL
centered and Non CAL centered schools.
e To find out the computer knowledge of boys in Cédntered Schools and Non
CAL centered schools.

* To find out the computer knowledge of girls in CAkntered Schools and Non
CAL centered schools.
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HYPOTHESES
» There will be a significant mean score differenceamputer knowledge of CAL
centered and Non CAL centered school studentsassdV.
» There will be a significant mean score differenteomputer knowledge of boys
in CAL centered Schools and Non CAL centered school
» There will be a significant mean score differenteomputer knowledge of girls
in CAL centered Schools and Non CAL centered school

METHODOLOGY
In this study the investigator applied Survey reseas a methodThepopulation

consisted of students studying V standard in pryreard middle schools situated in
Nambiyur block of Erode District. The sample foetpresent study consists of 50 V
standard students studying in primary and middleosls in Nambiyur block Erode
district. The sample was selected by using simpledom sampling technique. The
sample was further divided into two groups CAL eeaet Schools and Non - CAL
centered Schools. Each group consists of 25 samptesthis study two point scale
containing Twenty Yes or No type questions wereetaland also validated by the
investigator. Arithmetienean, Standard Deviation and ‘t’ test were usedhisrstudy.

ANALYSIS AND INTERPRETATIONS OF DATA

Table -1
Mean, SD and ‘t’ Value of Computer Knowledge studets in CAL centered and
Non CAL centered schools

Level of
Test N Mean SD ‘" Value -
Significance at 0.01

Non- CAL centered 25 8.48

School Students 1.93 7.80 Significant
CAL centered School o5 17.56

Students

The mean score of Non- CAL centered Schools and @Ahtered Schools
students computer knowledge are found to be 8.48148156 respectively. In order to
find out the significant mean difference betweemNGAL centered Schools and CAL

International Journal of Pedagogical Studies (IJPSj)ol:6/Issue:1/Aug 2018/ ISSN:2321-2306- 59 ~



Research Paper

centered Schools students the investigator cataliféivalue, which is found to be 7.806.
It is significant at 0.01 level. Hence the framggdthesis is accepted.

Table - 2
Mean, SD and ‘t’ Value of Computer Knowledge of Bgs in CAL centered and Non
CAL centered schools

Level of

Test N Mean SD ‘t" Value -
Significance at 0.01

Non- CAL centered| 1o 6.84
School Boys 1.93 2.12 Significant
CAL centered 13 9.08
School Boys

The mean score of Non- CAL centered Schools bogsGHL centered Schools
boys computer knowledge are found to be 6.84 ad@l i@spectively. In order to find out
the significant mean difference between Non- CAlnteeed Schools boys and CAL
centered Schools boys the investigator calculdtedltie, which is found to be 2.12 It is
significant at 0.01 level. Hence the framed hypsihés accepted.

Table - 3
Mean, SD and ‘t’ Value of Computer Knowledge of Gils in CAL centered Schools
and Non CAL centered Schools

Level of
Test N Mean SD ‘t" Value _
Significance at 0.01,
Non- CAL
centered School 13 6.52
Girls 1.96 2.08 Significant
CAL cent_ered 12 8.89
School Girls

The mean score of Non- CAL centered Schools bogsGhL centered Schools
boys computer knowledge are found to be 6.52 aB@r&@spectively. In order to find out
the significant mean difference between Non- CAlnteeed Schools boys and CAL
centered Schools boys the investigator calculatedltie, which is found to be 2.08 It is
significant at 0.01 level. Hence the framed hypsihés accepted.
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FINDINGS

v' There is a significant difference in the mean ssakstudents in class V in their
computer knowledge gained from CAL centered and 8Ah centered schools.

v' There is a significant difference in the mean ssaoé boys in their computer
knowledge gained from CAL centered Schools and §Ah centered schools.

v' There is a significant difference in the mean ssopé girls in their computer
knowledge gained from CAL centered Schools V saahdsirls and Non CAL
centered schools V standard Girls.

CONCLUSION

It is concluded from the analysis of data that toenputer knowledge of V
standard students from CAL centered schools igb#tan that of the students from the
Non - CAL centered schools. The children have desrefitted & capacity building on
use of digital teaching learning material has bpeyvided to the Schools. Apart from
this enormous teaching learning materials in stgpecific languages have been
developed especially in Mathematics, Science & uaggs at primary level.
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RELATIONSHIP BETWEEN EMOTIONAL INTELLIGENCE AND STR  ESS
MANAGEMENT AMONG PROSPECTIVE TEACHERS

*Dr.K.Karthigeyan

Abstract

The present study is aimed to examine the reldtipnbetween emotiond|
intelligence and stress management of the prospettiachers (B.Ed Student Teachels).
The study is conducted by using survey method ichvehcorrelational (cross-sectional
design was employed. The variable namely Emotionielligence (El) is considered as
independent variable and Stress Management (Skbrisidered as dependant variable.
The sample of the study consisted of 300 prosgettiachers studying Bachelor pf
Education (B.Ed) course in teacher education ingtins in Erode district of Tamilnady
state selected by using random sampling techniguesrder to collect data from the
sample the researcher has administered the Emdtibrialligence Scale and Stregs
Management Scale among the sample. The statiggcAhiques such as descriptiye
analysis (Mean and Standard Deviation), Differenéinalysis (‘t' test and ANOVA) angd

correlation analysis were used to analyse the datd test the hypotheses. The restilts
revealed that the level of emotional intelligence atress management were high amgng

the prospective teachers. Even though they differéaeir level of emotional intelligenc

D

and stress management with respect to the dembigrafriables. The correlatior
analysis stated that there is a significant positrelationship existed between emotional
intelligence and stress management of prospecaehers.

Key Words :EEmotional Intelligence, Stress Management andpeotive Teachers.

INTRODUCTION

Emotional Intelligence (EI) has an important ratkeforming the person. Today
people are face with complex and challenging wdek When we observe around in the
work place, too many problems occur. That all peaid can make all people down in

* Assistant Professor of Education, Avinasi Gounderkiammal College of Education,
Erode, Tamilnadu, India. Email: drkarthi1l983@gmadom
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stress disease in small quantities. Stress is gabdan motivate and help people more
productive. However, too much stress or strong aeses to stress are harmful.
Particularly, in service organizations sometimeledadirect person related job like
teaching at various levels, that primary task ismodify the students physically,
emotionally and psychologically. In human servicése performance of service
occupations is inherent to strain and emotions Wwhitay lead to sense of stress
(Logendran Mayuran, 2013).

Over the last decade Emotional Intelligence (EB deawn significant interest
from academics and human resource practitionersugfmout the world. The
development of emotional intelligence skills is wnfant because it is an area that is
generally overlooked when skills development protgare designed. Related studies
highlighted the need for examination of emotiomatiligence as an overarching concept
to management stress. Since stress is very commdeaching professionals due to
multiple reasons, that demand the solution. Fa, tthe EI competencies found very
effective to prevent stress among the teachers.gMaoml Peng (2010) found that
emotional intelligence is important for the succe$deachers and indicated that the
teaching profession requires both teachers andotdbaders to have high levels of
emotional intelligence. Practically, this implidggat in selecting, training and developing
teachers and school leaders, emotional intelligestoauld be one of the important
concerns and that it may be worthwhile for educetioesearchers to spend more efforts
in designing training programs to improve the eomi intelligence of teachers as well
as prospective teachers those who are under tgainiteaching profession. Hence an
attempt has been made to establish the relatiorstipeen El and stress management
among the prospective teachers.

EMOTIONAL INTELLIGENCE (EI) AND STRESS

The notion of Emotional Intelligence (EI), poputad in the 1990’s by Daniel
Goleman (1995) and many subsequent magazine andpaper articles, was first
proposed in the psychological press by Salovey Magler (1990) as “the ability to
monitor one’s own and others’ feelings and emotidmsliscriminate among them and to
use this information to guide one’s thinking andiats”. The concept of stress, first

described by Cannon in 1931 as the “fight or fliglesponse, is complex, to such a
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degree that there is no formal agreement on aesphgfinition (Riggio, 2009). Stress can
be described as a call to action (e.g. defencerotegtion) by the body based on
environmental triggers including threats and dasgélaski & Cartwright, 2003).
Ramesar et al. (2009) defined stress as “any abattplaces a demand on the body,
whether mentally or physically”, where such a dethexceeds personal resources.

The study of stress and emotional intelligence rowe wide area of research
study from health psychology to organisational psyogy. Research studies conducted
in this area disclosed that stress can be modebgt&d (Cheng-Ping & Fang-Jiu, 2010;
Ramesar, Koortzen, & Oosthuizen, 2009; YuChi, 20HElthough other studies have
indicated that EI does not moderate stress (Mathet al., 2006). Anand and
UdayaSuriyan (2010) reported that El has increagddage and experience and that El
also correlated with good leadership practice, @rtipular related to imparting
knowledge to others. This research also recommeiidettaining for executives to
improve their effectiveness. Slaski and Cartwrig#i02) reported that high scores in El
indicated lower stress, better health and bettdoprance. Bar-On (2000) has stated that
emotional intelligence is a factor of abilities,egdacy, and unknown skills that affects
the ability of individual to succeed in overcomisigess and environmental stress.

SIGNIFICANCE OF THE STUDY

Emotional Intelligence is one of the major aspesfigshe human growth and
development. Every person’s life is full of variotypes of emotions. Emotions are very
important and an inseparable part of a personés Emotions generate a lot of energy
which may be destructive to life. Emotions like épwanger, fear etc. play a great role in
the development of an individual’'s personality. i@hanoral and aesthetic developments
are also controlled by his emotional behavior axygeeence. The overall importance of
emotional experience in the life of a human beirakes it quite essential to know about
the emotions. Since teaching is a complex andasigihg profession teachers have to
control over their emotions irrespective of theiccopational stress.  Similarly
prospective teachers those who are getting traimntgaching have to control their
emotions and manage their academic stress irregpexttheir personal factors, nature
of training, study environment and work load, e#.greater knowledge of El and its

effect can be beneficial for teachers and praditeachers. Increasing one’s emotional
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intelligence is predictive of better stress manag@mimproved emotional intelligence

skills will help an individual to understand and mage the emotions of one and others
better which will lead to success in academic aspaad also in day to day life situation.

Hence the present study is conducted to identiéy rédationship between emotional

intelligence and stress management among prospdeachers.

OBJECTIVES

* To find out the level of emotional intelligencetbe prospective teachers.

» To find out the level of stress management of tlospective teachers.

* To find out the level of emotional intelligencetbe prospective teachers based on
their gender, locality, year of study, birth ordearital status and family type.

* To find out the level of stress management of trespective teachers based on
their gender, locality, year of study, birth ordearital status and family type.

* To find out the relationship between emotional lligence and stress management
of the prospective teachers.

HYPOTHESES

* The level of emotional intelligence is moderate amthe prospective teachers.

* The level of stress management is moderate amengrtispective teachers.

e There is no significant difference in the levelarvhotional intelligence among the
prospective teachers based on their gender, lpcalgar of study, birth order,
marital status and family type.

e There is no significant difference in the level sifess management among the
prospective teachers based on their gender, lpcaldar of study, birth order,
marital status and family type.

* There is a positive relationship exists between temal intelligence and stress
management of the prospective teachers.

METHODOLOGY

The present study is conducted by using survey odeith which a correlational
(cross-sectional) design was employed. The vaiabmely Emotional Intelligence (EI)
is considered as independent variable and Stresmdéaent (SM) is considered as
dependant variable.  The sample of the study istmus of 300 prospective teachers

studying Bachelor of Education (B.Ed) course irckest education institutions in Erode
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district of Tamilnadu state. The sample was setedby using random sampling
techniques. In order to collect data from the sampé researcher has constructed and
administered the Emotional Intelligence Scale atrdsS Management Scale among the
prospective teachers. The Emotional IntelligencaeSis consisted of 35 items and Stress
Management Scale has 25 items, framed with fountmmale (Strongly agree / Agree /
Disagree / Strongly disagree). The standardizatimms of the tools were established
and reliability was established by using CronbaciphA. The reliability value of
Emotional Intelligence Scale is 0.82 and Stressaddament Scale is 7.89. The statistical
technigues such as descriptive analysis (Mean a&add&rd Deviation), differential
analysis (‘t’ test and ANOVA) and correlation araywere used to analyse the data and
test the hypotheses.

DATA ANALYSIS AND INTERPRETATIONS
Table - 1

Mean Score Differences in the Level of Emotional lielligence of Prospective
Teachers based on Demographic Variables
Maximum Mean = 140

Demographic Variables N Mean SD ‘t' Value
Overall 300 110.34 9.51
Male 76 110.18 9.98
Gender Female 204 110.49 g.06| 24Ns
Rural 135 107.59 8.96
L lit 4,
ocalty Urban 165 112.58 939 | +09%
XI first 152 109.30 8.85
Y f st 1.92 N
ear of study - i—cecond 148 111.40 10.07] 192NS
. Nuclear Family 258 110.47 9.56
Family Type 0.60NS
Y IYPE 5 0int Family 42 109.52 9.29
U ied 182 108.92 9.44
Marital Status nm.a me 3.26 S
Married 118 112.53 9.24
S = Significant at 0.05 level, NS = Ngnificant at 0.05 level

The table 1 showed that the mean value of emotioelligence of prospective
teachers is 110.34 which stated that the levehwdtenal intelligence is high among the
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prospective teachers. Hence the hypothesis, thel le/ emotional intelligence is
moderate among the prospective teachers is noptcte

It is revealed from the table that the calculatédalues (0.24, 1.92, 0.60) are
lesser than the table value 1.96 at 0.05 leveigofificance. Hence it is stated that there is
no significant difference existed among the prospecteachers in their level of
emotional intelligence based on their gender, péatudy and family type. On the other
hand the calculated ‘t’ values (4.69 , 3.26) areatgr than the table value 1.96 at 0.05
level of significance which stated that there significant difference existed among the
prospective teachers in their level of emotion&tlliigence based on their locality and
marital status. The mean score differences shoWwatl grospective teachers in urban
locality had (112.58) higher level of emotionaleitigence than their rural counterparts
(107.59) and those who have married had (112.58)enilevel of emotional intelligence
than unmarried (108.92) prospective teachers.

Hence the null hypothesis is accepted in the caggender, year of study and
family type whereas not accepted in the case @likycand marital status.

Table - 2

Mean Score Differences in the Level of Stress Manament of Prospective Teachers

based on Demographic Variables
Maximum Mean = 100

Demographic Variable N Mean SD ‘t’ Value
Overall 300 75.01 6.60
Male 76 73.75 6.41
Gender Female 224 76.34 656 0%
oo Rural 135 73.01 594 | , o
y Urban 165 76.65 6.67 '
first 152 74.38 5.85
Year of St 1.71 N
ear of Study - nd 148 75.66 7.25 S
Family Tvpe Nuclear 258 74.88 6.61 0.84 NS
y yp Joint 42 75.81 655 |
Unmarried 182 74.00 6.22
Marital Stat 3.39°S
antal Stalus - oarried 118 76.58 6.85
S = Significant at 0.05 level, NS = Nagnificant at 0.05 level
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The table 2 showed that the overall mean valuetress management among
prospective teachers is 75.01 which stated thalethel of stress management is high
among the prospective teachers. Hence the hypstlibsilevel of stress management is
moderate among the prospective teachers is nopttte

It is revealed from the table that the calculatédalues ( 2.99, 4.17, 3.39) are
greater than the table value 1.96 at 0.05 levsigifificance. Hence it is stated that there
Is a significant difference existed among the pecsipe teachers in their level of stress
management based on their gender, locality and tahastatus. The mean score
differences showed that female prospective teachads(76.34) higher level of stress
management than male counterparts (73.75), progpdeachers in urban locality had
(76.65) higher level of stress management tham theal counterparts (73.01) and those
who have married had (76.58) higher level of straasagement than unmarried (74.00)
prospective teachers. On the other hand the céécuid values (1.71, 0.84) are lesser
than the table value 1.96 at 0.05 level of sigaiiice which stated that there is no
significant difference existed among the prospectigachers in their level of stress
management based on their year of study and faypuby.

Hence the null hypothesis is accepted in the chgear of study and family type
whereas not accepted in the case of gender, lpeald marital status.

Table - 3
Differences in the Level of Emotional Intelligenceand Stress Management among
the Prospective Teachers based on their Birth OrdefFirst / Second / Third child)

Analysis of Variance - ANOVA
Source of| Sum of | Degrees of| Mean Square | Calculated
ekl variation | squares freedom Variance ‘F’ value
Emotional Between 95.78 2.00 47.90
Intelligence  Ryinin | 26959.22|  297.00 so7s | COONS
Stress Between 153.42 2.00 76.71
Management Fyinin 1287458  297.00 43.35 L78NS

NS = Not Significant at 0.01 level
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It is revealed from the table 3 that the calculdiédralues (0.59, 1.78) are lesser
than the table value at 0.01 level of significatitat stated that there is no significant
difference existed among the prospective teaclmetiseir level of emotional intelligence
as well as stress management based on their bugr.dHence the null hypothesis is
accepted.

Table - 4
Relationship between Emotional Intelligence and Sass Management of
Prospective Teachers

Variables
N ‘r’value | ‘p’value
Independent Variable | Dependent Variable
Emotional Intelligence | Stress Management, 300 0.495 ** .000

** = Correlation is significant at 0.01 level. (®91)

It is inferred from the above table that the catedl { value (0.495) is
significant at 0.01 level of significance. It sw@téhat there is a significant positive
relationship existed between Emotional Intelligenaad Stress Management of
prospective teachers. Hence the hypothesis is textep

FINDINGS AND CONCLUSION

Based on the analysis it is found that the levedrabtional intelligence and stress
management are high among the prospective teachboaigh the level is high, the
prospective teachers differed in their level of @omal intelligence and stress
management. It is found that there is no significdifference existed among the
prospective teachers in their level of emotion&liigence based on their gender, year of
study, birth order and family type; whereas thera significant difference existed based
on their locality and marital status. The prospecteachers in urban locality had higher
level of emotional intelligence than their ruraluoderparts and those who have married
had higher level of emotional intelligence than anned prospective teachers. Results
also stated that there is a significant differeexisted among the prospective teachers in
their level of stress management based on thedeagetocality and marital status. The
female prospective teachers had higher level oésstrmanagement than male
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counterparts, prospective teachers in urban itgcélad higher level of stress
management than their rural counterparts and twbsehave married had higher level of
stress management than unmarried prospective tsadbe the other hand there is no
significant difference existed among the prospectigachers in their level of stress
management based on their year of study, birthrcadd family type. The correlation
analysis stated that there is a significant pasitelationship existed between emotional
intelligence and stress management of prospeaa@hers.

Based on the results it is concluded that prospetdachers with higher levels of
emotional intelligence can manage their stress stressful situation. It is therefore
reasonable to state that increasing one’s emotimmelligence is predictive of better
stress management. Improved emotional intelligesiads will help an individual to
understand and manage the emotions of one andsdikéer which will lead to success
in academic aspects and also in day to day lilgasdn. There is a need to develop
emotional intelligence competencies in individulds improving academic as well as
workplace’s performance and practices. Hence teacheducators and educational
institutions may conduct training programmes foogpective teacher’s psychological
and social betterment.
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RESEARCH ATTITUDE OF PROSPECTIVE TEACHER EDUCATORS [N
SALEM DISTRICT

*P Sarathkumar & **Dr.C.Shankar

Abstract

The present investigation is intended to study be tesearch attitude o
prospective teacher educators in Salem districknnow the level of research attitude
among them. It is a normative study adopting thevesu method, and simple random
sampling technique to a randomly selected 150 mo$ype teacher educators in Salem
District. The research attitude scale used for phesent study was five point rating scgle
which is developed and standardized by the Papasmsis’s (2002) based on the
Likert's scale and was used in this investigatidhe findings of the study have shoyn
that the research attitude of the prospective teadducators was not normal and the
overall research attitude of prospective teacharcadors was average.

—

Key Words:Research Attitude and Prospective Teacher Edusator

INTRODUCTION
Research is the systematic process in educatiorcdiecting and analyzing

information to increase our understanding of then@menon under study. Research has
become important and intellectual equipment for iienan beings to change their life
style according to the needs and necessities afdbiety. Research opens new frontiers
in all the fields like Medicine, Agriculture, SpadBusiness, and also in Education. For
instance, one of the important objectives of teaedeication is to create awareness and
understanding of importance of research in thesotesn. Thus action research became a

*M.Ed Scholar, K.R.P.College of Education, SankahVest - 637303, Namakkal
District, Tamilnadu, India.
**Associate Professor, K.R.P.College of Educatiddankari West - 637303, Namakkal
District, Tamilnadu, India.
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part of the syllabus where in, the students arecetepl to prepare action plans and
implement the same during their practice teachasgsgisns. This is also strengthened in
the post graduate programme of education.

ATTITUDE

Attitude is an idea that comes from emotional cottbeliefs, pre-dispositions,
prejudices etc. An attitude is a state of mentadieess or set which predisposes an
individual to react more quickly to a stimulus th@another stimuli. Attitude is more or
less permanent enduring state of readiness of inerg@nization, which predisposed an
individual to react in a characteristics way to aupject or situation with which it is
related. Attitude is a set of feelings, desiresrde convictions, prejudices or other
emotional tendencies that give an individual reaslinto act because of his varied
experiences. The characteristics of the attitude strength, complexity, importance,
interconnectedness and functionality.

SIGNIFICANCE OF THE STUDY

Many prospective teacher educators have concebosit dearning research
concepts. The relationships between students’ meseand their personal and
professional characteristics, research anxiety attitude toward research are to be
investigated in this study. By eliciting feedbadlorh student teachers and teacher
educators about which aspects of the research ggareate various levels of anxiety, a
picture may emerge which helps explain why so nsngents fail to complete the thesis
or dissertation. The results of this study couldph&nd prepare prospective teacher
educators to better understand their attitudes rbwasearch and will enable them to
increase the research attitude.

OBJECTIVES
The main objectives of the study are given below.
» To know the normality of the research attitude rfgpective teacher educators.

* To know the overall level of research attitude mfgpective teacher educators.
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HYPOTHESES
* The distribution of scores of research attitudepufspective teacher educators is
not normal.
* The overall level of research attitude of prospecteacher educators is low.

METHODOLOGY

In the present study of determining thesd@ech Attitude of Prospective Teacher
Educators in Salem District, the investigator hdspéed the normative survey method.
The population for the present study is the Prasgecleacher Educators who are
studying first and second year M.Ed. course ins®if financing Colleges of Education
in Salem District. The sample selected from thaltgopulation was only 150. The
sample was selected according to the principleasidom sampling technique. The
Research Attitude scale used for the present swdive point rating scale which is
developed and standardized by the Papanastas(@@§2) based on the Likert's scale. A
pilot studywas conducted to thirty prospective teacher edusdtmensure validity and
reliability of the research tool.

ANALYSIS OF DATA AND INTERPRETATIONS

Descriptive analysis involves calculation of theasigre of central tendencies and
the measures of variability. The computed valuethefmean and the standard deviation
are used to describe the properties of the paaticchmple. Descriptive analysis limits
generalizations to the particular group of sampbseoved. Much simple research
involves descriptive analysis and provides valuablermation about the nature of the
research attitude of the particular group of indindls. The mean, median, mode,
standard deviation, skewness, kurtosis and standamk of mean scores of the
prospective teacher educators are presented ie.Tabl

Hypothesis: 1

The distribution of scores of research attitudgmispective teacher educators is
not normal.

The normality on the scores of research attitudpro$pective teacher educators
is given in Table.1 to study the deviation from tit@mal distribution property from the
scores on the collected data.
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Table - 1
Distribution of Scores on Research Attitude of Prggsective Teacher Educators

N Mean | Median | Mode | SEM | SD S K R | Min |Max

150 | 133.57] 132.00 131.001.98 | 24.24| -0.228|-0.800| 100 | 82 | 182

S-Skewness, K- Kurtosis, Min-Minimum, Max-MaximurGEM- Standard Error of
Mean, R-Range

From the above Table.1 the ascending order of samangement revealed that
the minimum score of the research attitude of peosve teacher educators was 82 and
the maximum score was 182 and confirmed existeotehigher score range
difference(R=100). The result further indicatedt tthee Mean (133.57), Median (135.00)
and Mode (120.00) didn’t coincide with the normatdbution of the curve. The mean
value 133.57 indicates that the whole sample haxrage category in the research
attitude (i.e. 157.86 to 109.28). The further veafion was made with regard to
skewness and kurtosis. The skewness value was @228 which was found against
the zero normal value and kurtosis was —0.800 ag#ie standard value of 0.263. The
whole distribution was negatively skewed and tegdim be platykurtic in nature. The
negative kurtosis values indicate the curve ishflijgaligned on the left side of the
normal distribution of the curve. Thus the inveatay concluded that the scores obtained
by prospective teacher educators on researchdstiaviates slightly from the normality.
The following Figure.1 shows the histogram of reskaattitude score that slightly
deviates from the normality.
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Figure - 1
Histogram Showing the Normality factor of ResearchAttitude of Prospective
Teacher Educators

Histogram
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The distribution of scores @ésearch attitude of Prospective Teacher Educators
is slightly deviates from the normal.

Hypothesis: 2
The overall level of research attitude of prospecteacher educators is low.

Table — 2
Showing the Mean, Standard Deviation of the Sampland Sub-Sample with respect
to Research Attitude of Prospective Teacher Educats

Main Variable N Mean SD Level

Research Attitude 150 133.57 24.248 Average

The above Table.2 shows that mean (133.57) andiatdrdeviation (24.248)
values of research attitude of prospective teaeuercators. The result reveals that,
prospective teacher educators have average resatitate.

CONCLUSION

The findings of the present study reveals that ggosve teacher educators have
average a research attitude. A systematic studyes#arch methodology is an urgent
necessity for doing quality research. The teadathrcators should teach and create
conducive climate to the prospective teacher edusdab study the different research
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methods, techniques, and designs in doing rese&iahple action researches can be
undertaken by researchers compulsorily at mastgredelevel. The prospective teacher
educators must have self motivation to encage tbke@s to do more researches to
pursue quality in research work in education anicidcease their research attitude.
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SOCIAL ADJUSTMENT OF B.Ed. STUDENTS IN DON BOSCO COLLEGE OF
EDUCATION IN DHARMAPURI

*Fr. M. Maria Louis

Abstract

-

This research study is focused on the Social Adeist of B.Ed. students i

~J

Don Bosco College of Education in Dharmapuri. Tample size of the study is 15[7.
The main objectives of the study a re to assestetle of social adjustment among
B.Ed. students and to find out the significantedldhce in the Social Adjustment pf
B.Ed. Students with regard to their Gender, Fariype, Locality, Birth Order ang
Parental Educational Qualification. The major fingdi of the study shows that B.Ed.
Students in Don Bosco College of Education haveawerage level of social
adjustment.

Key Words Social Adjustment and B.Ed. Students.

INTRODUCTION

Social adjustment involves the ability to solve 'snpersonal problems in a
socially acceptable and constructive way. Gates& Aersild, A. state “Adjustment is a
continual process by which a person varies his\aebato produce a more harmonious
relationship between himself and his environmeAt'well social adjusted person will
have sound physical health, free from psychologits¢ases, conflict, anxiety, worries,
depression and tension. He / She will be efficiarttis / her occupation or profession as
he / she is able to get along with others and logakp accepted. Jain (2012) defined
social adjustment as an effort made by an indivitmaope with standards, values and
needs of a society in order to be accepted. Itbeadefined as a psychological process. It
involves coping with new standard and value. In tdghnical language of psychology
"getting along with the members of society as lasstne can" is called adjustment.

*Principal, Don Bosco College of Education and Reseh Institute, Dharmapuri,
Tamilnadu.
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SIGNIFICANCE OF THE STUDY
This investigation is aimed at identifying the lewé Social Adjustment of B.Ed.
Students in Don Bosco College of Education and &ekelnstitute, Dharmapuri. The
study may help the teacher educators and paremsitttain the optimum level of social
adjustment of B.Ed. students. It may help the stutkachers to realize the importance of
social adjustment.

OBJECTIVES
» To assess the level of Social Adjustment of B.Eadents.
* To find out the significant difference in the Sddaljustment of B.Ed. Students
with regard to their Gender, Type of Family, Bi@hrder, Locality and Parental
Educational Qualification.

HYPOTHESES
* The level of Social Adjustment of B.Ed. studenthigh.
* There is no significant difference in the Socialjysiment of B.Ed. Students with
regard to their Gender, Type of Family, Birth Ordéocality and Parental
Educational Qualification.

METHODOLOGY

The study is conducted by using survey method. gdpulation of the study is
composed of B.Ed. students who are studying in Bosco College of Education and
Research Institute. The researcher has adoptedotiienamely Social Adjustment
Inventory developed and standardized by Huge MIsB@l collect the data from the
sample of 157 students. For the analysis of datagmtage analysis, descriptive and
differential analysis were used.
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Table -1
Distribution of Sample
Category Sub Groups Number Percentage % | Total
Male 28 17.83
Gender 157
Female 129 82.17
. ¢ Eamil Nuclear Family 105 66.88
e of Fami
P Y Joint Family 52 33.12 157
First 61 38.85
Birth Order 157
Second and Below 96 61.15
_ Urban 34 21.66
Location 157
Rural 123 78.34
Parental Educated 39 24.84
Educational 157
Qualification Uneducated 118 75.16

ANALYSIS OF DATA AND INTERPRETATIONS

Table -2
Level of Social Adjustment of B. Ed Students
_ _ Score Percentage of
Level of Social Adjustment -
Limit B.Ed. students

High social adjustment 0to9 8 5.09%
Moderate social adjustment 10 to 26 137 87.26%
Low social adjustment 27 to 35 12 7.64

From the above Table No. 2, it is inferred that28% of B.Ed. students have
moderate level of social adjustment. 5.09% and%.64 B.Ed. students have high and
low level of social adjustment.
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Level of Social Adjustment of B.Ed.High
Students 5%
Low
8%
Moderate
87%
Table -3

Differences in the Level of Social Adjustment of BEd. Students
Based on Demographic Variables

: Level of
Demographic Standard t- -
: Group N Mean _ Significance
Variables Deviation | value
at 0.05
Male 28 19.36 5.42
Gender 0.22 NS
Female 129 19.11 5.21
. Nuclear 105 | 19.33 5.61
Family Type i 0.07 NS
Joint 52 19.27 491
First 61 19.59 5.01
Birth Order Second And 0.51 NS
96 19.13 5.60
Below
] Rural 123 19.09 5.45
Locality 0.99 NS
Urban 34 20.12 5.08
Parental Educated 39 17.54 5.26
Educational 2.41 S
L Uneducated 118 19.90 5.30
Qualification

RESULTS BASED ON DEMOGRAPHIC VARIABLES
Gender : Table 3 shows that calculated ‘t’ value is smathamn critical value (0.22<1.66)

at 0.05 level of significance. Therefore the nyibbthesis is accepted and it is concluded
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that there is no significant difference in Male dfmemale B. Ed students with respect to
their social adjustment.

Family Type: Since the calculated ‘t’ value is smaller thanicait value (0.07<1.66) at
0.05 level of significance the null hypothesiatsepted and it is concluded that there is
no significant difference in the social adjustmehB.Ed. students belonging to nuclear
and joint families.

Birth Order: Since the calculated ‘t’ value is smaller thartical value (0.52<1.66) at
0.05 level of significance the null hypothesis ¢eegpted and it is concluded that there is
no significant difference in the social adjustmehB.Ed. students with respect to their
birth order.

Locality: Since the calculated ‘t’ value is smaller tharical value (0.99<1.66) at 0.05
level of significance the null hypothesis is adeepand it is concluded that there is no
significant difference in the social adjustmentsBoEd. students with respect to their
locality.

Parental Educational Qualification: Since the calculated ‘t" exceeds the critical ealu
(2.41>1.66) at 0.05 level of significance the rylpothesis is rejected and it is concluded
that there is a significant difference in the sbadjustments of B.Ed. students with
respect to their parental educational qualification

FINDINGS

* A majority (87.26%) of the B.Ed. students in DonsBo College of Education was
found to possess Moderate Level of Social Adjustnaen 5.09% were found to
possess high level of social adjustment, and 7.6df %he B.Ed. students possess
low level of social adjustment.

* There was no significant difference in social atipent of Male and Female B.Ed.
students.

 There was no significant difference in the level smicial adjustment of B.Ed.
students based on their family type, birth ordet kcality.

» There was significant difference in the level ofisbadjustments of B.Ed. students
with respect to their parental educational quadifien.
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CONCLUSION

Social adjustment plays a vital role in the lifeesery individual and in smooth
interaction with others. The study is useful tonitky to what extent the B.Ed. teacher
trainees possess the quality of Social Adjustmewt effective steps may be taken to
enhance where social adjustment is low. This ¢aflpriority based action on the part of
academicians, policy makers, families and all theuliled stakeholders to devise
measures to facilitate better adjustment skills mgnthe B.Ed. Students. Inorder to
improve the social adjustment among the studemhtza the teacher training institutes
should train the teacher trainees in life skillet@able them handle their students better.
The curriculum should be need based and life ctbrsio that they learn to adjust to
varying conditions.Teacher trainees must be tratnadtrospect themselves and develop
new strategies to mould themselves to the charmgnditions in schools.
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A STUDY ON EMOTIONAL MATURITY AMONG HIGH SCHOOL
TEACHERS

* A. Vences Cyril

Abstract

The objective of the study was to find out thellefeemotional maturity
among high school teachers. The emotional matofigy teacher influences teacher
teaching and students’ learning. Emotionally matteachers are likely to produc
emotionally balanced learners. emotional maturiy an important aspect in th
behaviour of a teacher. The issue of emotional ntgtwf teachers is being
addressed more and more these days. A good tea&lsermeone who knows and
loves his subject and communicates it to the stsdédne thing is sure that the
teachers who have the emotional maturity do it sssfully. Survey method was uged
for the investigation. 800 high school teachersDiafidigul and Madurai districts
were used as sample for the study. The investidgatoe developed and validated the
tool, Emotional Maturity for high school teache SMSEM).

D D O,

Key Words:Emotional Maturity and High School Teachers.

INTRODUCTION

“Emotional maturity” is the combination of two vy i.e. Emotion and Maturity.
The word emotion means ‘to stir up’ or ‘to excitald so it refers to use stirred up or
disturbed state of mind. In this state people s&y @ things, which they would not
normally say and do (Schinder and Attili, 1989). &mnal maturity is defined as how
well one is able to respond to situations, contrigd’s emotions and behave in an adult
manner when dealing with others. Emotional matuiigy the conglomeration of
characteristics indicating that a person is weldbeed in a number of psychological and
behavioural dimensions (Wart and Suino, 2012). Thest outstanding mark of

*Assistant Professor in Mathematics Education, PehiRural College of Education,
Vemparali, Natham, Dindigul (Dt.).
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emotional maturity, according to Cole (1944) idigpto bear tension. The other mark is
on indifference toward certain kinds of stimuli tfzfect a person and he/she develops
moodiness and sentiment. Emotional maturity dessrifhe process of becoming more
intelligent about one’s emotions and relationsii(sleman, 1999).

SIGNIFICANCE OF THE STUDY

The emotional maturity of teachers should find espion in all domains, whether
it is teaching, talking, playing or walking. Ematally mature teachers are likely to
produce emotionally balanced learners and thisstesirof maturity enables a teacher to
manage or control his class irrespective of theditmms it has. If the teachers are
emotionally matured, they can manage the situateffisctively. When the teachers
think, plan and be aware of their classroom ad#igjt they would be emotionally
balanced and stable. If teachers are emotionallyn@avhich means if they have the
ability to realize the psychological knowledge amdize it, they will be able to help
students at right time by checking their problenss they start sprouting. So the
investigator has taken up this study on emotioretunity among high school teachers.

OBJECTIVES
» To find out the level of emotional maturity amorgtschool teachers
* To find out the level of emotional maturity amongtschool teachers with regard
to gender
* To find out the level of emotional maturity amongtschool teachers with regard
to location of school

HYPOTHESES

* The level of emotional maturity among high schealahersis average

* The level of emotional maturity among high schealdhers is averagewith regard
to gender

* The level of emotional maturity among high sditeachers is averagewith regard
to location of school
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DELIMITATIONS
* The study is limited to high school teachers ofdiguland Madurai districts only.
* The investigator has chosen 800 high school teadssample for the study.

REVIEW OF RELATED STUDIES

Review as an important process in research. Ansamn of the writings of
recognized authorities and of previous research@dde evidence that the researcher is
familiar with what is already known and what isllstinknown and untested because
research becomes effective when it is done basepashknowledge (Best and Khan,
2007).

Okcu and Cetin (2017) made a study on the reldtipnamong the level of
mobbing experience, job satisfaction and burnotglteof primary and secondary school
teachers. The findings of the study were: (a) theas a negative and medium-level
relationship between the teachers’ level of exposommobbing towards their profession
or social relationships and their job satisfactiemels; (b) there was a positive and
medium-level relationship between the teacherstll®f exposure to mobbing towards
their profession or social relationships and theirnout levels; (c) a negative and low-
level relationship between their internal and endérjob satisfaction levels and their
burnout perceptions; and (d) there was a posigl&tionship between mobbing towards
their profession and social relationships was anggr predictor of burnout level in
comparison to job satisfaction.

Prabhakaran (2016hade a study on emotional maturity and decisioninga&f
B.Ed. students. The findings of the study were:tf@re was a significant difference
between nuclear and joint family B.Ed. studentshigir lack of independence; (b) there
was a significant difference between married anthamied B.Ed. students in their lack
of independence; (c) there was a significant dsffiee between day scholar and hosteller
B.Ed., students in their emotional instability, émoal regression, social maladjustment,
personality disintegration, lack of independencd amotional maturity; and (d) there
was a significant association between family incoofeB.Ed. students and their
emotional instability and lack of independence.
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METHOD USED
The investigator has adopted survey method instiidy for A study onemotional
maturity among high school teachers.

POPULATION AND SAMPLE

The population of the present study consists dfi Bighool teachers those who are
handling classes from sixth to tenth standard. $amaple consists of 800 randomly
selected teachers from 78 randomly selected high lagher secondary schools in
Dindigul and Madurai districts.

TOOL USED

This study aims to evaluate the level of emotiamalfturityamong high school
teachers. For the present study the investigateeldped the Scale on Emotional
Maturity.

STATISTICS TECHNIQUES USED
Percentage analysis was used in this study.

ANALYSIS OF DATA

Table - 1
Level of Emotional Maturity among High School Teaclers

Low Moderate High
Dimensions
N % N % N %
Emotional Manifestation 162 20.3 516 64.5 122 15.3
Emotional Stability 130 16.3 537 67.1 | 133 | 16.6

Emotional Self-Awareness 117 14.6 576 72.0 107 13.4

Emotional Adjustment 111 13.9 564 705 | 125 | 15.6
Emotional Adequacy 127 15.9 548 68.5 | 125 | 15.6
Emotional Maturity 137 17.1 522 65.3 | 141 | 17.6
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It is inferred from the above table that the lewélemotional maturity and its

dimensions among high school teachers in termstaf sample are moderate.

Among the sample,

a) 20.3% of them have low, 64.5% of them have modeaate15.3% of them have
high level emotional manifestation.
b) 16.3% of them have low, 67.1% of them have modeaaté 6.6% of them have
high level emotional stability.
c) 14.6% of them have low, 72.0% of them have modeaate13.4% of them have
high level emotional self-awareness.
d) 13.9% of them have low, 70.5% of them have modeaate15.6% of them have
high level emotional adjustment.
e) 15.9% of them have low, 68.5% of them have modeaate15.6% of them have
high level emotional adequacy.
f) 17.1% of them have low, 65.3% of them have modanate17.6% of them have
high level emotional maturity.
Table - 2
Level of Emotional Maturity among High School Teaclers with regard to Gender
Low Moderate High
Dimensions Gender N % N % N J %
Male 66 | 26.4 | 152 | 60.8 | 32 | 12.8
Emotional Manifestation —— 96 175364 6621 90 | 164
_ N Male 52 | 20.8 | 155 | 62.0| 43 | 17.2
Emotional Stability Female | 78 | 142 | 382 | 695 | 90 | 16.4
_ Male 50 | 20.0| 166 | 66.4 | 34 | 13.6
Emotional Self-Awareness Female 67 12.2 | 403 | 73.2| 80 | 14.6
Emotional Adjustment Male 44 176 | 178 | 71.2 | 28 | 11.2
Female 67 12.2 | 386 | 70.2 | 97 | 17.6
Emotional Adequacy Male 44 176 | 168 | 67.2 | 38 | 15.2
Female 83 151 | 380 | 69.1 | 87 | 15.8
Emotional Maturity Male 66 | 26.4 | 145 | 58.0| 39 | 15.6
Female 71 129 | 377 | 68.5| 102 | 185
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It is inferred from the above table that the lewélemotional maturity and its

dimensions among high school teachers with regagd&hder are moderate.

Among the sample,

a)

b)

d)

f)

26.4% of male and 17.5% of female high school teeihave low, 60.8% and
66.2% of them have moderate and 12.8% and 16.4&teof have high level of
emotional manifestation.

20.8% of male and 14.2% of female high school teehave low, 62.0% and
69.5% of them have moderate and 17.2% and 16.48teof have high level of
emotional stability.

20.0% of male and 12.2% of female high school teecihave low, 66.4% and
73.2% of them have moderate and13.6% and 14.6%eoh thave high level of
emotional self-awareness.

17.6% of male and 12.2% of female high school teexhave low, 71.2% and
70.2% of them have moderate and 11.2% and 17.68teof have high level of
emotional adjustment.

17.6% of male and 15.1% of female high school teexhave low, 67.2% and
69.1% of them have moderate and 15.2% and 15.8fteof have high level of
emotional adequacy.

26.4% of male and 12.9% of female high school teehave low, 58.0% and
68.5% of them have moderate and 15.6% and 18.58teofi have high level of
emotional maturity.
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Table 3
Level of Emotional Maturity among High School Teaclers with regard to
Location of School

: : Location of Low Moderate High
Dimensions
School N % N % N %
Rural 59 25.0| 142 | 60.2| 35 | 14.8
Emotional Manifestatior
Urban 103 | 18.3 | 374 | 66.3 | 87 | 154
Rural 47 199 | 159 | 67.4 | 30 | 12.7
Emotional Stability
Urban 83 14.7 | 378 | 67.0 | 103 | 18.3
Emotional Self- Rural 39 165 | 155 | 65.8 | 42 | 17.7
Awareness Urban 78 13.8 | 403 | 71.4| 83 | 14.8
) , Rural 48 20.3 | 157 | 66.5| 31 | 13.1
Emotional Adjustment
Urban 63 11.2 | 407 | 72.2 | 94 | 16.7
) Rural 40 169 | 159 | 67.4 | 37 | 15.7
Emotional Adequacy
Urban 87 154 | 389 | 69.0| 88 | 15.6
) ) Rural 55 23.3| 149 | 63.1| 32 | 13.6
Emotional Maturity
Urban 82 145 | 373 | 66.1 | 109 | 19.3

It is inferred from the above table that the lewélemotional maturity and its
dimensions of high school teachers with regara@dtation of school are moderate.

Among the sample,

a) 25.0% of high school teachers from rural and 18f&%% urban schools have low,
60.2% and 66.3% of them have moderate and 14.8%1 %486 of them have high
level of emotional manifestation.

b) 19.9% of high school teachers from rural and 14fitt urban schools have low,
67.4% and 67.0% of them have moderate and 12.7%4.8380 of them have high
level of emotional stability.

c) 16.5% of high school teachers from rural and 13f&%» urban schools have low,
65.8% and 71.4% of them have moderate and 17.7%44886 of them have high
level of emotional self-awareness.
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d) 20.3% of high school teachers from rural and 11f@%¥» urban schools have low,
66.5% and 72.2% of them have moderate and 13.1%4 6786 of them have high
level of emotional adjustment.

e) 16.9% of high school teachers from rural and 13f&%» urban schools have low,
67.4% and 69.0% of them have moderate and 15.7%4 %686 of them have high
level of emotional adequacy.

f) 23.3% of high school teachers from rural and 13f&%# urban schools have low,
63.1% and 66.1% of them have moderate and 13.6%4 9380 of them have high
level of emotional maturity.

DISCUSSION

 Table 1 reveals that only 13.4% of high school heas have high level of
emotional self-awareness.The government may orgamizencourage schools to
organize social awareness programs to create esization and self-awareness
and it may lead to emotional maturity of high sditeachers.

 Table 2 reveals that female school high school heet@c have high level of
emotional maturity and its dimensions. Soguidamz @unseling services may be
organized for male high school teachers so that thay know their emotional
strength and weakness and manage their classesi\affe.

* Table 3 reveals that urban school high school &achave high level of emotional
maturity and its dimensions. So the government orgganize or encourage rural
schools to organize social awareness programsetieself-realization and it may
lead to emotional maturity of teachers

CONCLUSION

To teach 2% century students, a teacher should perform maltiples and use
more recent and relevant techniques in the classr@motional maturity is one of the
greatest concerns of teachers while addressingdtsonal, psycho-social and academic
well-being of students. In this study the levelenfiotional maturity among high school
teachers is high. So it is concluded that whentélaehers think, plan and be aware of
their classroom activities, they need not unnecigsase their emotions rather theycan
be emotionally balanced and stable.
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PROBLEMS OF GOVERNMENT HIGHER SECONDARY SCHOOL
COMMERCE STUDENTS COMING FROM SOCIALLY AND
ECONOMICALLY BACKWARD FAMILIES IN SALEM DISTRICT

*G.RAJASEKARAN

Abstract

This research paper aimed to study the problemsGo¥ernment highe
secondary school commerce students who are comangdocially and economically
backward families in Salem district, Tamil Nadu.r Rataining this, the researcher
adopted normative survey method. 394 Commerce rggifi®m government highe

-

secondary school were taken as the sample of thdy sising purposive sampling
technique. Findings showed that, there is a sigaift difference between the boys
and girls in their problems. There is no signifitalifference between the rural ard
urban students in their total problems.

Key Words:Social Problems, Economic Problems and CommengdeSts.

INTRODUCTION

Sociology and economics as social sciences hayse dlelations. Relationship
between the two is so close that one is oftenddeas the branch of the other. According
to Thomas, “Economics is in fact, but one branchtted comprehensive science of
sociology...”. Economics and sociology are helpfuéteh other. Economic relationships
bear a close relation to social activities. At #ame time social relationships are also
affected by economics activities. Because of tHmsec relation Thomas regarded
economics as the branch of sociology. But thisnigxreme view. Economics, it may be
specified here, is an independent science.

Education has to be related to the life, needsampdation of the people so as to
become a powerful instrument of social economic emidural transformation. In this

*Ph. D Scholar, Department of Education, Tamil Uwersity, Thanjaur, Tamil Nadu,
India.
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context one of the important principles laid dowonrpote the development of education
in the country is the adoption of a broadly unifoeducational structure of 10+2+3 in all
parts of the country.

NEED FOR THE STUDY

Students are facing so many problems in collegag) and higher secondary
schools and specially the socially and economidadigkward students are suffering a lot.
Problems of students such as economic difficulaesdemic problems, political factors,
and scholarship problems, placement problems, canuation problems, social
problems. To find out the solutions for the abolkeré is a need to conduct research
work. Rarely, studies have been conducted in tres.aSo the present investigator has
taken up the study of analyzing the problems ofnidigSecondary Commerce Students
coming from socially and economically backward fiesi

OBJECTIVES
* To study the problems of socially and economichbgkward Government higher
secondary school Commerce students in Salem distric
* To distinguish the different problems of the Goweemt higher secondary school
commerce students in Salem district with respegetader and locality.

HYPOTHESES

* There is no significant difference between the mseores of different problems
with respect to gender and locality.
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Table — 1
Schematic Presentation of the Design

Research Paper

Type

Sources

Nature of research

Normative Survey

Tool used

Problems Inventory

Sampling Technique

Purposive sampling

Size of the sample

394
Secondary School Commerce Students f

various

is drawn from Government heiig

Government

Higher

Schools in Salem District.

Second:

rom
Ary

Statistical techniques used

Differential Analysis

Gender (a) Boys-238
(b) Girls-156

Locality (@) Rural -252
(b)  Urban -142

DATA ANALYSIS AND INTERPRETATIONS

Table - 2

C.R Test for the Total Problems of Higher Secondarngchool Commerce Students

Calculated
Category Number Mean S.D C.R Value Remarks
Boys 238 252.98 17.86
i 2.99 Significant
Girls 156 258.36 17.15

From the above table it is observed that theresignificant difference in total

problems of boys and girls higher secondary studite the obtained CR value of 2.99
is greater than the table value of significancendéethe null hypothesis made is rejected.
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Table - 3
C.R Test for the Social Problems of Higher SecondarStudents
Calculated
Category Number Mean S.D C.R Value Remarks
Boys 238 50.43 6.49
. 7.09 Significant
Girls 156 55.17 6.50

The above table it is inferred that there is sigaiiit difference in social problems
of boys and girls higher secondary student sineeotitained CR value of 7.09 is greater
than the table value of significance. Hence thé mggothesis made is rejected.

Table -4

C.R Test for the Financial Problems of Higher Secaary Students

Calculated C.R
Category | Number Mean S.D value Remarks
Boys 238 29.42 4.59 o
i 2.42 Significant
Girls 156 30.55 4.50

The table above, it is concluded that there igiB@ant difference in financial
problems of boys and girls higher secondary studerte the obtained CR value of 2.42
is greater than the table value of significancendéethe null hypothesis made is rejected.

Table -5
C.R Test for the Scholarship Problems of Higher Semdary Students
Calculated C.R
Category | Number Mean S.D Value Remarks
Boys 238 23.10 5.37 178 Significant
Girls 156 22.12 5.36

The obtained CR value is 1.78 which is greaten tthee table value (1.69) of
significance. Hence the null hypothesis which stéibat there is no significant difference
between boys and girls in their scholarship problenejected.
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Table - 6
C.R Test for the placement problems of higher secalary students
Calculated
Category | Number Mean S.D C.R Value Remarks
Boys 238 26.33 3.95 143 Not
Girls 156 26.92 4.09 Significant

The above table, itis inferred that there issmgmificant difference in placement
problems of boys and girls higher secondary studere the obtained CR value of 1.43
is less than the table value of significance. Heheenull hypothesis made is accepted.

Table - 7
C.R Test for the Total Problems of Rural and UrbanHigher Secondary Students
Calculated C.R
Category | Number Mean S.D Value Remarks
Rural 252 254.28 17.23 121 Not
Urban 142 256.58 18.61 Significant

The table above,

it is concluded that there isiBaant difference in total

problems of rural and urban higher secondary stusiane the obtained CR value of 1.21
is less than the table value of significance. Heheenull hypothesis made is accepted.

Table - 8

C.R Test for the Social Problems of Rural and UrbarHigher Secondary Students

Calculated C.R
Category | Number Mean S.D Value Remarks
Rural 252 51.14 6.95
Urban 142 54.38 6.29 i Significant

The obtained CR value is 4.71 which is greaten tthee table value (1.69) of

significance. Hence the null hypothesis which stéibat there is no significant difference

between boys and girls in their social problenejscted.
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Table - 9
C.R Test for the Financial Problems of Rural and Uban Higher
Secondary Students

Calculated C.R
Category | Number Mean S.D Value Remarks
Rural 252 29.34 4.71
Urban 142 30.81 4.22 3.17 Significant

The table above, it is observed that there isifsogint difference in financial
problems of rural and urban higher secondary stusiane the obtained CR value of 3.17
is greater than the table value of significancendéethe null hypothesis made is rejected.

Table - 10
C.R Test for the Scholarship Problems of Rural andUrban Higher
Secondary Students

Calculated C.R
Category | Number Mean S.D Value Remarks
Rural 252 23.032 5.4909 N
1.58 ot
Urban 142 22.155 5.1585 Significant

The table above, it is concluded that there issmgnificant difference in
scholarship problems of rural and urban higher isgany student since the obtained CR
value of 1.58 is less than the table value of $iggmce. Hence the null hypothesis made

is accepted.
Table - 11
C.R Test for the Placement Problems of Rural and Uyan Higher Secondary
Students
Calculated C.R
Category | Number Mean S.D VElE Remarks
Rural 252 26.26 4.09
Urban 142 27.12 3.82 208 Significant
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The table above, it is concluded that there isigant difference in placement

problems of rural and urban higher secondary stusiane the obtained CR value of 2.08

is greater than the table value of significancendéethe null hypothesis made is rejected.

FINDINGS

There is significant difference between the boyd gitls students in their total

problems.

There is significant difference between the boyd ginls students in their social
problems.

There is significant difference between the boyd ginls students in their financial
problems .

There is significant difference between the boysl airls students in their

scholarship problems.

There is no significant difference between the bawysl girls students in their
placement problems.

There is no significant difference between thelraral urban students in their total
problems.

There is significant difference between the rurad arban students in their social
problems.

There is significant difference between the rurat aurban students in their
financial problems.

There is no significant difference between the Irarad urban students in their
scholarship problems.

There is significant difference between the rurat aurban students in their
placement problems.

International Journal of Pedagogical Studies (IJPSj)ol:6/Issue:1/Aug 2018/ ISSN:2321-2306- 99 ~



Research Paper

REFERENCES

Liming, Li., & Shunguo, Zhang. (2015). Analysis faictors influencing undergraduates’
occupation choices: an investigation of both soaial human capital Chinese.
Education & Society, 48L), 42-58.

Birgit A. Greiner., & Nikolas Krause. (1989). Hdalbsychology. London: Sterling.

Booth, Allene., & Lezarus, B. (1965). Identifyindress in bank employee&riton
Journal for Banking Behaviour, 2Q), 149-152.

Dorn S. (1993)0Origins of the dropout problem. History of EducatiQuarterly 33 353-
373.

Coleman, J.S. (1988). Social capital in the comatf human capitalThe American
Journal of Sociology, 94), 95-120.

International Journal of Pedagogical Studies (IJPSj)ol:6/Issue:1/Aug 2018/ ISSN:2321-2306- 100 ~



Research Paper

AWARENESS ON SIDDHA MEDICINE AMONG B.ED., STUDENTS IN ERODE
DISTRICT

* Dr.P.Sasikala & ** K.Santhanam

Abstract

The present study is aimed to investigate the avem® on Siddha Medicing
among B.Ed., students in Erode district. The pagamaof the study includes B. Ed
students in which the sample comprises of 138 B.stddents. The data were
collected by administering a researcher made qaestire. The percentag
analysis, descriptive and differential analysis applied to test the hypotheses. The
results revealed the awareness level of studerBsddha medicine is below averagde.

1%

Results also revealed that there exists significaffiérence in the level of awarenegs
among the students based on their gender, subfeclogality.

Key Words:Awareness on Siddha Medicine and B.Ed Students.

INTRODUCTION

Traditional medicinal system is one of the cemfshold practices and long-
serving companions to the human kind to fight agfailisease and to lead a healthy life.
Every indigenous people have been using their enapproaches of traditional medicine
system practice where among, the Chinese, Indi@h African traditional medicine
systems are world-wide renowned. India has a unimagan System of Medicines
consisting of Ayurveda, Siddha, Unani, Naturopa#img Homoeopathy. Today certain
forms of traditional, complementary and alternativedicines play an increasingly
important role in health care. Function of homevgraonedicine includes a wide range of
activities, from physical cures using herbal mewsi and other remedies, to the
promotion of psychological and spiritual well-beinfigr counseling through the
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accumulated wisdom of elders. The preparation asgedsing of herbal medicines is
one of the most common forms of Indigenous medipragticed in different parts of the
world (Rajagopalan, 1991). Attention across theldvbias focused towards alternative
systems of medicine (ASM) in the recent past asnedical system is complete for all
the ailments encountered. Most of the therapeytpraaches aim at symptomatic relief
rather than providing the unambiguous cure to tbkness. Hence, there is a growing
interest in traditional systems of medicine thaecato the healthcare needs for a wider
population across the globe, especially in the lbgweg countries. Also, the World
Health Organization (WHO) recommends the practi€ethe traditional system of
medicine as it is affordable, safe and culturatigeptable (Zhang, 1998).

SIDDHA SYSTEM OF MEDICINE (SSM)

The SSM is the oldest traditional medicine systgemerated from Dravidian
culture and it is flourished in the period of Indualley civilization. Siddha is the
foremost of all other medical systems in the woltisl.origin dates back to BC 10,000 to
BC 4,000 and it is the most ancient indigenousesysof medicines of Indian origin
practiced exclusively in Tamil Nadu and in sometgaf the neighboring states. The first
Tamil siddha text is the Thirumandhiram written Bbiiirumoolar dating probably to
around &' or 7" century Christian Era.

The excavatory findings in Harappa and MohenjoeDalso reveal the existence
of a civilization and medical system and it is detexl of some siddha medicines and
idols of Lord Natarajan that was worshipped as$eEva-Siddhantam which is a part of
this ancient civilization. Also, some vessels tvate found from these places are said to
be the ancient apparatus used to prepare siddlgs.dHence, the siddha system or
“Siddham” is the way of life which is the most agi of all medical systems. Hence, it
can be considered that the SSM is the most prirabaodie. It was only between 1200 BC
and 700 BC that the four Vedas were composed #iteiinvasion of Aryans. Siddha
medicine has a background of mythology and gengdlomy

SIDDHA SYSTEM OF MEDICINE
Lord Siva is considered as the first Siddhar. Heght Siddha to his consort

Parvathi and in turn she handed it down to Nandio Wwas taught the Siddhars. Nandhi
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taught the Sage Agasthiyar and Agasthiyar to PymathBogar, Theraiyar and others of
Pothigai Hills. At Siva temples in various parts Tdmil Nadu, the lord is named as
Vaideeswaran and Marundeeswaran. The differenuralltraditions in the world had
affected their medical systems to cater to the si@édheir societies suitably like Greek,
Chinese, Arabic and Indian. In India, we had twstidct cultures one is vedic and the
other one is tantric (CCRAS, 2008). The sages athsindia, who practiced tantrism
contributed and established a medical system twed@e humanity in general and their
own society in particular. Those sages were calediddhars and the medical system
used by them is called as SSM. Though the creatiahis system is ascribed to lord
Siva, the creator of the universe, the sage Aggsths considered as a father figure of
siddha medical system. He is also considered tdhbefather figure of the Tamil
language and culture. SSM has been closely idedtiith Tamil civilization.

According to SSM, the human body is composed dagtors (Tamil: Thathuvas)
which include physical, physiological, psycholodiead intellectual aspects. There are
72,000 blood vessels and 1300 nerves and thertotaber of diseases is 4,444. Besides
these, there are 10 main arteries (Tamil: Naad)yifal pranas (Tamil: Vayu) and 10
natural functions (Tamil: Vegangal). All of these aaid to play important roles in the
different functions of the body. The Siddha praatiér is expected to have knowledge on
the four basic concepts.

* Alchemy(Tamil: Vaathan)

* Medicine(Tamil: Vaithiyam)

* Yoga (Tamil: Yogam)

* Philosophy(Tamil: Thathuvan

The use of metals such as gold, silver, iron, laad mercury, and extracts of
corals and peatrls, is a special feature of siddédicine, which claims to detoxify metals
to enable them to be used for stubborn diseases.

PRINCIPLES AND PHILOSOPHIES OF SIDDERS

According to the siddha concepts matter and enargyhe two dominant entities,
which have great influence in shaping the naturth@funiverse. They are call&ivaand
Sakthiin the siddha system. Matter cannot exist witha#rgy and vice-versa. Thus both
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are inseparable (Narayanaswamy, 1975). The SSM psyghosomatic system of
medicine that deals with the relationship betwelk@ mind and body and aims at
maintaining the physical, mental and moral heaftaroindividual. As per SSM, man is
regarded as the microcosm and the universe, marocdhe living man is the
conglomeration of three humours (Tamil: Three tmottaukkutram) vaatham, pitham
and kabham, seven basic tissues (Tamil: Sapthakdal) and five primordial elements
viz., (Tamil: Panchabhootham) — earth (Tamil: Marwdter (Tamil: Neer), fire (Tamil:
Thee), air (Tamil: Katru) and space (Tamil: Aahaya/ suitable proportion of these
five elements, in combination with one anotherrasponsible for the different structures
and functions of the body matrix. This is known #@me theory of “five-fold
combination”.

The major sources of Siddha medicine belong tagicels groups called
‘Kayasiddhars’ and they emphasized on the “Pedactif the body” by means of yoga,
alchemy, medicine, and certain types of tantriggi@ls rituals. The philosophy and the
medicine are like two sides of the coin. The gpgatosophers like Aristotle and Galen
were the great philosophers and physicians too.sldhars were also found to be the
great philosophers and physicians. It is an indage truth that the rich Tamil heritage,
the culture and the medical system have got greatgguity. The word “Siddha” denotes
“(Tamil: Siddhi)” which means achievement in lifetsa such as philosophy, yoga,
wisdom, alchemy, medicine and above all the atbigevity (Sampath, 1983). Siddhars
can also be called as spiritual scientists of Taaitlu who explored and explained the
reality of nature and its relationship to man bgitlyogic awareness and experimental
findings. They postulated the concept of spiritwralifor self-improvement, and the
practices initiated by them came to be known asSBM (Ram et al., 2009). SSM has
been in existence and is being practiced for thet BA00 years, however the printed
Siddha literatures are available from the 18th wgnobnwards and before that they
Significance of traditional medicine.
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OBJECTIVES

* To find out the level of awareness of Siddha medi@mong B.Ed., students.
* To find out significant difference if any in theawareness on Siddha medicine
among B.Ed., students with respect to their gergidaject and locality.

HYPOTHESES
* The awareness level of B.Ed., students on Siddithamne is average.
* There is no significant difference between the awass of B.Ed., students towards
Siddha medicine with respect to their gender, suilgad locality.

METHODOLOGY

The present study is carried out by using survethatewhich was found suitable
to gather the essential and relevant data froms#imple. The population of the study
includes B. Ed students in which the sample comepred 138 B. Ed students selected by
using random sampling technique. The data weredell by administering a researcher
made questionnaire. The tool was validated by tiogest experts and the reliability was
established by using test retest method. The rktiabf the tool was found to be 0.82.
the final form the tool has 25 items. In order twlgse the data percentage analysis,
descriptive and differential analysis were apptietest the hypotheses.

ANALYSIS OF DATA AND INTERPRETATIONS

Table - 1
Level of Awareness of Siddha Medicine among B.EdStudents
Sample N Overall Percentage
All Students 138 53.44 %

The above table indicates the awareness level Bfl Btudents towards Siddha
medicine. The awareness level of students on Sidudicine is 53.44% which is found
to be average level. Hence the hypothesis is aedept
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Table -2
Differences in the Level of Awareness of Siddha Mécine among B.Ed., Students
with respect to Gender

Level of
Gender N Mean S.D ‘t’- Value -
Significance
Male 31 63.41 14.32
1.97 S
Female 107 69.40 16.76

In this table reveals that, the calculated't’ walof 1.97 is higher than the table
value 1.96 at 136 degree of freedom in 0.05 Iedehce the Null hypothesisThere is
no significant difference between the awarenessl le/B.Ed., students towards Siddha
medicine with respect to Gender is not accepte@réfbre it is concluded that, there is
significance difference existed between male amdafe students in their respect of
awareness on Siddha medicine.

Table -3

Differences in the Level of Awareness of Siddha Mécine among B.Ed., Students
with respect to Subject

_ Level of
Subject N Mean S.D ‘- Value o
Significance
23 65.07 15.65
Arts
2.28 S
_ 115 73.28 16.44
Science

In this table reveals that the calculated ‘t-uel2.28 is greater than the table
value 1.96 for 136 degree of freedom. Hence thé INgdothesis' There is no significant
difference between arts and science subject stsidentheir awareness towards Siddha
medicine is accepted. Hence it is stated that thersignificant difference existed

between Arts and Science subject students in tesel of awareness on Siddha
medicine.
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Table - 4
Differences in the Level of Awareness of Siddha Mécine among B.Ed., Students
with respect to Locality

. Level of
Locality N Mean S.D ‘t’- Value -
Significance
Urban 36 73.42 15.41
3.06 S
Rural 102 81.15 16.84

In this table reveals that the calculated ‘t-uel3.06 is higher than the table
value 1.96 for 136 degree of freedom. Hence thé INgdothesis' There is no significant
difference between the awareness of students tew@idbiha medicine with respect to
Locality is not accepted. Therefore it is concludedt there is significance difference
between the rural and urban students in their lezalvareness on Siddha medicine.

CONCLUSION

The Siddha medicinal system is an ancient indigemuactice the flourished and
practiced for many centuries in Tamil Nadu, Indide basic principle of the Siddha
medicine system is, “food itself is a medicine”.eTillion-year old Siddha literature
indicates that the Siddha medicine system can owmey chronic diseases. At the
moment there are numerous scientific findings sheport the potentiality of the Siddha
medicine system to treat various illnesses. Howetiere are many challenges and issues
that need to be take care for this indigenous hegalictice by conducting more research
and development on the potentiality of traditiomeddicine system.
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PROBLEMS FACED BY STUDENTS WHILE READING ENGLISH
TEXT BOOK IN CLASS ROOMS OF SECONDARY SCHOOLS

*Dr. A. Selvan

Abstract

In education reading skill is very important. Itase of the major skill in English.
With the reading skill alone we can develop theraemprovement to the students
easily. This skill will be their plus points in fag the working world. From now on the
students have to try hard to overcome their prokleto read English with
fluency.Reading in the classroom has several spefgitures which make it differemt
from real-life reading. First, it is time-limited:here are rarely English classes in whi¢h
students do only reading comprehension activitidsey are generally combined with
speaking, listening, writing and grammar exercis&ords that are critical for|
understanding a concept or the text. Thereforeprigethe student reads a text, it fis
helpful to teach them specific words they will seethe text. Teaching importarn
vocabulary before reading can help the studentreaew words and comprehend the
text.Vocabulary is an essential skill for learnibg read and write, and vocabular
strategies are necessary when students are reddigarn across the core curriculum
content standards (CCCS). Students use vocabutagntlerstand (receptive) and usge
(expressive) words to acquire and convey meaning. Sirategy that has been develoged
for textbook reading is called PLAN (Predict- Lasa&dd-Note).Predict content and
structure of text before reading based on titlaghtsles and graphics. In scaffolded
reading experience, teachers give students toalstachniques that help organize their
reading experience in three stages: i) Pre-readétage, ii) During-reading stage, iii
After-reading stage. The students difficult in negdEnglish are that the environmept
does not support the students to read English #atijy. The students just want to read
the English text book for daily life. The respottsat the students get makes them lopse
their self- confidence.

—

=

Key Words:Problems in Reading English and Secondary Schodests.

*Assistant Professor, Dept. of Education, Alagappaiversity, Karaikudi-630003.

International Journal of Pedagogical Studies (IJPS)ol:6/Issue:1/Aug 2018/ ISSN:2321-2306- 109 ~



Article T

INTRODUCITON

In education reading skill is very important.dtane of the major skill in English.
With the reading skill alone we can develop theralamprovement to the students
easily. Students with learning disabilities in rnegdor dyslexia often have difficulty in
comprehending the content of the text books andra#tading material that is written at
their grade levels. First of all the material maywritten at a level that is beyond their
current independent reading skill level. SecontlBt tmay have limited prior knowledge
about the content being read or have limited voleaipuknowledge. This can lead to
confusion during the reading in class environmé&miglish is an international language.
Even technology and working use English. it is énedd that the students want to be
winner in working world completion that is gettifay day by day. One of the conditions
that the students must require is having abilitietmd English fluently. This skill will be
their plus points in facing the working world. Froraw on the students have to try hard
to overcome their problems to read English witlerficy.

READING COMPREHENSION

Reading in the classroom has several specific festwhich make it different
from real-life reading. First, it is time-limitedhere are rarely English classes in which
students do only reading comprehension activifidéey are generally combined with
speaking, listening, writing and grammar exercisds duration of the lesson is also
limited. Second, the text may not be one that sttedevould normally choose to read
outside the classroom and the material is alwaysenddficult to understand if it is
outside their personal taste, experience and sitefaird, students are not only expected
to read the text but they are required to showr tnailerstanding of it by doing a number
of activities. Last but not least, students havdddhe required tasks whether they feel
like reading or not. So, the role of the teacheoisnotivate students to read the text by
giving them useful instruction for effective result
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COMMON READING PROBLEMS: OVER VIEW OF TYPICAL AREAS OF
READING DIFFICULITY

Incorrect Approach to Reading / Not Processing PrinPhonetically

If the student does not ‘sound out’ words and exdteslies on visual ‘what the
word looks like’ or ‘whole word’ recognition apprciaes they are reading the ‘wrong
way'. To read proficiently the student must read doyverting print to soundf you
have any indications the student is not procesgngt phonologically you must
intervene and help the student establish this @asdéoundation of proficient reading.
Indicators a student is not processing print phoaky include whole word type errors,
word guessing, memorizing text, inability to ‘reaimple phonetic words, poor spelling
skills (inability to spell words that have not bememorized), lacking knowledge of the
phonemic code (print=sound relationships), notifgbng out’ words, and reading with
much effort. These students who are not convenpimgt to sound are literally on the
‘wrong track’ and must be redirected. To intentibnaevelop proficient phonologic
processing of print in struggling readers, you maservene with an effective direct
systematic phonics program. The validated resudtseth research clearly shows direct
systematic phonics programs are the most effectiag to teach children to read. In
addition, neural research proves instruction withea phonologic based reading
programs both improved reading and actually ‘reedirneural activity from incorrect
pathways to the ‘correct/good reader’ phonologisdoigpathways.

Directly teach three types of words

Important words

Words that are critical for understanding a conaepthe text. Therefore, before
the student reads a text, it is helpful to tea@mttspecific words they will see in the text.
Teaching important vocabulary before reading cdp tiee student learn new words and
comprehend the text.

Useful words
Words that students are likely to see and use agalragain
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Difficult words

Words with multiple meanings, idiomatic expressio@®nnect vocabulary
instruction to reading. Discuss reading selectiefote, during and after reading, talking
with student about new vocabulary and conceptshatging them to connect the words
to their prior knowledge and background. Also, jdowy the student with many
opportunities to read and/or listen to reading md aut of school. When reading
aloud, discuss the selection before, during, ater gbu read. Talk with students about
new vocabulary and concepts and help them relatevtinds to their prior knowledge and
experiences.

VOCABULARY PROBLEMS

Vocabulary is an essential skill for learning t@deand write, and vocabulary
strategies are necessary when students are retliegrn across the core curriculum
content standards (CCCS). Students use vocabuagnderstand (receptive) and use
(expressive) words to acquire and convey meaning dn important prerequisite for
developing reading comprehension and oral andemrigtxpression. When a student does
not have a strong vocabulary he/she may strugglgain meaning from text while
reading and understand new concepts presentedaindscussions. Therefore, the
following direct and indirect strategies, which kBaween effective in increasing students'
vocabularies, should be considered when intervewitigan individual student:

Help student develop word-learning strategies thay can use with new words
that have not been taught directly:

a. Utilize reference tools, such as dictionarigsstimodel its use. For example,
with a dictionary, there is frequently more thareatefinition of a word. Therefore, an
explanation of which definition applies and whyyan the context of the text. Also,
reviewing synonyms may assist in learning otherdsor

SELECTING VOCABULARY WORDS TO TEACH ENGLISH LANGUAG E
LEARNERS

A student's maximum level of reading comprehengaetermined by his or her
knowledge of words. This word knowledge allows shig to comprehend text. As the
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teacher, you can explicitly teach word meaningsnprove comprehension. However, to
know a word means knowing it in all of the followidimensions:

« The ability to define a word

- The ability to recognize when to use that word
« Knowledge of its multiple meanings

« The ability to decode and spell that word

PROBLEM AREAS IN ENGLISH PROUNCIATION
Accent of word

Non-native English speakers often use the prontioniand communication style
of their native language when speaking in Engliskulting in accented speech. Below
are 5 common problem areas that can interfere imittlligibility when speaking in
English. Accent Modificatiotraining can be a great help in addressing thesblgm
areas.

Intonation
Intonation refers to the paralinguistic vocal featusuch as: pitch, loudness,
resonance, quality and flexibility. Speakers vémgse to show intent and emotion.

Stress

Stress is extremely important in English and cardegreat deal of information.
There is stress on both word and sentence levéitessScan show contrast, if the
information is old or new, the focus of the messagd other information about the
speaker’s intent.

READING STRATEGIES TO HELP HIGH SCHOOL STDUENTS

Educators have become increasingly aware that gy school and middle
school students just don’t have the skills to rd@elr math, science and social studies
textbooks. It doesn’t help that many textbooks t@Xactly use best practices when
presenting unfamiliar vocabulary and informationg @ahat content teachers in the upper
grades are typically not trained to develop stuslamtading skills. One strategy that has
been developed for textbook reading is called PLAMNedict- Locate-Add-Note).
Predict content and structure of text before regtismsed on titles, subtitles and graphics.
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Locate
Known and unknown information on concept map.

Add
Words and phrases to map during reading.

Note

New understanding by making changes in concept map.

The students practiced creating concept maps inpgr@and then individually.
They also implemented the PLAN steps with theiesce textbooks. The process of
reading itself became a subject of discussion dusitience class. Students talked about
what it takes to be a successful reader, creatpdrpgarojects describing a successful
reader and drew a concept map on the board of avkatcessful reader does.

USING SCAFFOLDING TO IMPROVE READING EXPERIENCE

In scaffolded reading experience, teachers giveesiis tools and techniques that
help organize their reading experience in thregestai) Pre-reading stage, ii) During-
reading stage, iii) After-reading stage.

In the pre-reading stage, students and teacheabliskt the purpose for reading
and activate the students’ prior knowledge of thy@d The teacher also tries to create a
context for learning, a term that is becoming evere expansive and includes reader
attitudes toward learning and reading, the suppetivork as well as the environment
where learning takes place.

During reading, students can make use of the followg techniques

« text structures noticing various text structureg.(aarrative, expository) to become
familiar with ways that information is presented,;

- visualization — creating images by looking for dgstve words and using them as
clues, and

- self-regulation — working independently of the tearcby adjusting the rate of
reading, making predictions, asking questions,adirg and reading to discover
answers to questions.
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STORY PYRAMIDS FOR BETTER READING COMPREHENSION
Story pyramids were originally used for narrativext{ but they have been

modified to be used with expository text, the reskers write in Preventing School
Failure. The story pyramid requires that the learpay attention to the underlying
structure of the text while reading. In an eigtgpspyramid for expository text, students
are told to:

I. identify the topic using one word

ii. describe the topic using two words

lii. describe the setting using three words, etc.

After students have read a passage, they may leel agkvrite a summary of the
most important information in a text. It may becasicise as three sentences or as long as
one page. Students may use the pyramid to writéofhie sentence in the summary and
to provide more supporting details. The closingesteent should synthesize information
on the topic.

CONCLUSION

Since the article is to focusing on the studendaslirey ability it may promote the
skill on the part learner in future. The present péreading may identify and the same
may be rectified. The article on reading comprelwenwill develop the learners’ ability
to understand the meaning of words and passag#seifnglish text and later on to
understand. The students difficult in reading Estglare that the environment does not
support the students to read English frequentle Sthdents just want to read the English
text book for daily life. The response that thedstits get makes them loose their self-
confidence.
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